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Day

Language Reading Activity: Writing Activity: Strategies: Key terms/language Assessment
Level structures

Entering Practice/Application: Practice/Application: Supports: [1Sensory [IGraphic Cinteractive Format: Clindividual

(1.0-1.9) [0 Hands-On[ visualCJAdapted content [J Hands-On[ visualCJAdapted content CGroup Owritten COral

Scaffolding: [JFocus on Language [CProductive Talk [CIFocus on Language [C1Productive Talk DOK: (12 skill/concept
DModeIin'g [J3 Strategic (14 extended
[JGuided

Oindependent

[JCombined

Emerging Practice/Application: Practice/Application: Supports: [1Sensory [IGraphic Cinteractive Format: Clindividual

(2.0-2.9) [0 Hands-On[ visualCJAdapted content [0 Hands-On[ visualCJAdapted content CGroup Dwritten ClOral
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independent

[JCombined
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[Guided

Oindependent

[JCombined
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Introduction

The Common Core State Standards for English Language Arts & Literacy in
History/Social Studies, Science, and Technical Subjects (“the Standards”) are
the culmination of an extended, broad-based effort to fulfill the charge issued
by the states to create the next generation of K-12 standards in order to help
ensure that all students are college and career ready in literacy no later than the
end of high school.

The present work, led by the Council of Chief State School Officers (CCSSO)
and the National Governors Association (NGA), builds on the foundation laid by
states in their decades-long work on crafting high-quality education standards.
The Standards also draw on the most important international models as well

as research and input from numerous sources, including state departments

of education, scholars, assessment developers, professional organizations,
educators from kindergarten through college, and parents, students, and other
members of the public. In their design and content, refined through successive
drafts and numerous rounds of feedback, the Standards represent a synthesis of
the best elements of standards-related work to date and an important advance
over that previous work.

As specified by CCSSO and NGA, the Standards are (1) research and evidence
based, (2) aligned with college and work expectations, (3) rigorous, and

(4) internationally benchmarked. A particular standard was included in the
document only when the best available evidence indicated that its mastery was
essential for college and career readiness in a twenty-first-century, globally
competitive society. The Standards are intended to be a living work: as new and
better evidence emerges, the Standards will be revised accordingly.

The Standards are an extension of a prior initiative led by CCSSO and NGA to
develop College and Career Readiness (CCR) standards in reading, writing,
speaking, listening, and language as well as in mathematics. The CCR Reading,
Writing, and Speaking and Listening Standards, released in draft form in
September 20009, serve, in revised form, as the backbone for the present
document. Grade-specific K-12 standards in reading, writing, speaking, listening,
and language translate the broad (and, for the earliest grades, seemingly
distant) aims of the CCR standards into age- and attainment-appropriate terms.

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

The Standards set requirements not only for English language arts (ELA)
but also for literacy in history/social studies, science, and technical subjects.
Just as students must learn to read, write, speak, listen, and use language
effectively in a variety of content areas, so too must the Standards specify
the literacy skills and understandings required for college and career
readiness in multiple disciplines. Literacy standards for grade 6 and above
are predicated on teachers of ELA, history/social studies, science, and
technical subjects using their content area expertise to help students meet
the particular challenges of reading, writing, speaking, listening, and language
in their respective fields. It is important to note that the 6-12 literacy
standards in history/social studies, science, and technical subjects are not
meant to replace content standards in those areas but rather to supplement
them. States may incorporate these standards into their standards for those
subjects or adopt them as content area literacy standards.

As a natural outgrowth of meeting the charge to define college and career
readiness, the Standards also lay out a vision of what it means to be a literate
person in the twenty-first century. Indeed, the skills and understandings
students are expected to demonstrate have wide applicability outside the
classroom or workplace. Students who meet the Standards readily undertake
the close, attentive reading that is at the heart of understanding and enjoying
complex works of literature. They habitually perform the critical reading
necessary to pick carefully through the staggering amount of information
available today in print and digitally. They actively seek the wide, deep, and
thoughtful engagement with high-quality literary and informational texts

that builds knowledge, enlarges experience, and broadens worldviews.

They reflexively demonstrate the cogent reasoning and use of evidence

that is essential to both private deliberation and responsible citizenship in a
democratic republic. In short, students who meet the Standards develop the
skills in reading, writing, speaking, and listening that are the foundation for any
creative and purposeful expression in language.

June 2, 2010
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Key Design Considerations
CCR and grade-specific standards

The CCR standards anchor the document and define general, cross-disciplinary
literacy expectations that must be met for students to be prepared to

enter college and workforce training programs ready to succeed. The K-12
grade-specific standards define end-of-year expectations and a cumulative
progression designed to enable students to meet college and career readiness
expectations no later than the end of high school. The CCR and high school
(grades 9-12) standards work in tandem to define the college and career
readiness line—the former providing broad standards, the latter providing
additional specificity. Hence, both should be considered when developing
college and career readiness assessments.

Students advancing through the grades are expected to meet each year’s grade-
specific standards, retain or further develop skills and understandings mastered
in preceding grades, and work steadily toward meeting the more general
expectations described by the CCR standards.

Grade levels for K-8; grade bands for 9-10 and 11-12

The Standards use individual grade levels in kindergarten through grade 8 to
provide useful specificity; the Standards use two-year bands in grades 9-12 to
allow schools, districts, and states flexibility in high school course design.

A focus on results rather than means

By emphasizing required achievements, the Standards leave room for teachers,
curriculum developers, and states to determine how those goals should be
reached and what additional topics should be addressed. Thus, the Standards
do not mandate such things as a particular writing process or the full range of
metacognitive strategies that students may need to monitor and direct their
thinking and learning. Teachers are thus free to provide students with whatever
tools and knowledge their professional judgment and experience identify as
most helpful for meeting the goals set out in the Standards.

An integrated model of literacy

Although the Standards are divided into Reading, Writing, Speaking and
Listening, and Language strands for conceptual clarity, the processes of
communication are closely connected, as reflected throughout this document.
For example, Writing standard 9 requires that students be able to write

about what they read. Likewise, Speaking and Listening standard 4 sets the
expectation that students will share findings from their research.

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Research and media skills blended into the Standards as a whole

To be ready for college, workforce training, and life in a technological society,
students need the ability to gather, comprehend, evaluate, synthesize, and
report on information and ideas, to conduct original research in order to answer
guestions or solve problems, and to analyze and create a high volume and
extensive range of print and nonprint texts in media forms old and new. The
need to conduct research and to produce and consume media is embedded
into every aspect of today’s curriculum. In like fashion, research and media

skills and understandings are embedded throughout the Standards rather than
treated in a separate section.

Shared responsibility for students’ literacy development

The Standards insist that instruction in reading, writing, speaking, listening,

and language be a shared responsibility within the school. The K-5 standards
include expectations for reading, writing, speaking, listening, and language
applicable to a range of subjects, including but not limited to ELA. The grades
6-12 standards are divided into two sections, one for ELA and the other for
history/social studies, science, and technical subjects. This division reflects the
unique, time-honored place of ELA teachers in developing students’ literacy
skills while at the same time recognizing that teachers in other areas must have
a role in this development as well.

Part of the motivation behind the interdisciplinary approach to literacy
promulgated by the Standards is extensive research establishing the need
for college and career ready students to be proficient in reading complex
informational text independently in a variety of content areas. Most of the
required reading in college and workforce training programs is informational
in structure and challenging in content; postsecondary education programs
typically provide students with both a higher volume of such reading than is
generally required in K-12 schools and comparatively little scaffolding.

The Standards are not alone in calling for a special emphasis on informational
text. The 2009 reading framework of the National Assessment of Educational
Progress (NAEP) requires a high and increasing proportion of informational text
on its assessment as students advance through the grades.
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Distribution of Literary and Informational Passages by Grade in
the 2009 NAEP Reading Framework

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Distribution of Communicative Purposes by Grade
in the 2011 NAEP Writing Framework

Grade Literary Informational Grade To Persuade To Explain To Convey Experience
4 50% 50% 4 30% 35% 35%
8 45% 55% 8 35% 35% 30%
12 30% 70% 12 40% 40% 20%

Source: National Assessment Governing Board. (2008). Reading framework for the 2009 National Assess-
ment of Educational Progress. Washington, DC: U.S. Government Printing Office.

The Standards aim to align instruction with this framework so that many more
students than at present can meet the requirements of college and career
readiness. In K-5, the Standards follow NAEP’s lead in balancing the reading
of literature with the reading of informational texts, including texts in history/
social studies, science, and technical subjects. In accord with NAEP’s growing
emphasis on informational texts in the higher grades, the Standards demand
that a significant amount of reading of informational texts take place in and
outside the ELA classroom. Fulfilling the Standards for 6-12 ELA requires
much greater attention to a specific category of informational text—literary
nonfiction—than has been traditional. Because the ELA classroom must focus
on literature (stories, drama, and poetry) as well as literary nonfiction, a great
deal of informational reading in grades 6-12 must take place in other classes if
the NAEP assessment framework is to be matched instructionally.! To measure
students’ growth toward college and career readiness, assessments aligned with
the Standards should adhere to the distribution of texts across grades cited in
the NAEP framework.

NAEP likewise outlines a distribution across the grades of the core purposes
and types of student writing. The 2011 NAEP framework, like the Standards,
cultivates the development of three mutually reinforcing writing capacities:
writing to persuade, to explain, and to convey real or imagined experience.
Evidence concerning the demands of college and career readiness gathered
during development of the Standards concurs with NAEP’s shifting emphases:
standards for grades 9-12 describe writing in all three forms, but, consistent
with NAEP, the overwhelming focus of writing throughout high school should
be on arguments and informative/explanatory texts.?

The percentages on the table reflect the sum of student reading, not just reading in ELA
settings. Teachers of senior English classes, for example, are not required to devote 70
percent of reading to informational texts. Rather, 70 percent of student reading across the
grade should be informational.

2As with reading, the percentages in the table reflect the sum of student writing, not just
writing in ELA settings.

Source: National Assessment Governing Board. (2007). Writing framework for the 2011 National
Assessment of Educational Progress, pre-publication edition. lowa City, IA: ACT, Inc.

It follows that writing assessments aligned with the Standards should adhere to
the distribution of writing purposes across grades outlined by NAEP.

Focus and coherence in instruction and assessment

While the Standards delineate specific expectations in reading, writing,
speaking, listening, and language, each standard need not be a separate focus
for instruction and assessment. Often, several standards can be addressed by

a single rich task. For example, when editing writing, students address Writing
standard 5 (“Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach”) as well as Language standards 1-3
(which deal with conventions of standard English and knowledge of language).
When drawing evidence from literary and informational texts per Writing
standard 9, students are also demonstrating their comprehension skill in relation
to specific standards in Reading. When discussing something they have

read or written, students are also demonstrating their speaking and listening
skills. The CCR anchor standards themselves provide another source of focus
and coherence.

The same ten CCR anchor standards for Reading apply to both literary and
informational texts, including texts in history/social studies, science, and
technical subjects. The ten CCR anchor standards for Writing cover numerous
text types and subject areas. This means that students can develop mutually
reinforcing skills and exhibit mastery of standards for reading and writing across
a range of texts and classrooms.
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What is Not Covered by the Standards

The Standards should be recognized for what they are not as well as what they are. The most important intentional design limitations are as follows:
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The Standards define what all students are expected to know and be
able to do, not how teachers should teach. For instance, the use of
play with young children is not specified by the Standards, but it is
welcome as a valuable activity in its own right and as a way to help
students meet the expectations in this document. Furthermore, while
the Standards make references to some particular forms of content,
including mythology, foundational U.S. documents, and Shakespeare,
they do not—indeed, cannot—enumerate all or even most of the
content that students should learn. The Standards must therefore

be complemented by a well-developed, content-rich curriculum
consistent with the expectations laid out in this document.

While the Standards focus on what is most essential, they do not
describe all that can or should be taught. A great deal is left to

the discretion of teachers and curriculum developers. The aim of
the Standards is to articulate the fundamentals, not to set out an
exhaustive list or a set of restrictions that limits what can be taught
beyond what is specified herein.

The Standards do not define the nature of advanced work for students
who meet the Standards prior to the end of high school. For those
students, advanced work in such areas as literature, composition,
language, and journalism should be available. This work should provide
the next logical step up from the college and career readiness baseline
established here.

The Standards set grade-specific standards but do not define the
intervention methods or materials necessary to support students
who are well below or well above grade-level expectations. No set of
grade-specific standards can fully reflect the great variety in abilities,
needs, learning rates, and achievement levels of students in any given
classroom. However, the Standards do provide clear signposts along
the way to the goal of college and career readiness for all students.

It is also beyond the scope of the Standards to define the full range of
supports appropriate for English language learners and for students
with special needs. At the same time, all students must have the
opportunity to learn and meet the same high standards if they are to
access the knowledge and skills necessary in their post-high school
lives.

Each grade will include students who are still acquiring English.

For those students, it is possible to meet the standards in reading,
writing, speaking, and listening without displaying native-like control
of conventions and vocabulary.

The Standards should also be read as allowing for the widest
possible range of students to participate fully from the outset and
as permitting appropriate accommodations to ensure maximum
participation of students with special education needs. For example,
for students with disabilities reading should allow for the use of
Braille, screen-reader technology, or other assistive devices, while
writing should include the use of a scribe, computer, or speech-to-
text technology. In a similar vein, speaking and /istening should be
interpreted broadly to include sign language.

While the ELA and content area literacy components described
herein are critical to college and career readiness, they do not
define the whole of such readiness. Students require a wide-
ranging, rigorous academic preparation and, particularly in the early
grades, attention to such matters as social, emotional, and physical
development and approaches to learning. Similarly, the Standards
define literacy expectations in history/social studies, science, and
technical subjects, but literacy standards in other areas, such

as mathematics and health education, modeled on those in this
document are strongly encouraged to facilitate a comprehensive,
schoolwide literacy program.
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Students Who are College and Career Ready

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

in Reading, Writing, Speaking, Listening, and Language

The descriptions that follow are not standards themselves but instead offer a portrait of students who meet the standards set out in this document. As students
advance through the grades and master the standards in reading, writing, speaking, listening, and language, they are able to exhibit with increasing fullness and

regularity these capacities of the literate individual.

They demonstrate independence.

Students can, without significant scaffolding, comprehend and evaluate
complex texts across a range of types and disciplines, and they can construct
effective arguments and convey intricate or multifaceted information. Likewise,
students are able independently to discern a speaker’s key points, request
clarification, and ask relevant questions. They build on others’ ideas, articulate
their own ideas, and confirm they have been understood. Without prompting,
they demonstrate command of standard English and acquire and use a
wide-ranging vocabulary. More broadly, they become self-directed learners,
effectively seeking out and using resources to assist them, including teachers,
peers, and print and digital reference materials.

They build strong content knowledge.

Students establish a base of knowledge across a wide range of subject matter
by engaging with works of quality and substance. They become proficient

in new areas through research and study. They read purposefully and listen
attentively to gain both general knowledge and discipline-specific expertise.
They refine and share their knowledge through writing and speaking.

They respond to the varying demands of audience, task, purpose,
and discipline.

Students adapt their communication in relation to audience, task, purpose, and
discipline. They set and adjust purpose for reading, writing, speaking, listening,
and language use as warranted by the task. They appreciate nuances, such as
how the composition of an audience should affect tone when speaking and
how the connotations of words affect meaning. They also know that different
disciplines call for different types of evidence (e.g., documentary evidence in
history, experimental evidence in science).

They comprehend as well as critique.

Students are engaged and open-minded—but discerning—readers and listeners.
They work diligently to understand precisely what an author or speaker is
saying, but they also question an author’s or speaker’s assumptions and
premises and assess the veracity of claims and the soundness of reasoning.

They value evidence.

Students cite specific evidence when offering an oral or written interpretation
of a text. They use relevant evidence when supporting their own points in
writing and speaking, making their reasoning clear to the reader or listener, and
they constructively evaluate others’ use of evidence.

They use technology and digital media strategically and capably.

Students employ technology thoughtfully to enhance their reading, writing,
speaking, listening, and language use. They tailor their searches online to
acquire useful information efficiently, and they integrate what they learn using
technology with what they learn offline. They are familiar with the strengths and
limitations of various technological tools and mediums and can select and use
those best suited to their communication goals.

They come to understand other perspectives and cultures.

Students appreciate that the twenty-first-century classroom and workplace
are settings in which people from often widely divergent cultures and who
represent diverse experiences and perspectives must learn and work together.
Students actively seek to understand other perspectives and cultures through
reading and listening, and they are able to communicate effectively with
people of varied backgrounds. They evaluate other points of view critically
and constructively. Through reading great classic and contemporary works

of literature representative of a variety of periods, cultures, and worldviews,
students can vicariously inhabit worlds and have experiences much different
than their own.
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How to Read This Document

Overall Document Organization

The Standards comprise three main sections: a comprehensive K-5 section
and two content area-specific sections for grades 6-12, one for ELA and one
for history/social studies, science, and technical subjects. Three appendices
accompany the main document.

Each section is divided into strands. K-5 and 6-12 ELA have Reading, Writing,
Speaking and Listening, and Language strands; the 6-12 history/ social studies,
science, and technical subjects section focuses on Reading and Writing. Each
strand is headed by a strand-specific set of College and Career Readiness
Anchor Standards that is identical across all grades and content areas.

Standards for each grade within K-8 and for grades 9-10 and 11-12 follow the
CCR anchor standards in each strand. Each grade-specific standard (as these
standards are collectively referred to) corresponds to the same-numbered
CCR anchor standard. Put another way, each CCR anchor standard has an
accompanying grade-specific standard translating the broader CCR statement
into grade-appropriate end-of-year expectations.

Individual CCR anchor standards can be identified by their strand, CCR status,
and number (R.CCR.6, for example). Individual grade-specific standards can
be identified by their strand, grade, and number (or number and letter, where
applicable), so that RI.4.3, for example, stands for Reading, Informational Text,
grade 4, standard 3 and W.5.1a stands for Writing, grade 5, standard 1a. Strand
designations can be found in brackets alongside the full strand title.

Who is responsible for which portion of the Standards

A single K-5 section lists standards for reading, writing, speaking, listening,
and language across the curriculum, reflecting the fact that most or all of the
instruction students in these grades receive comes from one teacher. Grades
6-12 are covered in two content area-specific sections, the first for the English
language arts teacher and the second for teachers of history/social studies,
science, and technical subjects. Each section uses the same CCR anchor
standards but also includes grade-specific standards tuned to the literacy
requirements of the particular discipline(s).

Key Features of the Standards

Reading: Text complexity and the growth of comprehension

The Reading standards place equal emphasis on the sophistication of what
students read and the skill with which they read. Standard 10 defines a grade-by-
grade “staircase” of increasing text complexity that rises from beginning reading

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

to the college and career readiness level. Whatever they are reading, students
must also show a steadily growing ability to discern more from and make fuller
use of text, including making an increasing number of connections among ideas
and between texts, considering a wider range of textual evidence, and becoming
more sensitive to inconsistencies, ambiguities, and poor reasoning in texts.

Writing: Text types, responding to reading, and research

The Standards acknowledge the fact that whereas some writing skills, such

as the ability to plan, revise, edit, and publish, are applicable to many types of
writing, other skills are more properly defined in terms of specific writing types:
arguments, informative/explanatory texts, and narratives. Standard 9 stresses
the importance of the writing-reading connection by requiring students to draw
upon and write about evidence from literary and informational texts. Because
of the centrality of writing to most forms of inquiry, research standards are
prominently included in this strand, though skills important to research are
infused throughout the document.

Speaking and Listening: Flexible communication and collaboration

Including but not limited to skills necessary for formal presentations, the
Speaking and Listening standards require students to develop a range of
broadly useful oral communication and interpersonal skills. Students must learn
to work together, express and listen carefully to ideas, integrate information
from oral, visual, quantitative, and media sources, evaluate what they hear, use
media and visual displays strategically to help achieve communicative purposes,
and adapt speech to context and task.

Language: Conventions, effective use, and vocabulary

The Language standards include the essential “rules” of standard written

and spoken English, but they also approach language as a matter of craft

and informed choice among alternatives. The vocabulary standards focus on
understanding words and phrases, their relationships, and their nuances and on
acquiring new vocabulary, particularly general academic and domain-specific
words and phrases.

Appendices A, B,and C

Appendix A contains supplementary material on reading, writing, speaking and
listening, and language as well as a glossary of key terms. Appendix B consists of
text exemplars illustrating the complexity, quality, and range of reading appropriate
for various grade levels with accompanying sample performance tasks. Appendix
C includes annotated samples demonstrating at least adequate performance in
student writing at various grade levels.
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College and Career Readiness Anchor Standards for Reading

The K-5 standards on the following pages define what students should understand and be able to do by
the end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards
below by number. The CCR and grade-specific standards are necessary complements—the former
providing broad standards, the latter providing additional specificity—that together define the skills and
understandings that all students must demonstrate.

Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
textual evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting
details and ideas.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and
figurative meanings, and analyze how specific word choices shape meaning or tone.

5.  Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g.,

a section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as
well as in words.*

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well
as the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

*Please see “Research to Build and Present Knowledge” in Writing and “Comprehension and Collaboration” in Speaking and Listening for

additional standards relevant to gathering, assessing, and applying information from print and digital sources.

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Note on range and content
of student reading

To build a foundation for college

and career readiness, students

must read widely and deeply from
among a broad range of high-quality,
increasingly challenging literary and
informational texts. Through extensive
reading of stories, dramas, poems,
and myths from diverse cultures and
different time periods, students gain
literary and cultural knowledge as
well as familiarity with various text
structures and elements. By reading
texts in history/social studies, science,
and other disciplines, students build

a foundation of knowledge in these
fields that will also give them the
background to be better readers in all
content areas. Students can only gain
this foundation when the curriculum is
intentionally and coherently structured
to develop rich content knowledge
within and across grades. Students
also acquire the habits of reading
independently and closely, which are
essential to their future success.
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COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Reading Standards for Literature K-5

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is also
infused through the requirement that students read increasingly complex texts through the grades. Students advancing through the grades are expected to meet
each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.

Kindergartners:
Key Ideas and Details

1. With prompting and support, ask and answer 1.
guestions about key details in a text.

2. With prompting and support, retell familiar 2.
stories, including key details.

3. With prompting and support, identify characters, 3.
settings, and major events in a story.

Craft and Structure

4. Ask and answer questions about unknown words 4.
in a text.
5. Recognize common types of texts (e.g., 5.

storybooks, poems).

6. With prompting and support, name the author 6.
and illustrator of a story and define the role of
each in telling the story.

Integration of Knowledge and Ideas

7. With prompting and support, describe the 7.
relationship between illustrations and the story in
which they appear (e.g., what moment in a story
an illustration depicts).

8. (Not applicable to literature) 8.

9. With prompting and support, compare and 9.
contrast the adventures and experiences of
characters in familiar stories.

Range of Reading and Level of Text Complexity

10. Actively engage in group reading activities with 10.

purpose and understanding.

Grade 1 students:

Ask and answer questions about key details in a
text.

Retell stories, including key details, and
demonstrate understanding of their central
message or lesson.

Describe characters, settings, and major events in
a story, using key details.

Identify words and phrases in stories or poems
that suggest feelings or appeal to the senses.

Explain major differences between books that tell
stories and books that give information, drawing
on a wide reading of a range of text types.

Identify who is telling the story at various points
in a text.

Use illustrations and details in a story to describe
its characters, setting, or events.

(Not applicable to literature)

Compare and contrast the adventures and
experiences of characters in stories.

With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

10.

Grade 2 students:

Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

Describe how characters in a story respond to
major events and challenges.

Describe how words and phrases (e.g., regular
beats, alliteration, rhymes, repeated lines) supply
rhythm and meaning in a story, poem, or song.

Describe the overall structure of a story, including
describing how the beginning introduces the
story and the ending concludes the action.

Acknowledge differences in the points of view of
characters, including by speaking in a different
voice for each character when reading dialogue
aloud.

Use information gained from the illustrations and
words in a print or digital text to demonstrate
understanding of its characters, setting, or plot.

(Not applicable to literature)

Compare and contrast two or more versions
of the same story (e.g., Cinderella stories) by
different authors or from different cultures.

By the end of the year, read and comprehend
literature, including stories and poetry, in the
grades 2-3 text complexity band proficiently,
with scaffolding as needed at the high end of the
range.
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COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Reading Standards for Literature K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

Key ldeas and Details

1. Ask and answer questions to demonstrate 1.
understanding of a text, referring explicitly to the
text as the basis for the answers.

2. Recount stories, including fables, folktales, and 2.
myths from diverse cultures; determine the
central message, lesson, or moral and explain
how it is conveyed through key details in the text.

3. Describe characters in a story (e.g., their traits, 3.
motivations, or feelings) and explain how their
actions contribute to the sequence of events.

Craft and Structure

4. Determine the meaning of words and phrases as 4.
they are used in a text, distinguishing literal from
nonliteral language.

5. Refer to parts of stories, dramas, and poems 5.
when writing or speaking about a text, using
terms such as chapter, scene, and stanza;
describe how each successive part builds on
earlier sections.

6. Distinguish their own point of view from that of 6.
the narrator or those of the characters.

Integration of Knowledge and Ideas

7. Explain how specific aspects of a text’s 7.
illustrations contribute to what is conveyed
by the words in a story (e.g., create mood,
emphasize aspects of a character or setting).

8. (Not applicable to literature) 8.

9. Compare and contrast the themes, settings, and 9.
plots of stories written by the same author about
the same or similar characters (e.g., in books
from a series).

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend 10.

literature, including stories, dramas, and poetry,
at the high end of the grades 2-3 text complexity
band independently and proficiently.

Refer to details and examples in a text when
explaining what the text says explicitly and when
drawing inferences from the text.

Determine a theme of a story, drama, or poem
from details in the text; summarize the text.

Describe in depth a character, setting, or event
in a story or drama, drawing on specific details
in the text (e.g., a character’s thoughts, words, or
actions).

Determine the meaning of words and phrases
as they are used in a text, including those
that allude to significant characters found in
mythology (e.g., Herculean).

Explain major differences between poems,
drama, and prose, and refer to the structural
elements of poems (e.g., verse, rhythm, meter)
and drama (e.g., casts of characters, settings,
descriptions, dialogue, stage directions) when
writing or speaking about a text.

Compare and contrast the point of view from which
different stories are narrated, including the difference
between first- and third-person narrations.

Make connections between the text of a story
or drama and a visual or oral presentation of
the text, identifying where each version reflects
specific descriptions and directions in the text.

(Not applicable to literature)

Compare and contrast the treatment of similar
themes and topics (e.g., opposition of good and
evil) and patterns of events (e.g., the quest) in
stories, myths, and traditional literature from
different cultures.

By the end of the year, read and comprehend
literature, including stories, dramas, and poetry, in
the grades 4-5 text complexity band proficiently,
with scaffolding as needed at the high end of the
range.

10.

Quote accurately from a text when explaining
what the text says explicitly and when drawing
inferences from the text.

Determine a theme of a story, drama, or poem
from details in the text, including how characters
in a story or drama respond to challenges or
how the speaker in a poem reflects upon a topic;
summarize the text.

Compare and contrast two or more characters,
settings, or events in a story or drama, drawing
on specific details in the text (e.g., how
characters interact).

Determine the meaning of words and phrases
as they are used in a text, including figurative
language such as metaphors and similes.

Explain how a series of chapters, scenes, or
stanzas fits together to provide the overall
structure of a particular story, drama, or poem.

Describe how a narrator’s or speaker’s point of
view influences how events are described.

Analyze how visual and multimedia elements
contribute to the meaning, tone, or beauty of a
text (e.g., graphic novel, multimedia presentation
of fiction, folktale, myth, poem).

(Not applicable to literature)

Compare and contrast stories in the same genre
(e.g., mysteries and adventure stories) on their
approaches to similar themes and topics.

By the end of the year, read and comprehend
literature, including stories, dramas, and poetry,
at the high end of the grades 4-5 text complexity
band independently and proficiently.
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Key lIdeas and Details

1. With prompting and support, ask and answer
guestions about key details in a text.

2. With prompting and support, identify the main

topic and retell key details of a text.

3. With prompting and support, describe the
connection between two individuals, events,
ideas, or pieces of information in a text.

Craft and Structure

4. With prompting and support, ask and answer
questions about unknown words in a text.

5. Identify the front cover, back cover, and title
page of a book.

6. Name the author and illustrator of a text and

define the role of each in presenting the ideas or

information in a text.
Integration of Knowledge and Ideas

7. With prompting and support, describe the
relationship between illustrations and the text

in which they appear (e.g., what person, place,
thing, or idea in the text an illustration depicts).

8. With prompting and support, identify the
reasons an author gives to support points in a
text.

9. With prompting and support, identify basic
similarities in and differences between two
texts on the same topic (e.g., in illustrations,
descriptions, or procedures).

Range of Reading and Level of Text Complexity

10. Actively engage in group reading activities with

purpose and understanding.

Reading Standards for Informational Text K-5

Grade 1 students:

Ask and answer questions about key details in a
text.

Identify the main topic and retell key details of a
text.

Describe the connection between two
individuals, events, ideas, or pieces of information
in a text.

Ask and answer questions to help determine or
clarify the meaning of words and phrases in a
text.

Know and use various text features (e.g.,
headings, tables of contents, glossaries,
electronic menus, icons) to locate key facts or
information in a text.

Distinguish between information provided by
pictures or other illustrations and information
provided by the words in a text.

Use the illustrations and details in a text to
describe its key ideas.

Identify the reasons an author gives to support
points in a text.

Identify basic similarities in and differences
between two texts on the same topic (e.g., in
illustrations, descriptions, or procedures).

With prompting and support, read informational
texts appropriately complex for grade 1.

10.

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Grade 2 students:

Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

Identify the main topic of a multiparagraph text
as well as the focus of specific paragraphs within
the text.

Describe the connection between a series of
historical events, scientific ideas or concepts, or
steps in technical procedures in a text.

Determine the meaning of words and phrases in a
text relevant to a grade 2 topic or subject area.

Know and use various text features (e.g.,
captions, bold print, subheadings, glossaries,
indexes, electronic menus, icons) to locate key
facts or information in a text efficiently.

Identify the main purpose of a text, including
what the author wants to answer, explain, or
describe.

Explain how specific images (e.g., a diagram
showing how a machine works) contribute to and
clarify a text.

Describe how reasons support specific points the
author makes in a text.

Compare and contrast the most important points
presented by two texts on the same topic.

By the end of year, read and comprehend
informational texts, including history/social
studies, science, and technical texts, in the
grades 2-3 text complexity band proficiently,
with scaffolding as needed at the high end of the
range.
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Reading Standards for Informational Text K-5

Grade 3 studen

Grade 4

Key ldeas and Details
1.

Ask and answer questions to demonstrate
understanding of a text, referring explicitly to the
text as the basis for the answers.

Determine the main idea of a text; recount the
key details and explain how they support the
main idea.

Describe the relationship between a series of
historical events, scientific ideas or concepts,
or steps in technical procedures in a text, using
language that pertains to time, sequence, and
cause/effect.

Craft and Structure

4.

Determine the meaning of general academic
and domain-specific words and phrases in a text
relevant to a grade 3 topic or subject area.

Use text features and search tools (e.g., key
words, sidebars, hyperlinks) to locate information
relevant to a given topic efficiently.

Distinguish their own point of view from that of
the author of a text.

Integration of Knowledge and Ideas

7.

Range of Reading and Level of Text Complexity
10.

Use information gained from illustrations (e.g.,
maps, photographs) and the words in a text to
demonstrate understanding of the text (e.g.,

where, when, why, and how key events occur).

Describe the logical connection between
particular sentences and paragraphs in a text
(e.g., comparison, cause/effect, first/second/third
in a sequence).

Compare and contrast the most important points
and key details presented in two texts on the
same topic.

By the end of the year, read and comprehend
informational texts, including history/social
studies, science, and technical texts, at the high
end of the grades 2-3 text complexity band
independently and proficiently.

Refer to details and examples in a text when
explaining what the text says explicitly and when
drawing inferences from the text.

Determine the main idea of a text and explain
how it is supported by key details; summarize the
text.

Explain events, procedures, ideas, or concepts in
a historical, scientific, or technical text, including
what happened and why, based on specific
information in the text.

Determine the meaning of general academic
and domain-specific words or phrases in a text
relevant to a grade 4 topic or subject area.

Describe the overall structure (e.g., chronology,
comparison, cause/effect, problem/solution) of
events, ideas, concepts, or information in a text
or part of a text.

Compare and contrast a firsthand and
secondhand account of the same event or
topic; describe the differences in focus and the
information provided.

Interpret information presented visually, orally, or
guantitatively (e.g., in charts, graphs, diagrams,
time lines, animations, or interactive elements

on Web pages) and explain how the information
contributes to an understanding of the text in
which it appears.

Explain how an author uses reasons and evidence
to support particular points in a text.

Integrate information from two texts on the same
topic in order to write or speak about the subject
knowledgeably.

By the end of year, read and comprehend
informational texts, including history/social studies,
science, and technical texts, in the grades 4-5 text
complexity band proficiently, with scaffolding as
needed at the high end of the range.

10.

Quote accurately from a text when explaining
what the text says explicitly and when drawing
inferences from the text.

Determine two or more main ideas of a text and
explain how they are supported by key details;
summarize the text.

Explain the relationships or interactions between
two or more individuals, events, ideas, or
concepts in a historical, scientific, or technical
text based on specific information in the text.

Determine the meaning of general academic
and domain-specific words and phrases in a text
relevant to a grade 5 topic or subject area.

Compare and contrast the overall structure
(e.g., chronology, comparison, cause/effect,
problem/solution) of events, ideas, concepts, or
information in two or more texts.

Analyze multiple accounts of the same event
or topic, noting important similarities and
differences in the point of view they represent.

Draw on information from multiple print or digital
sources, demonstrating the ability to locate

an answer to a question quickly or to solve a
problem efficiently.

Explain how an author uses reasons and evidence
to support particular points in a text, identifying
which reasons and evidence support which
point(s).

Integrate information from several texts on the
same topic in order to write or speak about the
subject knowledgeably.

By the end of the year, read and comprehend
informational texts, including history/social
studies, science, and technical texts, at the high
end of the grades 4-5 text complexity band
independently and proficiently.
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Reading Standards: Foundational Skills (K-5)

These standards are directed toward fostering students’ understanding and working knowledge of concepts of print, the alphabetic principle, and other basic
conventions of the English writing system. These foundational skills are not an end in and of themselves; rather, they are necessary and important components
of an effective, comprehensive reading program designed to develop proficient readers with the capacity to comprehend texts across a range of types and
disciplines. Instruction should be differentiated: good readers will need much less practice with these concepts than struggling readers will. The point is to teach
students what they need to learn and not what they already know—to discern when particular children or activities warrant more or less attention.

Note: In kindergarten, children are expected to demonstrate increasing awareness and competence in the areas that follow.

Kindergartners: Grade 1 students:

Print Concepts

1. Demonstrate understanding of the organization and basic features of print.

a.
b.

c.
d.

Follow words from left to right, top to bottom, and page by page.

Recognize that spoken words are represented in written language by
specific sequences of letters.

Understand that words are separated by spaces in print.
Recognize and name all upper- and lowercase letters of the alphabet.

Phonological Awareness

2. Demonstrate understanding of spoken words, syllables, and sounds

(phonemes).

a. Recognize and produce rhyming words.

b. Count, pronounce, blend, and segment syllables in spoken words.

c. Blend and segment onsets and rimes of single-syllable spoken words.

d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes)
in three-phoneme (consonent-vowel-consonent, or CVC) words.* (This does
not include CVCs ending with /I/, /r/, or /x/.)

e. Add or substitute individual sounds (phonemes) in simple, one-syllable

‘Words, syllables, or phonemes written in /slashes/refer to their pronunciation or phonology.

words to make new words.

1.

Demonstrate understanding of the organization and basic features of print.

a.

Recognize the distinguishing features of a sentence (e.g., first word,
capitalization, ending punctuation).

Demonstrate understanding of spoken words, syllables, and sounds

(phonemes).

a. Distinguish long from short vowel sounds in spoken single-syllable words.

b. Orally produce single-syllable words by blending sounds (phonemes),
including consonant blends.

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in
spoken single-syllable words.

d. Segment spoken single-syllable words into their complete sequence of

individual sounds (phonemes).

Thus, /CVC/ is a word with three phonemes regardless of the number of letters in the spelling of the word.
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Reading Standards: Foundational Skills (K-5)

Note: In kindergarten children are expected to demonstrate increasing awareness and competence in the areas that follow.

Kindergartners:

Grade 1 students:

Grade 2 students:

Phonics and Word Recognition

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a. Demonstrate basic knowledge of one-to-one
letter-sound correspondences by producing
the primary or many of the most frequent
sound for each consonant.

b. Associate the long and short sounds with
common spellings (graphemes) for the five
major vowels.

c. Read common high-frequency words by sight
(e.g., the, of, to, you, she, my, is, are, do, does).

d. Distinguish between similarly spelled words by
identifying the sounds of the letters that differ.

Fluency

4. Read emergent-reader texts with purpose and
understanding.

Know and apply grade-level phonics and word

analysis skills in decoding words.

a. Know the spelling-sound correspondences for
common consonant digraphs.

Decode regularly spelled one-syllable words.

c. Know final -e and common vowel team
conventions for representing long vowel
sounds.

d. Use knowledge that every syllable must have
a vowel sound to determine the number of
syllables in a printed word.

e. Decode two-syllable words following basic
patterns by breaking the words into syllables.

f. Read words with inflectional endings.

d. Recognize and read grade-appropriate
irregularly spelled words.

Read with sufficient accuracy and fluency to

support comprehension.

a. Read on-level text with purpose and
understanding.

b. Read on-level text orally with accuracy,
appropriate rate, and expression on successive
readings.

c. Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.

Know and apply grade-level phonics and word
analysis skills in decoding words.

a. Distinguish long and short vowels when
reading regularly spelled one-syllable words.

b. Know spelling-sound correspondences for
additional common vowel teams.

c. Decode regularly spelled two-syllable words
with long vowels.

d. Decode words with common prefixes and
suffixes.

e. Identify words with inconsistent but common
spelling-sound correspondences.

f. Recognize and read grade-appropriate
irregularly spelled words.

Read with sufficient accuracy and fluency to
support comprehension.

a. Read on-level text with purpose and
understanding.

b. Read on-level text orally with accuracy,

appropriate rate, and expression on successive

readings.

c. Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.
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Reading Standards: Foundational Skills (K-5)

Grade 3 students:

Grade 4 students:

Grade 5 students:

Phonics and Word Recognition

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a. ldentify and know the meaning of the most
common prefixes and derivational suffixes.
b. Decode words with common Latin suffixes.
c. Decode multisyllable words.
d. Read grade-appropriate irregularly spelled
words.
Fluency

4. Read with sufficient accuracy and fluency to
support comprehension.

a.

b.

Read on-level text with purpose and
understanding.

Read on-level prose and poetry orally with
accuracy, appropriate rate, and expression on
successive readings

Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a.

Use combined knowledge of all letter-sound
correspondences, syllabication patterns, and
morphology (e.g., roots and affixes) to read
accurately unfamiliar multisyllabic words in
context and out of context.

4. Read with sufficient accuracy and fluency to
support comprehension.

a.

b.

Read on-level text with purpose and
understanding.

Read on-level prose and poetry orally with
accuracy, appropriate rate, and expression on
successive readings.

Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a.

Use combined knowledge of all letter-sound
correspondences, syllabication patterns, and
morphology (e.g., roots and affixes) to read
accurately unfamiliar multisyllabic words in
context and out of context.

4. Read with sufficient accuracy and fluency to
support comprehension.

a.

b.

Read on-level text with purpose and
understanding.

Read on-level prose and poetry orally with
accuracy, appropriate rate, and expression on
successive readings.

Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.
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College and Career Readiness Anchor Standards for Writing

The K-5 standards on the following pages define what students should understand and be able to do by the end of
each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. The
CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Text Types and Purposes*

1.

Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant
and sufficient evidence.

Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately
through the effective selection, organization, and analysis of content.

Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details,
and well-structured event sequences.

Production and Distribution of Writing

4.

Produce clear and coherent writing in which the development, organization, and style are appropriate to task,
purpose, and audience.

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge

7.

Conduct short as well as more sustained research projects based on focused questions, demonstrating
understanding of the subject under investigation.

Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each
source, and integrate the information while avoiding plagiarism.

Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a

single sitting or a day or two) for a range of tasks, purposes, and audiences.

*These broad types of writing include many subgenres. See Appendix A for definitions of key writing types.

Note on range and content
of student writing

To build a foundation for college
and career readiness, students need
to learn to use writing as a way of
offering and supporting opinions,
demonstrating understanding of

the subjects they are studying,

and conveying real and imagined
experiences and events. They learn
to appreciate that a key purpose of
writing is to communicate clearly to
an external, sometimes unfamiliar
audience, and they begin to adapt
the form and content of their writing
to accomplish a particular task and
purpose. They develop the capacity
to build knowledge on a subject
through research projects and to
respond analytically to literary and
informational sources. To meet these
goals, students must devote significant
time and effort to writing, producing
numerous pieces over short and
extended time frames throughout the
year.
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Writing Standards K-5

The following standards for K-5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications.
Each year in their writing, students should demonstrate increasing sophistication in all aspects of language use, from vocabulary and syntax to the development
and organization of ideas, and they should address increasingly demanding content and sources. Students advancing through the grades are expected to meet
each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades. The expected growth in student writing
ability is reflected both in the standards themselves and in the collection of annotated student writing samples in Appendix C.

Kindergartners:
Text Types and Purposes
1.

Use a combination of drawing, dictating, and
writing to compose opinion pieces in which they
tell a reader the topic or the name of the book
they are writing about and state an opinion or
preference about the topic or book (e.g., My
favorite book is . . .).

Use a combination of drawing, dictating, and
writing to compose informative/explanatory
texts in which they name what they are writing
about and supply some information about the
topic.

Use a combination of drawing, dictating, and
writing to narrate a single event or several
loosely linked events, tell about the events in
the order in which they occurred, and provide a
reaction to what happened.

Production and Distribution of Writing

4.
5.

(Begins in grade 3)

With guidance and support from adults, respond
to questions and suggestions from peers and
add details to strengthen writing as needed.

With guidance and support from adults, explore
a variety of digital tools to produce and publish
writing, including in collaboration with peers.

Research to Build and Present Knowledge

7.

9.

Participate in shared research and writing
projects (e.g., explore a number of books by
a favorite author and express opinions about
them).

With guidance and support from adults,

recall information from experiences or gather
information from provided sources to answer a
question.

(Begins in grade 4)

Range of Writing

10.

(Begins in grade 3)

10.

Grade 1 students:

Write opinion pieces in which they introduce the
topic or name the book they are writing about,
state an opinion, supply a reason for the opinion,
and provide some sense of closure.

Write informative/explanatory texts in which they
name a topic, supply some facts about the topic,
and provide some sense of closure.

Write narratives in which they recount two or
more appropriately sequenced events, include
some details regarding what happened, use
temporal words to signal event order, and
provide some sense of closure.

(Begins in grade 3)

With guidance and support from adults, focus on
a topic, respond to questions and suggestions
from peers, and add details to strengthen writing
as needed.

With guidance and support from adults, use a
variety of digital tools to produce and publish
writing, including in collaboration with peers.

Participate in shared research and writing
projects (e.g., explore a number of “how-to”
books on a given topic and use them to write a
sequence of instructions).

With guidance and support from adults,

recall information from experiences or gather
information from provided sources to answer a
question.

(Begins in grade 4)

(Begins in grade 3)

10.

Grade 2 students:

Write opinion pieces in which they introduce the
topic or book they are writing about, state an
opinion, supply reasons that support the opinion,
use linking words (e.g., because, and, also) to
connect opinion and reasons, and provide a
concluding statement or section.

Write informative/explanatory texts in which
they introduce a topic, use facts and definitions
to develop points, and provide a concluding
statement or section.

Write narratives in which they recount a well-
elaborated event or short sequence of events,
include details to describe actions, thoughts,
and feelings, use temporal words to signal event
order, and provide a sense of closure.

(Begins in grade 3)

With guidance and support from adults and
peers, focus on a topic and strengthen writing as
needed by revising and editing.

With guidance and support from adults, use a
variety of digital tools to produce and publish
writing, including in collaboration with peers.

Participate in shared research and writing
projects (e.g., read a number of books on a
single topic to produce a report; record science
observations).

Recall information from experiences or gather
information from provided sources to answer a
question.

(Begins in grade 4)

(Begins in grade 3)
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Writing Standards K-5

ade 3 students:

Text Types and Purposes

1.

Write opinion pieces on topics or texts, supporting

a point of view with reasons.

a. Introduce the topic or text they are writing
about, state an opinion, and create an
organizational structure that lists reasons.
Provide reasons that support the opinion.

c. Use linking words and phrases (e.g., because,
therefore, since, for example) to connect
opinion and reasons.

d. Provide a concluding statement or section.

Write informative/explanatory texts to examine a

topic and convey ideas and information clearly.

a. Introduce a topic and group related
information together; include illustrations
when useful to aiding comprehension.

b. Develop the topic with facts, definitions, and
details.

c. Use linking words and phrases (e.g., also,
another, and, more, but) to connect ideas
within categories of information.

d. Provide a concluding statement or section.

Write narratives to develop real or imagined
experiences or events using effective technique,
descriptive details, and clear event sequences.

a. Establish a situation and introduce a narrator
and/or characters; organize an event sequence
that unfolds naturally.

b. Use dialogue and descriptions of actions,
thoughts, and feelings to develop experiences
and events or show the response of characters
to situations.

c. Use temporal words and phrases to signal
event order.

d. Provide a sense of closure.

1.

Grade 4

Write opinion pieces on topics or texts, supporting a
point of view with reasons and information.

a. Introduce a topic or text clearly, state an
opinion, and create an organizational structure
in which related ideas are grouped to support
the writer’s purpose.

b. Provide reasons that are supported by facts
and details.

c. Link opinion and reasons using words and
phrases (e.g., for instance, in order to, in
addition).

d. Provide a concluding statement or section
related to the opinion presented.

Write informative/explanatory texts to examine a
topic and convey ideas and information clearly.

a. Introduce a topic clearly and group related
information in paragraphs and sections;
include formatting (e.g., headings),
illustrations, and multimedia when useful to
aiding comprehension.

b. Develop the topic with facts, definitions,
concrete details, quotations, or other
information and examples related to the topic.

c. Link ideas within categories of information
using words and phrases (e.g., another, for
example, also, because).

d. Use precise language and domain-specific
vocabulary to inform about or explain the
topic.

e. Provide a concluding statement or section
related to the information or explanation
presented.

Write narratives to develop real or imagined
experiences or events using effective technique,
descriptive details, and clear event sequences.

a. Orient the reader by establishing a
situationand introducing a narrator and/or
characters; organize an event sequence that
unfolds naturally.

b. Use dialogue and description to develop
experiences and events or show the responses
of characters to situations.

c. Use a variety of transitional words and phrases
to manage the sequence of events.

d. Use concrete words and phrases and sensory
details to convey experiences and events
precisely.

e. Provide a conclusion that follows from the
narrated experiences or events.

Write opinion pieces on topics or texts, supporting a

point of view with reasons and information.

a. Introduce a topic or text clearly, state an
opinion, and create an organizational structure
in which ideas are logically grouped to support
the writer’s purpose.

b. Provide logically ordered reasons that are
supported by facts and details.

c. Link opinion and reasons using words, phrases,
and clauses (e.g., consequently, specifically).

d. Provide a concluding statement or section
related to the opinion presented.

Write informative/explanatory texts to examine a
topic and convey ideas and information clearly.

a. Introduce a topic clearly, provide a general
observation and focus, and group related
information logically; include formatting (e.g.,
headings), illustrations, and multimedia when
useful to aiding comprehension.

b. Develop the topic with facts, definitions,
concrete details, quotations, or other
information and examples related to the topic.

c. Link ideas within and across categories of
information using words, phrases, and clauses
(e.g., in contrast, especially).

d. Use precise language and domain-specific
vocabulary to inform about or explain the
topic.

e. Provide a concluding statement or section
related to the information or explanation
presented.

Write narratives to develop real or imagined
experiences or events using effective technique,
descriptive details, and clear event sequences.

a. Orient the reader by establishing a situation
and introducing a narrator and/or characters;
organize an event sequence that unfolds
naturally.

b. Use narrative techniques, such as dialogue,
description, and pacing, to develop
experiences and events or show the responses
of characters to situations.

c. Use a variety of transitional words, phrases,
and clauses to manage the sequence of events.

d. Use concrete words and phrases and sensory
details to convey experiences and events
precisely.

e. Provide a conclusion that follows from the
narrated experiences or events.
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Writing Standards K-5

Grade 3 studen

Grade 4

Grade 5

Production and Distribution of Writing
4.

With guidance and support from adults,

produce writing in which the development

and organization are appropriate to task and
purpose. (Grade-specific expectations for writing
types are defined in standards 1-3 above.)

With guidance and support from peers and
adults, develop and strengthen writing as needed
by planning, revising, and editing. (Editing for
conventions should demonstrate command of
Language standards 1-3 up to and including
grade 3 on pages 28 and 29.)

With guidance and support from adults, use
technology to produce and publish writing (using
keyboarding skills) as well as to interact and
collaborate with others.

Research to Build and Present Knowledge

7.

Conduct short research projects that build
knowledge about a topic.

Recall information from experiences or gather
information from print and digital sources; take
brief notes on sources and sort evidence into
provided categories.

(Begins in grade 4)

Range of Writing

10.

Write routinely over extended time frames (time
for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for
a range of discipline-specific tasks, purposes, and
audiences.

Produce clear and coherent writing in which the
development and organization are appropriate
to task, purpose, and audience. (Grade-specific
expectations for writing types are defined in
standards 1-3 above.)

With guidance and support from peers and
adults, develop and strengthen writing as needed
by planning, revising, and editing. (Editing for
conventions should demonstrate command of
Language standards 1-3 up to and including
grade 4 on pages 28 and 29.)

With some guidance and support from adults,
use technology, including the Internet, to
produce and publish writing as well as to interact
and collaborate with others; demonstrate
sufficient command of keyboarding skills to type
a minimum of one page in a single sitting.

Conduct short research projects that build
knowledge through investigation of different
aspects of a topic.

Recall relevant information from experiences or
gather relevant information from print and digital
sources; take notes and categorize information,
and provide a list of sources.

Draw evidence from literary or informational
texts to support analysis, reflection, and research.

a. Apply grade 4 Reading standards to literature
(e.g., “Describe in depth a character, setting,
or event in a story or drama, drawing on
specific details in the text [e.g., a character’s
thoughts, words, or actions].”).

b. Apply grade 4 Reading standards to
informational texts (e.g., “Explain how an
author uses reasons and evidence to support
particular points in a text”).

Write routinely over extended time frames (time
for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for
a range of discipline-specific tasks, purposes, and
audiences.

Produce clear and coherent writing in which the
development and organization are appropriate
to task, purpose, and audience. (Grade-specific
expectations for writing types are defined in
standards 1-3 above.)

With guidance and support from peers and adults,
develop and strengthen writing as needed by
planning, revising, editing, rewriting, or trying a
new approach. (Editing for conventions should
demonstrate command of Language standards 1-3
up to and including grade 5 on pages 28 and 29.)

With some guidance and support from adults,
use technology, including the Internet, to
produce and publish writing as well as to interact
and collaborate with others; demonstrate
sufficient command of keyboarding skills to type
a minimum of two pages in a single sitting.

Conduct short research projects that use several
sources to build knowledge through investigation
of different aspects of a topic.

Recall relevant information from experiences or
gather relevant information from print and digital
sources; summarize or paraphrase information

in notes and finished work, and provide a list of
sources.

Draw evidence from literary or informational texts
to support analysis, reflection, and research.

a. Apply grade 5 Reading standards to literature
(e.g., “Compare and contrast two or more
characters, settings, or events in a story or a
drama, drawing on specific details in the text
[e.g., how characters interact]”).

b. Apply grade 5 Reading standards to
informational texts (e.g., “Explain how
an author uses reasons and evidence to
support particular points in a text, identifying
which reasons and evidence support which
point[s]”).

Write routinely over extended time frames (time
for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for
a range of discipline-specific tasks, purposes, and
audiences.
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College and Career Readiness Anchor Standards
for Speaking and Listening

The K-5 standards on the following pages define what students should understand and be able to do by the end of
each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. The
CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners,
building on others’ ideas and expressing their own clearly and persuasively.

2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and
orally.

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the
organization, development, and style are appropriate to task, purpose, and audience.

5. Make strategic use of digital media and visual displays of data to express information and enhance understanding
of presentations.

6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when
indicated or appropriate.

Note on range and content
of student speaking and
listening

To build a foundation for college

and career readiness, students must
have ample opportunities to take
part in a variety of rich, structured
conversations—as part of a whole
class, in small groups, and with a
partner. Being productive members
of these conversations requires

that students contribute accurate,
relevant information, respond to

and develop what others have said;
make comparisons and contrasts; and
analyze and synthesize a multitude of
ideas in various domains.

New technologies have broadened
and expanded the role that speaking
and listening play in acquiring

and sharing knowledge and have
tightened their link to other forms
of communication. Digital texts
confront students with the potential
for continually updated content and
dynamically changing combinations of
words, graphics, images, hyperlinks,
and embedded video and audio.
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Kindergartners:
Comprehension and Collaboration

1. Participate in collaborative conversations with
diverse partners about kindergarten topics and
texts with peers and adults in small and larger
groups.

a. Follow agreed-upon rules for discussions (e.g.,
listening to others and taking turns speaking
about the topics and texts under discussion).

b. Continue a conversation through multiple
exchanges.

2. Confirm understanding of a text read aloud or
information presented orally or through other
media by asking and answering questions
about key details and requesting clarification if
something is not understood.

3. Ask and answer guestions in order to seek help,
get information, or clarify something that is not
understood.

Presentation of Knowledge and Ideas

4. Describe familiar people, places, things, and
events and, with prompting and support, provide
additional detail.

5.  Add drawings or other visual displays to
descriptions as desired to provide additional
detail.

6. Speak audibly and express thoughts, feelings, and
ideas clearly.

Speaking and Listening Standards K-5

The following standards for K-5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications.
Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered
in preceding grades.

Grade 1 students:

Participate in collaborative conversations with
diverse partners about grade T topics and texts
with peers and adults in small and larger groups.
a. Follow agreed-upon rules for discussions (e.g.,
listening to others with care, speaking one
at a time about the topics and texts under
discussion).

b. Build on others’ talk in conversations by
responding to the comments of others through
multiple exchanges.

c. Ask questions to clear up any confusion about
the topics and texts under discussion.

Ask and answer gquestions about key details in a
text read aloud or information presented orally or
through other media.

Ask and answer guestions about what a speaker
says in order to gather additional information or
clarify something that is not understood.

Describe people, places, things, and events with
relevant details, expressing ideas and feelings
clearly.

Add drawings or other visual displays to
descriptions when appropriate to clarify ideas,
thoughts, and feelings.

Produce complete sentences when appropriate
to task and situation. (See grade 1 Language
standards 1 and 3 on page 26 for specific
expectations.)

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Grade 2 students:

Participate in collaborative conversations with
diverse partners about grade 2 topics and texts
with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to
others with care, speaking one at a time about
the topics and texts under discussion).

b. Build on others’ talk in conversations by linking
their comments to the remarks of others.

c. Ask for clarification and further explanation
as needed about the topics and texts under
discussion.

Recount or describe key ideas or details from a
text read aloud or information presented orally or
through other media.

Ask and answer questions about what a speaker
says in order to clarify comprehension, gather
additional information, or deepen understanding
of a topic or issue.

Tell a story or recount an experience with
appropriate facts and relevant, descriptive details,
speaking audibly in coherent sentences.

Create audio recordings of stories or poems;
add drawings or other visual displays to stories
or recounts of experiences when appropriate to
clarify ideas, thoughts, and feelings.

Produce complete sentences when appropriate to
task and situation in order to provide requested
detail or clarification. (See grade 2 Language
standards 1 and 3 on pages 26 and 27 for specific
expectations.)
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Speaking and Listening Standards K-5

rade 3 students:

Grade 4 students:

Grade 5

Comprehension and Collaboration
1.

Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 3 topics and
texts, building on others’ ideas and expressing
their own clearly.

a. Come to discussions prepared, having read
or studied required material; explicitly draw
on that preparation and other information
known about the topic to explore ideas under
discussion.

b. Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to
others with care, speaking one at a time about
the topics and texts under discussion).

c. Ask questions to check understanding of
information presented, stay on topic, and link
their comments to the remarks of others.

d. Explain their own ideas and understanding in
light of the discussion.

Determine the main ideas and supporting details
of a text read aloud or information presented in
diverse media and formats, including visually,
quantitatively, and orally.

Ask and answer questions about information from
a speaker, offering appropriate elaboration and
detail.

Presentation of Knowledge and Ideas

4.

Report on a topic or text, tell a story, or recount
an experience with appropriate facts and relevant,
descriptive details, speaking clearly at an
understandable pace.

Create engaging audio recordings of stories

or poems that demonstrate fluid reading at an
understandable pace; add visual displays when
appropriate to emphasize or enhance certain facts
or details.

Speak in complete sentences when appropriate to
task and situation in order to provide requested
detail or clarification. (See grade 3 Language
standards 1 and 3 on pages 28 and 29 for specific
expectations.)

Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 4 topics and
texts, building on others’ ideas and expressing
their own clearly.

a. Come to discussions prepared, having read
or studied required material; explicitly draw
on that preparation and other information
known about the topic to explore ideas under
discussion.

b. Follow agreed-upon rules for discussions and
carry out assigned roles.

c. Pose and respond to specific questions to
clarify or follow up on information, and make
comments that contribute to the discussion
and link to the remarks of others.

d. Review the key ideas expressed and explain
their own ideas and understanding in light of
the discussion.

Paraphrase portions of a text read aloud or
information presented in diverse media and
formats, including visually, quantitatively, and
orally.

Identify the reasons and evidence a speaker
provides to support particular points.

Report on a topic or text, tell a story, or recount
an experience in an organized manner, using
appropriate facts and relevant, descriptive details
to support main ideas or themes; speak clearly at
an understandable pace.

Add audio recordings and visual displays to
presentations when appropriate to enhance the
development of main ideas or themes.

Differentiate between contexts that call for formal
English (e.g., presenting ideas) and situations
where informal discourse is appropriate (e.g.,
small-group discussion); use formal English when
appropriate to task and situation. (See grade 4
Language standards 1 on pages 28 and 29 for
specific expectations.)

Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 5 topics and
texts, building on others’ ideas and expressing
their own clearly.

a. Come to discussions prepared, having read
or studied required material; explicitly draw
on that preparation and other information
known about the topic to explore ideas under
discussion.

b. Follow agreed-upon rules for discussions and
carry out assigned roles.

c. Pose and respond to specific questions by
making comments that contribute to the
discussion and elaborate on the remarks of
others.

d. Review the key ideas expressed and draw
conclusions in light of information and
knowledge gained from the discussions.

Summarize a written text read aloud or
information presented in diverse media and
formats, including visually, quantitatively, and
orally.

Summarize the points a speaker makes and
explain how each claim is supported by reasons
and evidence.

Report on a topic or text or present an opinion,
sequencing ideas logically and using appropriate
facts and relevant, descriptive details to support
main ideas or themes; speak clearly at an
understandable pace.

Include multimedia components (e.g., graphics,
sound) and visual displays in presentations when
appropriate to enhance the development of main
ideas or themes.

Adapt speech to a variety of contexts and tasks,
using formal English when appropriate to task and
situation. (See grade 5 Language standards 1 and
3 on pages 28 and 29 for specific expectations.)
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College and Career Readiness Anchor Standards for Language

The K-5 standards on the following pages define what students should understand and be able to do by the end of
each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. The
CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter

providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Conventions of Standard English
1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when
writing.

Knowledge of Language

3. Apply knowledge of language to understand how language functions in different contexts, to make effective
choices for meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.

Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

6. Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for
reading, writing, speaking, and listening at the college and career readiness level, demonstrate independence in

gathering vocabulary knowledge when encountering an unknown term important to comprehension or expression.

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Note on range and content
of student language use

To build a foundation for college

and career readiness in language,
students must gain control over many
conventions of standard English
grammar, usage, and mechanics

as well as learn other ways to

use language to convey meaning
effectively. They must also be able to
determine or clarify the meaning of
grade-appropriate words encountered
through listening, reading, and media
use, come to appreciate that words
have nonliteral meanings, shadings of
meaning, and relationships to other
words; and expand their vocabulary
in the course of studying content. The
inclusion of Language standards in
their own strand should not be taken
as an indication that skills related

to conventions, effective language
use, and vocabulary are unimportant
to reading, writing, speaking, and
listening, indeed, they are inseparable
from such contexts.





K-5| LANGUAGE

26

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Language Standards K-5

The following standards for grades K-5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and
applications. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and
understandings mastered in preceding grades. Beginning in grade 3, skills and understandings that are particularly likely to require continued attention in higher
grades as they are applied to increasingly sophisticated writing and speaking are marked with an asterisk (*). See the table on page 30 for a complete list and
Appendix A for an example of how these skills develop in sophistication.

Kindergartners:

Grade 1 students:

Grade 2 students:

Conventions of Standard English
1.

Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a. Print many upper- and lowercase letters.

b. Use frequently occurring nouns and verbs.

c. Form regular plural nouns orally by adding /s/
or /es/ (e.g., dog, dogs; wish, wishes).

d. Understand and use question words
(interrogatives) (e.g., who, what, where, when,
why, how).

e. Use the most frequently occurring
prepositions (e.g., to, from, in, out, on, off, for,
of, by, with).

f.  Produce and expand complete sentences in
shared language activities.

Demonstrate command of the conventions of

standard English capitalization, punctuation, and

spelling when writing.

a. Capitalize the first word in a sentence and the
pronoun /.
Recognize and name end punctuation.

c. Write a letter or letters for most consonant
and short-vowel sounds (phonemes).

d. Spell simple words phonetically, drawing on
knowledge of sound-letter relationships.

Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a. Print all upper- and lowercase letters.

b. Use common, proper, and possessive nouns.

c. Use singular and plural nouns with matching
verbs in basic sentences (e.g., He hops; We
hop).

d. Use personal, possessive, and indefinite
pronouns (e.g., |, me, my; they, them, their;
anyone, everything).

e. Use verbs to convey a sense of past, present,
and future (e.g., Yesterday | walked home;
Today | walk home; Tomorrow | will walk
home).

f.  Use frequently occurring adjectives.

g. Use frequently occurring conjunctions (e.g.,
and, but, or, so, because).

h. Use determiners (e.g., articles,
demonstratives).
Use frequently occurring prepositions (e.g.,
during, beyond, toward).

j.  Produce and expand complete simple
and compound declarative, interrogative,
imperative, and exclamatory sentences in
response to prompts.

Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a. Capitalize dates and names of people.

b. Use end punctuation for sentences.

c. Use commas in dates and to separate single
words in a series.

d. Use conventional spelling for words with
common spelling patterns and for frequently
occurring irregular words.

e. Spell untaught words phonetically, drawing on

phonemic awareness and spelling conventions.

Demonstrate command of the conventions of
standard English grammar and usage when writing
or speaking.

a. Use collective nouns (e.g., group).

b. Form and use frequently occurring irregular
plural nouns (e.g., feet, children, teeth, mice,
fish).

c. Use reflexive pronouns (e.g., myself, ourselves).

d. Form and use the past tense of frequently
occurring irregular verbs (e.g., sat, hid, told).

e. Use adjectives and adverbs, and choose
between them depending on what is to be
modified.

f. Produce, expand, and rearrange complete
simple and compound sentences (e.g., The boy
watched the movie; The little boy watched the
movie; The action movie was watched by the
little boy).

Demonstrate command of the conventions of

standard English capitalization, punctuation, and

spelling when writing.

a. Capitalize holidays, product names, and
geographic names.

b. Use commas in greetings and closings of
letters.

c. Use an apostrophe to form contractions and
frequently occurring possessives.

d. Generalize learned spelling patterns when
writing words (e.g., cage — badge; boy — boil).

e. Consult reference materials, including
beginning dictionaries, as needed to check and
correct spellings.
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Language Standards K-5

Kindergart

Grade 1 studen

Grade 2 studen

Knowledge of Language
3.

(Begins in grade 2)

Vocabulary Acquisition and Use

4.

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on
kindergarten reading and content.

a. ldentify new meanings for familiar words and
apply them accurately (e.g., knowing duck is a
bird and learning the verb to duck).

b. Use the most frequently occurring inflections
and affixes (e.g., -ed, -s, re-, un-, pre-, -ful,
-less) as a clue to the meaning of an unknown
word.

With guidance and support from adults, explore

word relationships and nuances in word meanings.

a. Sort common objects into categories (e.g.,
shapes, foods) to gain a sense of the concepts
the categories represent.

b. Demonstrate understanding of frequently
occurring verbs and adjectives by relating
them to their opposites (antonyms).

c. ldentify real-life connections between words
and their use (e.g., note places at school that
are colorful).

d. Distinguish shades of meaning among verbs
describing the same general action (e.g.,
walk, march, strut, prance) by acting out the
meanings.

Use words and phrases acquired through
conversations, reading and being read to, and
responding to texts.

(Begins in grade 2)

Determine or clarify the meaning of unknown

and multiple-meaning words and phrases based

on grade 1 reading and content, choosing flexibly

from an array of strategies.

a. Use sentence-level context as a clue to the
meaning of a word or phrase.

b. Use frequently occurring affixes as a clue to
the meaning of a word.

c. ldentify frequently occurring root words (e.g.,
look) and their inflectional forms (e.g., looks,
looked, looking).

With guidance and support from adults,

demonstrate understanding of word relationships

and nuances in word meanings.

a. Sort words into categories (e.g., colors,
clothing) to gain a sense of the concepts the
categories represent.

b. Define words by category and by one or more

key attributes (e.g., a duck is a bird that swims;

a tiger is a large cat with stripes).

c. ldentify real-life connections between words
and their use (e.g., note places at home that
are cozy).

d. Distinguish shades of meaning among verbs
differing in manner (e.g., look, peek, glance,
stare, glare, scowl) and adjectives differing in
intensity (e.g., large, gigantic) by defining or
choosing them or by acting out the meanings.

Use words and phrases acquired through
conversations, reading and being read to, and
responding to texts, including using frequently
occurring conjunctions to signal simple
relationships (e.g., because).

Use knowledge of language and its conventions
when writing, speaking, reading, or listening.

a. Compare formal and informal uses of English.

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on
grade 2 reading and content, choosing flexibly
from an array of strategies.

a. Use sentence-level context as a clue to the
meaning of a word or phrase.

b. Determine the meaning of the new word
formed when a known prefix is added to a
known word (e.g., happy/unhappy, tell/retell).

c. Use a known root word as a clue to the
meaning of an unknown word with the same
root (e.g., addition, additional).

d. Use knowledge of the meaning of individual
words to predict the meaning of compound
words (e.g., birdhouse, lighthouse, housefly;
bookshelf, notebook, bookmark).

e. Use glossaries and beginning dictionaries, both
print and digital, to determine or clarify the
meaning of words and phrases.

Demonstrate understanding of word relationships
and nuances in word meanings.

a. Identify real-life connections between words
and their use (e.g., describe foods that are
spicy or juicy).

b. Distinguish shades of meaning among closely
related verbs (e.g., toss, throw, hurl) and closely
related adjectives (e.g., thin, slender, skinny,
scrawny).

Use words and phrases acquired through
conversations, reading and being read to, and
responding to texts, including using adjectives
and adverbs to describe (e.g., When other kids are
happy that makes me happy).
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Language Standards K-5

Grade 3

ade 4 students:

Grade 5 student

Conventions of Standard English

1.

Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a.

Explain the function of nouns, pronouns, verbs,
adjectives, and adverbs in general and their
functions in particular sentences.

Form and use regular and irregular plural
nouns.

Use abstract nouns (e.g., childhood).

Form and use regular and irregular verbs.
Form and use the simple (e.g., | walked; | walk;
| will walk) verb tenses.

Ensure subject-verb and pronoun-antecedent
agreement.*

Form and use comparative and superlative
adjectives and adverbs, and choose between
them depending on what is to be modified.
Use coordinating and subordinating
conjunctions.

Produce simple, compound, and complex
sentences.

Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a.

®© Q000

Capitalize appropriate words in titles.

Use commas in addresses.

Use commas and quotation marks in dialogue.
Form and use possessives.

Use conventional spelling for high-frequency
and other studied words and for adding
suffixes to base words (e.g., sitting, smiled,
cries, happiness).

Use spelling patterns and generalizations
(e.g., word families, position-based spellings,
syllable patterns, ending rules, meaningful
word parts) in writing words.

Consult reference materials, including
beginning dictionaries, as needed to check
and correct spellings.

Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a.

Use relative pronouns (who, whose, whom,
which, that) and relative adverbs (where,
when, why).

Form and use the progressive (e.g., / was
walking; | am walking; | will be walking) verb
tenses.

Use modal auxiliaries (e.g., can, may, must) to
convey various conditions.

Order adjectives within sentences according
to conventional patterns (e.g., @ small red bag
rather than a red small bag).

Form and use prepositional phrases.

Produce complete sentences, recognizing
and correcting inappropriate fragments and
run-ons.*

Correctly use frequently confused words (e.g.,
to, too, two; there, their).*

Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a.
b.

Use correct capitalization.

Use commas and quotation marks to mark
direct speech and quotations from a text.
Use a comma before a coordinating
conjunction in a compound sentence.
Spell grade-appropriate words correctly,
consulting references as needed.

Demonstrate command of the conventions of
standard English grammar and usage when writing
or speaking.

a.

Explain the function of conjunctions,
prepositions, and interjections in general and
their function in particular sentences.

Form and use the perfect (e.g., / had walked; |
have walked, | will have walked) verb tenses.
Use verb tense to convey various times,
sequences, states, and conditions.

Recognize and correct inappropriate shifts in
verb tense.*

Use correlative conjunctions (e.g., either/or,
neither/nor).

Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a.
b.

Use punctuation to separate items in a series.*

Use a comma to separate an introductory
element from the rest of the sentence.

Use a comma to set off the words yes and no
(e.g., Yes, thank you), to set off a tag question
from the rest of the sentence (e.g,, It’s true, isn’t
it?), and to indicate direct address (e.g., Is that
you, Steve?).

Use underlining, quotation marks, or italics to
indicate titles of works.

Spell grade-appropriate words correctly,
consulting references as needed.
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Language Standards K-5

Grade 3 students:
Knowledge of Language
3.

Use knowledge of language and its conventions

when writing, speaking, reading, or listening.

a. Choose words and phrases for effect.*

b. Recognize and observe differences between
the conventions of spoken and written
standard English.

Vocabulary Acquisition and Use

4.

Determine or clarify the meaning of unknown
and multiple-meaning word and phrases based
on grade 3 reading and content, choosing flexibly
from a range of strategies.

a. Use sentence-level context as a clue to the
meaning of a word or phrase.

b. Determine the meaning of the new word
formed when a known affix is added to a
known word (e.g., agreeable/disagreeable,
comfortable/uncomfortable, care/careless,
heat/preheat).

c. Use a known root word as a clue to the
meaning of an unknown word with the same
root (e.g., company, companion).

d. Use glossaries or beginning dictionaries, both
print and digital, to determine or clarify the
precise meaning of key words and phrases.

Demonstrate understanding of word relationships
and nuances in word meanings.

a. Distinguish the literal and nonliteral meanings
of words and phrases in context (e.g., take
steps).

b. lIdentify real-life connections between words
and their use (e.g., describe people who are
friendly or helpful).

c. Distinguish shades of meaning among related
words that describe states of mind or degrees
of certainty (e.g., knew, believed, suspected,
heard, wondered).

Acquire and use accurately grade-appropriate
conversational, general academic, and domain-
specific words and phrases, including those that
signal spatial and temporal relationships (e.g.,
After dinner that night we went looking for them).

Grade 4

Use knowledge of language and its conventions

when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas
precisely.*
Choose punctuation for effect.*

c. Differentiate between contexts that call
for formal English (e.g., presenting ideas)
and situations where informal discourse is
appropriate (e.g., small-group discussion).

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on
grade 4 reading and content, choosing flexibly
from a range of strategies.

a. Use context (e.g., definitions, examples, or
restatements in text) as a clue to the meaning
of a word or phrase.

b. Use common, grade-appropriate Greek and
Latin affixes and roots as clues to the meaning
of a word (e.g., telegraph, photograph,
autograph).

c. Consult reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital,
to find the pronunciation and determine or
clarify the precise meaning of key words and
phrases.

Demonstrate understanding of figurative
language, word relationships, and nuances in word
meanings.

a. Explain the meaning of simple similes and
metaphors (e.g., as pretty as a picture) in
context.

b. Recognize and explain the meaning of
common idioms, adages, and proverbs.

c. Demonstrate understanding of words by
relating them to their opposites (antonyms)
and to words with similar but not identical
meanings (synonyms).

Acquire and use accurately grade-appropriate
general academic and domain-specific words

and phrases, including those that signal precise
actions, emotions, or states of being (e.g., quizzed,
whined, stammered) and that are basic to a
particular topic (e.g., wildlife, conservation, and

endangered when discussing animal preservation).

Grade 5 student

Use knowledge of language and its conventions

when writing, speaking, reading, or listening.

a. Expand, combine, and reduce sentences for
meaning, reader/listener interest, and style.

b. Compare and contrast the varieties of English
(e.g., dialects, registers) used in stories, dramas,
or poems.

Determine or clarify the meaning of unknown and

multiple-meaning words and phrases based on

grade 5 reading and content, choosing flexibly
from a range of strategies.

a. Use context (e.g., cause/effect relationships
and comparisons in text) as a clue to the
meaning of a word or phrase.

b. Use common, grade-appropriate Greek and
Latin affixes and roots as clues to the meaning
of a word (e.g., photograph, photosynthesis).

c. Consult reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital,
to find the pronunciation and determine or
clarify the precise meaning of key words and
phrases.

Demonstrate understanding of figurative language,

word relationships, and nuances in word meanings.

a. Interpret figurative language, including similes
and metaphors, in context.

b. Recognize and explain the meaning of common
idioms, adages, and proverbs.

c. Use the relationship between particular words
(e.g., synonyms, antonyms, homographs) to
better understand each of the words.

Acquire and use accurately grade-appropriate
general academic and domain-specific words
and phrases, including those that signal contrast,
addition, and other logical relationships (e.g.,
however, although, nevertheless, similarly,
moreover, in addition).
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Language Progressive Skills, by Grade

The following skills, marked with an asterisk (*) in Language standards 1-3, are particularly likely to require continued attention in higher grades as they are
applied to increasingly sophisticated writing and speaking.

Grade(s)

Standard

L.3.1f. Ensure subject-verb and pronoun-antecedent agreement.

L.3.3a. Choose words and phrases for effect.

L.4.1f. Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons.
L.4.1g. Correctly use frequently confused words (e.g., to/too/two; there/their).

L.4.3a. Choose words and phrases to convey ideas precisely.’

L.4.3b. Choose punctuation for effect.

L.5.1d. Recognize and correct inappropriate shifts in verb tense.

L.5.2a. Use punctuation to separate items in a series.’

L.6.1c. Recognize and correct inappropriate shifts in pronoun number and person.

L.6.1d. Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous antecedents).

L.6.1e. Recognize variations from standard English in their own and others’ writing and speaking, and identify and
use strategies to improve expression in conventional language.

L.6.2a. Use punctuation (commas, parentheses, dashes) to set off nonrestrictive/parenthetical elements.

L.6.3a. Vary sentence patterns for meaning, reader/listener interest, and style.!

L.6.3b. Maintain consistency in style and tone.

L.7.1c. Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modifiers.

L.7.3a. Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and
redundancy.

L.8.1d. Recognize and correct inappropriate shifts in verb voice and mood.

L.9-10.1a. Use parallel structure.

‘Subsumed by L.7.3a
'Subsumed by L.9-10.1a
‘Subsumed by L.11-12.3a
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Standard 10: Range, Quality, and Complexity of Student Reading K-5

Measuring Text Complexity: Three Factors

Qualitative evaluation of the text: Levels of meaning, structure, language conventionality
and clarity, and knowledge demands

Quantitative evaluation of the text: Readability measures and other scores of text complexity

Matching reader to text and task: Reader variables (such as motivation, knowledge, and
experiences) and task variables (such as purpose and the
. complexity generated by the task assigned and the ques-

@,
%"’e ti d
'i"e ions posed)

Reader and Task Note: More detailed information on text complexity and how it is measured is contained in

Appendix A.

Range of Text Types for K-5

Students in K-5 apply the Reading standards to the following range of text types, with texts selected from a broad range of cultures and periods.

Literature Informational Text

Stories Dramas Poetry Literary Nonfiction and Historical, Scientific, and Technical Texts
Includes children’s adventure Includes staged dialogue and Includes nursery rhymes and Includes biographies and autobiographies; books about history, social
stories, folktales, legends, brief familiar scenes the subgenres of the narrative studies, science, and the arts; technical texts, including directions,
fables, fantasy, realistic fiction, poem, limerick, and free verse forms, and information displayed in graphs, charts, or maps; and digital
and myth poem sources on a range of topics
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* Read-aloud

** Read-along

Texts lllustrating the Complexity, Quality, and Range of Student Reading K-5

Literature: Stories, Drama, Poetry
Over in the Meadow by John Langstaff (traditional) (c1800)*
A Boy, a Dog, and a Frog by Mercer Mayer (1967)
Pancakes for Breakfast by Tomie DePaola (1978)
A Story, A Story by Gail E. Haley (1970)*
Kitten’s First Full Moon by Kevin Henkes (2004)*
“Mix a Pancake” by Christina G. Rossetti (1893)**
Mr. Popper’s Penguins by Richard Atwater (1938)*
Little Bear by Else Holmelund Minarik, illustrated by Maurice Sendak (1957)**
Frog and Toad Together by Arnold Lobel (1971)**
Hi! Fly Guy by Tedd Arnold (2006)

“Who Has Seen the Wind?” by Christina G. Rossetti (1893)

Charlotte’s Web by E. B. White (1952)*

Sarah, Plain and Tall by Patricia MacLachlan (1985)

Tops and Bottoms by Janet Stevens (1995)

Poppleton in Winter by Cynthia Rylant, illustrated by Mark Teague (2001)
Alice’s Adventures in Wonderland by Lewis Carroll (1865)

“Casey at the Bat” by Ernest Lawrence Thayer (1888)

The Black Stallion by Walter Farley (1941)

“Zlateh the Goat” by Isaac Bashevis Singer (1984)

Where the Mountain Meets the Moon by Grace Lin (2009)

Informational Texts: Literary Nonfiction and Historical, Scientific, and Technical Texts

My Five Senses by Aliki (1962)**

Truck by Donald Crews (1980)

| Read Signs by Tana Hoban (1987)

What Do You Do With a Tail Like This? by Steve Jenkins and Robin Page (2003)*
Amazing Whales! by Sarah L. Thomson (2005)*

A Tree Is a Plant by Clyde Robert Bulla, illustrated by Stacey Schuett (1960)**
Starfish by Edith Thacher Hurd (1962)

Follow the Water from Brook to Ocean by Arthur Dorros (1991)**

From Seed to Pumpkin by Wendy Pfeffer, illustrated by James Graham Hale (2004)*
How People Learned to Fly by Fran Hodgkins and True Kelley (2007)*

A Medieval Feast by Aliki (1983)

From Seed to Plant by Gail Gibbons (1991)

The Story of Ruby Bridges by Robert Coles (1995)*

A Drop of Water: A Book of Science and Wonder by Walter Wick (1997)
Moonshot: The Flight of Apollo 11 by Brian Floca (2009)

Discovering Mars: The Amazing Story of the Red Planet by Melvin Berger (1992)
Hurricanes: Earth’s Mightiest Storms by Patricia Lauber (1996)

A History of US by Joy Hakim (2005)

Horses by Seymour Simon (2006)

Quest for the Tree Kangaroo: An Expedition to the Cloud Forest of New Guinea by
Sy Montgomery (2006)

Given space limitations, the illustrative texts listed above are meant only to show individual titles that are representative of a wide range of topics and genres. (See Appendix
B for excerpts of these and other texts illustrative of K-5 text complexity, quality, and range.) At a curricular or instructional level, within and across grade levels, texts need to
be selected around topics or themes that generate knowledge and allow students to study those topics or themes in depth. On the next page is an example of progressions of
texts building knowledge across grade levels.

*Children at the kindergarten and grade 1 levels should be expected to read texts independently that have been specifically written to correlate to their reading level and their word knowl-
edge. Many of the titles listed above are meant to supplement carefully structured independent reading with books to read along with a teacher or that are read aloud to students to build
knowledge and cultivate a joy in reading.
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Staying on Topic Within a Grade and Across Grades:
How to Build Knowledge Systematically in English Language Arts K-5

Building knowledge systematically in English language arts is like giving children various pieces of a puzzle in each grade that, over time, will form one big picture.
At a curricular or instructional level, texts—within and across grade levels—need to be selected around topics or themes that systematically develop the knowledge
base of students. Within a grade level, there should be an adequate number of titles on a single topic that would allow children to study that topic for a sustained
period. The knowledge children have learned about particular topics in early grade levels should then be expanded and developed in subsequent grade levels to
ensure an increasingly deeper understanding of these topics. Children in the upper elementary grades will generally be expected to read these texts independently
and reflect on them in writing. However, children in the early grades (particularly K-2) should participate in rich, structured conversations with an adult in response
to the written texts that are read aloud, orally comparing and contrasting as well as analyzing and synthesizing, in the manner called for by the Standards.

Preparation for reading complex informational texts should begin at the very earliest elementary school grades. What follows is one example that uses domain-
specific nonfiction titles across grade levels to illustrate how curriculum designers and classroom teachers can infuse the English language arts block with rich,
age-appropriate content knowledge and vocabulary in history/social studies, science, and the arts. Having students listen to informational read-alouds in the early
grades helps lay the necessary foundation for students’ reading and understanding of increasingly complex texts on their own in subsequent grades.

Exemplar Texts on a Topic
Across Grades

The Human Body

K

The five senses and associated

body parts
Students can begin learning « My Five Senses by Aliki (1989)
about the human body ) o
starting in kindergarten * Hearing by Maria Rius (1985)

and then review and extend
their learning during each
subsequent grade. .

Sight by Maria Rius (1985)
Smell by Maria Rius (1985)
Taste by Maria Rius (1985)
Touch by Maria Rius (1985)

Taking care of your body:
Overview (hygiene, diet, exercise,
rest)

My Amazing Body: A First
Look at Health & Fitness by Pat
Thomas (2001)

Get Up and Go! by Nancy
Carlson (2008)

Go Wash Up by Doering
Tourville (2008)

Sleep by Paul Showers (1997)

Fuel the Body by Doering
Tourville (2008)

1

Introduction to the systems of the
human body and associated body
parts

Under Your Skin: Your Amazing
Body by Mick Manning (2007)

Me and My Amazing Body by
Joan Sweeney (1999)

The Human Body by Gallimard
Jeunesse (2007)

The Busy Body Book by Lizzy
Rockwell (2008)

First Encyclopedia of the
Human Body by Fiona Chandler
(2004)

Taking care of your body: Germs,
diseases, and preventing illness

Germs Make Me Sick by Marilyn
Berger (1995)

Tiny Life on Your Body by
Christine Taylor-Butler (2005)

Germ Stories by Arthur
Kornberg (2007)

All About Scabs by
GenichiroYagu (1998)

2-3

Digestive and excretory systems

¢ What Happens to a Hamburger
by Paul Showers (1985)

* The Digestive System by
Christine Taylor-Butler (2008)

¢ The Digestive System by
Rebecca L. Johnson (2006)

¢ The Digestive System by Kristin
Petrie (2007)

Taking care of your body:
Healthy eating and nutrition

¢ Good Enough to Eat by Lizzy
Rockwell (1999)

¢ Showdown at the Food Pyramid
by Rex Barron (2004)

Muscular, skeletal, and nervous
systems

e The Mighty Muscular and
Skeletal Systems Crabtree
Publishing (2009)

¢ Muscles by Seymour Simon
(1998)

¢ Bones by Seymour Simon
(1998)

¢ The Astounding Nervous System
Crabtree Publishing (2009)

¢ The Nervous System by Joelle
Riley (2004)

4-5

Circulatory system

e The Heart by Seymour Simon
(2006)

e The Heart and Circulation by
Carol Ballard (2005)

e The Circulatory System by
Kristin Petrie (2007)

e The Amazing Circulatory System
by John Burstein (2009)

Respiratory system

e The Lungs by Seymour Simon
(2007)

e The Respiratory System by
Susan Glass (2004)

e The Respiratory System by
Kristin Petrie (2007)

* The Remarkable Respiratory
System by John Burstein (2009)

Endocrine system

e The Endocrine System by
Rebecca Olien (2006)

e The Exciting Endocrine System
by John Burstein (2009)
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College and Career Readiness Anchor Standards for Reading

The grades 6-12 standards on the following pages define what students should understand and be able to do by the
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details
and ideas.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as
well as in words.*

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as
the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

‘Please see “Research to Build Knowledge” in Writing and “Comprehension and Collaboration” in Speaking and Listening for
additional standards relevant to gathering, assessing, and applying information from print and digital sources.

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Note on range and content
of student reading

To become college and career ready,
students must grapple with works

of exceptional craft and thought
whose range extends across genres,
cultures, and centuries. Such works
offer profound insights into the human
condition and serve as models for
students’ own thinking and writing.
Along with high-quality contemporary
works, these texts should be chosen
from among seminal U.S. documents,
the classics of American literature, and
the timeless dramas of Shakespeare.
Through wide and deep reading of
literature and literary nonfiction of
steadily increasing sophistication,
students gain a reservoir of literary
and cultural knowledge, references,
and images; the ability to evaluate
intricate arguments; and the capacity
to surmount the challenges posed by
complex texts.
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Reading Standards for Literature 6-12

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is also
infused through the requirement that students read increasingly complex texts through the grades. Students advancing through the grades are expected to meet
each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.

Grade 8 students:

Grade 6 students:
Key Ideas and Details
1.

Cite textual evidence to support analysis of what

the text says explicitly as well as inferences drawn

from the text.

Determine a theme or central idea of a text and
how it is conveyed through particular details;
provide a summary of the text distinct from
personal opinions or judgments.

Describe how a particular story’s or drama’s plot
unfolds in a series of episodes as well as how the
characters respond or change as the plot moves
toward a resolution.

Craft and Structure

4.

Determine the meaning of words and phrases as
they are used in a text, including figurative and
connotative meanings; analyze the impact of a
specific word choice on meaning and tone.

Analyze how a particular sentence, chapter,
scene, or stanza fits into the overall structure of
a text and contributes to the development of the
theme, setting, or plot.

Explain how an author develops the point of view
of the narrator or speaker in a text.

Grade 7 students:

Cite several pieces of textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.

Determine a theme or central idea of a text and
analyze its development over the course of the
text; provide an objective summary of the text.

Analyze how particular elements of a story or
drama interact (e.g., how setting shapes the
characters or plot).

Determine the meaning of words and phrases
as they are used in a text, including figurative
and connotative meanings; analyze the impact
of rnymes and other repetitions of sounds (e.g.,
alliteration) on a specific verse or stanza of a
poem or section of a story or drama.

Analyze how a drama’s or poem’s form or
structure (e.g., soliloquy, sonnet) contributes to
its meaning.

Analyze how an author develops and contrasts
the points of view of different characters or
narrators in a text.

Cite the textual evidence that most strongly

supports an analysis of what the text says explicitly

as well as inferences drawn from the text.

Determine a theme or central idea of a text and

analyze its development over the course of the text,
including its relationship to the characters, setting,
and plot; provide an objective summary of the text.

Analyze how particular lines of dialogue or
incidents in a story or drama propel the action,

reveal aspects of a character, or provoke a decision.

Determine the meaning of words and phrases
as they are used in a text, including figurative
and connotative meanings; analyze the impact
of specific word choices on meaning and tone,
including analogies or allusions to other texts.

Compare and contrast the structure of two or more

texts and analyze how the differing structure of
each text contributes to its meaning and style.

Analyze how differences in the points of view of the
characters and the audience or reader (e.g., created

through the use of dramatic irony) create such
effects as suspense or humor.
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Reading Standards for Literature 6-12

Grade 6 students:

Grade 7 studen

Grade 8 students:

Integration of Knowledge and Ideas

7. Compare and contrast the experience of reading 7.
a story, drama, or poem to listening to or viewing
an audio, video, or live version of the text,
including contrasting what they “see” and “hear”
when reading the text to what they perceive
when they listen or watch.

8. (Not applicable to literature) 8.

9. Compare and contrast texts in different forms or 9.
genres (e.g., stories and poems; historical novels
and fantasy stories) in terms of their approaches
to similar themes and topics.

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend 10.

literature, including stories, dramas, and poems, in
the grades 6-8 text complexity band proficiently,
with scaffolding as needed at the high end of the
range.

Compare and contrast a written story, drama, or
poem to its audio, filmed, staged, or multimedia
version, analyzing the effects of techniques unique
to each medium (e.g., lighting, sound, color, or
camera focus and angles in a film).

(Not applicable to literature)

Compare and contrast a fictional portrayal of a
time, place, or character and a historical account
of the same period as a means of understanding
how authors of fiction use or alter history.

By the end of the year, read and comprehend
literature, including stories, dramas, and poems, in
the grades 6-8 text complexity band proficiently,
with scaffolding as needed at the high end of the
range.

Analyze the extent to which a filmed or live
production of a story or drama stays faithful to
or departs from the text or script, evaluating the
choices made by the director or actors.

(Not applicable to literature)

Analyze how a modern work of fiction draws on
themes, patterns of events, or character types from
myths, traditional stories, or religious works such as
the Bible, including describing how the material is
rendered new.

By the end of the year, read and comprehend
literature, including stories, dramas, and poems, at
the high end of grades 6-8 text complexity band
independently and proficiently.
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Reading Standards for Literature 6-12

The CCR anchor standards and high school grade-specific standards work in tandem to define college and career readiness expectations—the former providing
broad standards, the latter providing additional specificity.

Grades 9-10 students: Grades 11-12 students:

Key Ideas and Details

1.

Cite strong and thorough textual evidence to support analysis of what the text
says explicitly as well as inferences drawn from the text.

Determine a theme or central idea of a text and analyze in detail its
development over the course of the text, including how it emerges and is
shaped and refined by specific details; provide an objective summary of the
text.

Analyze how complex characters (e.g., those with multiple or conflicting
motivations) develop over the course of a text, interact with other characters,
and advance the plot or develop the theme.

Craft and Structure

4.

Determine the meaning of words and phrases as they are used in the text,
including figurative and connotative meanings; analyze the cumulative impact
of specific word choices on meaning and tone (e.g., how the language evokes
a sense of time and place; how it sets a formal or informal tone).

Analyze how an author’s choices concerning how to structure a text, order
events within it (e.g., parallel plots), and manipulate time (e.g., pacing,
flashbacks) create such effects as mystery, tension, or surprise.

Analyze a particular point of view or cultural experience reflected in a work of
literature from outside the United States, drawing on a wide reading of world
literature.

Integration of Knowledge and Ideas

7.

Analyze the representation of a subject or a key scene in two different artistic
mediums, including what is emphasized or absent in each treatment (e.g.,
Auden’s “Musée des Beaux Arts” and Breughel’s Landscape with the Fall of
Icarus).

(Not applicable to literature)

Analyze how an author draws on and transforms source material in a specific
work (e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or
how a later author draws on a play by Shakespeare).

Range of Reading and Level of Text Complexity

10.

By the end of grade 9, read and comprehend literature, including stories,
dramas, and poems, in the grades 9-10 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

By the end of grade 10, read and comprehend literature, including stories,
dramas, and poems, at the high end of the grades 9-10 text complexity band
independently and proficiently.

1.

Cite strong and thorough textual evidence to support analysis of what the text
says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

Determine two or more themes or central ideas of a text and analyze their

development over the course of the text, including how they interact and build
on one another to produce a complex account; provide an objective summary of
the text.

Analyze the impact of the author’s choices regarding how to develop and
relate elements of a story or drama (e.g., where a story is set, how the action is
ordered, how the characters are introduced and developed).

Determine the meaning of words and phrases as they are used in the text,
including figurative and connotative meanings; analyze the impact of specific
word choices on meaning and tone, including words with multiple meanings or
language that is particularly fresh, engaging, or beautiful. (Include Shakespeare
as well as other authors.)

Analyze how an author’s choices concerning how to structure specific parts of
a text (e.g., the choice of where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.

Analyze a case in which grasping point of view requires distinguishing what is
directly stated in a text from what is really meant (e.g., satire, sarcasm, irony, or
understatement).

Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live
production of a play or recorded novel or poetry), evaluating how each version
interprets the source text. (Include at least one play by Shakespeare and one
play by an American dramatist.)

(Not applicable to literature)

Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century
foundational works of American literature, including how two or more texts from
the same period treat similar themes or topics.

By the end of grade 11, read and comprehend literature, including stories,
dramas, and poems, in the grades 11-CCR text complexity band proficiently, with
scaffolding as needed at the high end of the range.

By the end of grade 12, read and comprehend literature, including stories,
dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.
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Grade 6 students:
Key Ideas and Details

1. Cite textual evidence to support analysis of
what the text says explicitly as well as inferences
drawn from the text.

2. Determine a central idea of a text and how it
is conveyed through particular details; provide
a summary of the text distinct from personal
opinions or judgments.

3. Analyze in detail how a key individual, event, or
idea is introduced, illustrated, and elaborated in a
text (e.g., through examples or anecdotes).

Craft and Structure

4. Determine the meaning of words and phrases
as they are used in a text, including figurative,
connotative, and technical meanings.

5. Analyze how a particular sentence, paragraph,
chapter, or section fits into the overall structure
of a text and contributes to the development of
the ideas.

6. Determine an author’s point of view or purpose
in a text and explain how it is conveyed in the
text.

Integration of Knowledge and Ideas

7. Integrate information presented in different
media or formats (e.g., visually, quantitatively)
as well as in words to develop a coherent
understanding of a topic or issue.

8. Trace and evaluate the argument and specific
claims in a text, distinguishing claims that are
supported by reasons and evidence from claims
that are not.

9. Compare and contrast one author’s presentation
of events with that of another (e.g., a memoir
written by and a biography on the same person).

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend
literary nonfiction in the grades 6-8 text
complexity band proficiently, with scaffolding as
needed at the high end of the range.

Reading Standards for Informational Text 6-12

Grade 7

Cite several pieces of textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.

Determine two or more central ideas in a text
and analyze their development over the course
of the text; provide an objective summary of the
text.

Analyze the interactions between individuals,
events, and ideas in a text (e.g., how ideas
influence individuals or events, or how individuals
influence ideas or events).

Determine the meaning of words and phrases

as they are used in a text, including figurative,
connotative, and technical meanings; analyze the
impact of a specific word choice on meaning and
tone.

Analyze the structure an author uses to organize
a text, including how the major sections
contribute to the whole and to the development
of the ideas.

Determine an author’s point of view or
purpose in a text and analyze how the author
distinguishes his or her position from that of
others.

Compare and contrast a text to an audio, video,
or multimedia version of the text, analyzing each
medium’s portrayal of the subject (e.g., how the
delivery of a speech affects the impact of the
words).

Trace and evaluate the argument and specific
claims in a text, assessing whether the reasoning
is sound and the evidence is relevant and
sufficient to support the claims.

Analyze how two or more authors writing about
the same topic shape their presentations of key
information by emphasizing different evidence or
advancing different interpretations of facts.

By the end of the year, read and comprehend
literary nonfiction in the grades 6-8 text
complexity band proficiently, with scaffolding as
needed at the high end of the range.

10.
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Grade 8 students:

Cite the textual evidence that most strongly supports
an analysis of what the text says explicitly as well as
inferences drawn from the text.

Determine a central idea of a text and analyze its
development over the course of the text, including its
relationship to supporting ideas; provide an objective
summary of the text.

Analyze how a text makes connections among and
distinctions between individuals, ideas, or events
(e.g., through comparisons, analogies, or categories).

Determine the meaning of words and phrases as they
are used in a text, including figurative, connotative,
and technical meanings; analyze the impact of
specific word choices on meaning and tone,
including analogies or allusions to other texts.

Analyze in detail the structure of a specific
paragraph in a text, including the role of particular
sentences in developing and refining a key concept.

Determine an author’s point of view or purpose in a
text and analyze how the author acknowledges and
responds to conflicting evidence or viewpoints.

Evaluate the advantages and disadvantages of using
different mediums (e.g., print or digital text, video,
multimedia) to present a particular topic or idea.

Delineate and evaluate the argument and specific
claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient;
recognize when irrelevant evidence is introduced.

Analyze a case in which two or more texts provide
conflicting information on the same topic and
identify where the texts disagree on matters of fact
or interpretation.

By the end of the year, read and comprehend literary
nonfiction at the high end of the grades 6-8 text
complexity band independently and proficiently.
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Reading Standards for Informational Text 6-12 m

The CCR anchor standards and high school grade-specific standards work in tandem to define college and career readiness expectations—the former providing
broad standards, the latter providing additional specificity.

Grades 9-10 students: Grades 11-12 students:

Key lIdeas and Details

1.

Cite strong and thorough textual evidence to support analysis of what the text
says explicitly as well as inferences drawn from the text.

1.

Cite strong and thorough textual evidence to support analysis of what the text
says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

2. Determine a central idea of a text and analyze its development over the course 2. Determine two or more central ideas of a text and analyze their development
of the text, including how it emerges and is shaped and refined by specific over the course of the text, including how they interact and build on one another
details; provide an objective summary of the text. to provide a complex analysis; provide an objective summary of the text.

3. Analyze how the author unfolds an analysis or series of ideas or events, 3. Analyze a complex set of ideas or sequence of events and explain how specific
including the order in which the points are made, how they are introduced and individuals, ideas, or events interact and develop over the course of the text.
developed, and the connections that are drawn between them.

Craft and Structure

4. Determine the meaning of words and phrases as they are used in a text, 4. Determine the meaning of words and phrases as they are used in a text,
including figurative, connotative, and technical meanings; analyze the including figurative, connotative, and technical meanings; analyze how an author
cumulative impact of specific word choices on meaning and tone (e.g., how the uses and refines the meaning of a key term or terms over the course of a text
language of a court opinion differs from that of a newspaper). (e.g., how Madison defines faction in Federalist No. 10).

5. Analyze in detail how an author’s ideas or claims are developed and refined by 5.  Analyze and evaluate the effectiveness of the structure an author uses in his or
particular sentences, paragraphs, or larger portions of a text (e.g., a section or her exposition or argument, including whether the structure makes points clear,
chapter). convincing, and engaging.

6. Determine an author’s point of view or purpose in a text and analyze how an 6. Determine an author’s point of view or purpose in a text in which the rhetoric is
author uses rhetoric to advance that point of view or purpose. particularly effective, analyzing how style and content contribute to the power,

persuasiveness, or beauty of the text.

Integration of Knowledge and Ideas

7. Analyze various accounts of a subject told in different mediums (e.g., a 7. Integrate and evaluate multiple sources of information presented in different
person’s life story in both print and multimedia), determining which details are media or formats (e.g., visually, quantitatively) as well as in words in order to
emphasized in each account. address a question or solve a problem.

8. Delineate and evaluate the argument and specific claims in a text, assessing 8. Delineate and evaluate the reasoning in seminal U.S. texts, including the
whether the reasoning is valid and the evidence is relevant and sufficient; application of constitutional principles and use of legal reasoning (e.g., in U.S.
identify false statements and fallacious reasoning. Supreme Court majority opinions and dissents) and the premises, purposes,

and arguments in works of public advocacy (e.g., The Federalist, presidential
addresses).

9. Analyze seminal U.S. documents of historical and literary significance (e.g., 9. Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S.
Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four documents of historical and literary significance (including The Declaration of
Freedoms speech, King’s “Letter from Birmingham Jail”), including how they Independence, the Preamble to the Constitution, the Bill of Rights, and Lincoln’s
address related themes and concepts. Second Inaugural Address) for their themes, purposes, and rhetorical features.

Range of Reading and Level of Text Complexity

10. By the end of grade 9, read and comprehend literary nonfiction in the grades 10. By the end of grade 11, read and comprehend literary nonfiction in the grades

9-10 text complexity band proficiently, with scaffolding as needed at the high
end of the range.

By the end of grade 10, read and comprehend literary nonfiction at the high
end of the grades 9-10 text complexity band independently and proficiently.

11-CCR text complexity band proficiently, with scaffolding as needed at the high
end of the range.

By the end of grade 12, read and comprehend literary nonfiction at the high end
of the grades 11-CCR text complexity band independently and proficiently.
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College and Career Readiness Anchor Standards for Writing

The grades 6-12 standards on the following pages define what students should understand and be able to do by the
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Text Types and Purposes*

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant
and sufficient evidence.

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately
through the effective selection, organization, and analysis of content.

3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details,
and well-structured event sequences.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task,
purpose, and audience.

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge

7. Conduct short as well as more sustained research projects based on focused questions, demonstrating
understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each
source, and integrate the information while avoiding plagiarism.

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences.

‘These broad types of writing include many subgenres. See Appendix A for definitions of key writing types.

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Note on range and content
of student writing

For students, writing is a key means
of asserting and defending claims,
showing what they know about a
subject, and conveying what they
have experienced, imagined, thought,
and felt. To be college- and career-
ready writers, students must take
task, purpose, and audience into
careful consideration, choosing words,
information, structures, and formats
deliberately. They need to know how
to combine elements of different
kinds of writing—for example, to use
narrative strategies within argument
and explanation within narrative—

to produce complex and nuanced
writing. They need to be able to

use technology strategically when
creating, refining, and collaborating on
writing. They have to become adept
at gathering information, evaluating
sources, and citing material accurately,
reporting findings from their research
and analysis of sources in a clear

and cogent manner. They must have
the flexibility, concentration, and
fluency to produce high-quality first-
draft text under a tight deadline as
well as the capacity to revisit and
make improvements to a piece of
writing over multiple drafts when
circumstances encourage or require it.
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Writing Standards 6-12

The following standards for grades 6-12 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and
applications. Each year in their writing, students should demonstrate increasing sophistication in all aspects of language use, from vocabulary and syntax to

the development and organization of ideas, and they should address increasingly demanding content and sources. Students advancing through the grades are
expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades. The expected growth
in student writing ability is reflected both in the standards themselves and in the collection of annotated student writing samples in Appendix C.

Grade 6 students:

Grade 7 students:

Grade 8 students:

Text Types and Purposes
1.

Write arguments to support claims with clear

reasons and relevant evidence.

a. Introduce claim(s) and organize the reasons
and evidence clearly.

b. Support claim(s) with clear reasons and
relevant evidence, using credible sources and
demonstrating an understanding of the topic
or text.

c. Use words, phrases, and clauses to clarify the
relationships among claim(s) and reasons.

d. Establish and maintain a formal style.

e. Provide a concluding statement or section
that follows from the argument presented.

Write informative/explanatory texts to examine a
topic and convey ideas, concepts, and information
through the selection, organization, and analysis
of relevant content.

a. Introduce a topic; organize ideas, concepts,
and information, using strategies such as
definition, classification, comparison/contrast,
and cause/effect; include formatting (e.g.,
headings), graphics (e.g., charts, tables),
and multimedia when useful to aiding
comprehension.

b. Develop the topic with relevant facts,
definitions, concrete details, quotations, or
other information and examples.

c. Use appropriate transitions to clarify the
relationships among ideas and concepts.

d. Use precise language and domain-specific
vocabulary to inform about or explain the
topic.

e. Establish and maintain a formal style.

f.  Provide a concluding statement or section that
follows from the information or explanation
presented.

Write arguments to support claims with clear

reasons and relevant evidence.

a. Introduce claim(s), acknowledge alternate or
opposing claims, and organize the reasons and
evidence logically.

b. Support claim(s) with logical reasoning and
relevant evidence, using accurate, credible
sources and demonstrating an understanding
of the topic or text.

c. Use words, phrases, and clauses to create
cohesion and clarify the relationships among
claim(s), reasons, and evidence.

Establish and maintain a formal style.

e. Provide a concluding statement or section
that follows from and supports the argument
presented.

Write informative/explanatory texts to examine a
topic and convey ideas, concepts, and information
through the selection, organization, and analysis
of relevant content.

a. Introduce a topic clearly, previewing what
is to follow; organize ideas, concepts, and
information, using strategies such as definition,
classification, comparison/contrast, and cause/
effect; include formatting (e.g., headings),
graphics (e.g., charts, tables), and multimedia
when useful to aiding comprehension.

b. Develop the topic with relevant facts,
definitions, concrete details, quotations, or
other information and examples.

c. Use appropriate transitions to create cohesion
and clarify the relationships among ideas and
concepts.

d. Use precise language and domain-specific
vocabulary to inform about or explain the
topic.

e. Establish and maintain a formal style.

f.  Provide a concluding statement or section
that follows from and supports the information
or explanation presented.

Write arguments to support claims with clear

reasons and relevant evidence.

a. Introduce claim(s), acknowledge and
distinguish the claim(s) from alternate or
opposing claims, and organize the reasons and
evidence logically.

b. Support claim(s) with logical reasoning and
relevant evidence, using accurate, credible
sources and demonstrating an understanding
of the topic or text.

c. Use words, phrases, and clauses to create
cohesion and clarify the relationships among
claim(s), counterclaims, reasons, and evidence.

d. Establish and maintain a formal style.

e. Provide a concluding statement or section
that follows from and supports the argument
presented.

Write informative/explanatory texts to examine a
topic and convey ideas, concepts, and information
through the selection, organization, and analysis of
relevant content.

a. Introduce a topic clearly, previewing what
is to follow; organize ideas, concepts, and
information into broader categories; include
formatting (e.g., headings), graphics (e.g.,
charts, tables), and multimedia when useful to
aiding comprehension.

b. Develop the topic with relevant, well-chosen
facts, definitions, concrete details, quotations,
or other information and examples.

c. Use appropriate and varied transitions to create
cohesion and clarify the relationships among
ideas and concepts.

d. Use precise language and domain-specific
vocabulary to inform about or explain the topic.

e. Establish and maintain a formal style.

f. Provide a concluding statement or section that
follows from and supports the information or
explanation presented.
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Writing Standards 6-12

Grade 6 studen

Grade 7

Text Types and Purposes (continued)
3.

Write narratives to develop real or imagined
experiences or events using effective technique,
relevant descriptive details, and well-structured
event sequences.

a. Engage and orient the reader by establishing
a context and introducing a narrator and/or
characters; organize an event sequence that
unfolds naturally and logically.

b. Use narrative techniques, such as dialogue,
pacing, and description, to develop
experiences, events, and/or characters.

c. Use a variety of transition words, phrases, and
clauses to convey sequence and signal shifts
from one time frame or setting to another.

d. Use precise words and phrases, relevant
descriptive details, and sensory language to
convey experiences and events.

e. Provide a conclusion that follows from the
narrated experiences or events.

Production and Distribution of Writing

4.

Produce clear and coherent writing in which

the development, organization, and style are
appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are
defined in standards 1-3 above.)

With some guidance and support from peers and
adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying
a new approach. (Editing for conventions should
demonstrate command of Language standards
1-3 up to and including grade 6 on page 52.)

Use technology, including the Internet, to produce
and publish writing as well as to interact and
collaborate with others; demonstrate sufficient
command of keyboarding skills to type a minimum
of three pages in a single sitting.

Write narratives to develop real or imagined
experiences or events using effective technique,
relevant descriptive details, and well-structured
event sequences.

a. Engage and orient the reader by establishing
a context and point of view and introducing a
narrator and/or characters; organize an event
sequence that unfolds naturally and logically.

b. Use narrative techniques, such as dialogue,
pacing, and description, to develop
experiences, events, and/or characters.

c. Use a variety of transition words, phrases, and
clauses to convey sequence and signal shifts
from one time frame or setting to another.

d. Use precise words and phrases, relevant
descriptive details, and sensory language to
capture the action and convey experiences
and events.

e. Provide a conclusion that follows from and
reflects on the narrated experiences or events.

Produce clear and coherent writing in which

the development, organization, and style are
appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are
defined in standards 1-3 above.)

With some guidance and support from peers and
adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying

a new approach, focusing on how well purpose
and audience have been addressed. (Editing for
conventions should demonstrate command of
Language standards 1-3 up to and including grade
7 on page 52.)

Use technology, including the Internet, to produce
and publish writing and link to and cite sources

as well as to interact and collaborate with others,
including linking to and citing sources.

Write narratives to develop real or imagined
experiences or events using effective technique,
relevant descriptive details, and well-structured
event sequences.

a. Engage and orient the reader by establishing
a context and point of view and introducing a
narrator and/or characters; organize an event
sequence that unfolds naturally and logically.

b. Use narrative techniques, such as dialogue,
pacing, description, and reflection, to develop
experiences, events, and/or characters.

c. Use a variety of transition words, phrases,
and clauses to convey sequence, signal shifts
from one time frame or setting to another, and
show the relationships among experiences and
events.

d. Use precise words and phrases, relevant
descriptive details, and sensory language to
capture the action and convey experiences and
events.

e. Provide a conclusion that follows from and
reflects on the narrated experiences or events.

Produce clear and coherent writing in which

the development, organization, and style are
appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are
defined in standards 1-3 above.)

With some guidance and support from peers and
adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying

a new approach, focusing on how well purpose
and audience have been addressed. (Editing for
conventions should demonstrate command of
Language standards 1-3 up to and including grade
8 on page 52.)

Use technology, including the Internet, to produce
and publish writing and present the relationships
between information and ideas efficiently as well
as to interact and collaborate with others.
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Writing Standards 6-12

Grade 6 stude
Research to Build and Present Knowledge

7. Conduct short research projects to answer
a guestion, drawing on several sources and
refocusing the inquiry when appropriate.

8. Gather relevant information from multiple print
and digital sources; assess the credibility of each
source; and guote or paraphrase the data and
conclusions of others while avoiding plagiarism
and providing basic bibliographic information for
sources.

9. Draw evidence from literary or informational texts
to support analysis, reflection, and research.

a. Apply grade 6 Reading standards to literature
(e.g., “Compare and contrast texts in different
forms or genres [e.g., stories and poems;
historical novels and fantasy stories] in terms
of their approaches to similar themes and
topics”).

b. Apply grade 6 Reading standards to literary
nonfiction (e.g., “Trace and evaluate the
argument and specific claims in a text,
distinguishing claims that are supported by
reasons and evidence from claims that are
not”).

Range of Writing

10. Write routinely over extended time frames (time
for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for
a range of discipline-specific tasks, purposes, and
audiences.

Grade 7 students:

Conduct short research projects to answer

a guestion, drawing on several sources and
generating additional related, focused questions
for further research and investigation.

Gather relevant information from multiple print
and digital sources, using search terms effectively;
assess the credibility and accuracy of each source;
and quote or paraphrase the data and conclusions
of others while avoiding plagiarism and following
a standard format for citation.

Draw evidence from literary or informational texts
to support analysis, reflection, and research.

a. Apply grade 7 Reading standards to literature
(e.g., “Compare and contrast a fictional
portrayal of a time, place, or character and
a historical account of the same period as a
means of understanding how authors of fiction
use or alter history”).

b. Apply grade 7 Reading standards to literary
nonfiction (e.g. “Trace and evaluate the
argument and specific claims in a text,
assessing whether the reasoning is sound
and the evidence is relevant and sufficient to
support the claims”).

Write routinely over extended time frames (time
for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for
a range of discipline-specific tasks, purposes, and
audiences.

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Grade 8 student

Conduct short research projects to answer a
question (including a self-generated question),
drawing on several sources and generating
additional related, focused questions that allow for
multiple avenues of exploration.

Gather relevant information from multiple print
and digital sources, using search terms effectively;
assess the credibility and accuracy of each source;
and quote or paraphrase the data and conclusions
of others while avoiding plagiarism and following a
standard format for citation.

Draw evidence from literary or informational texts
to support analysis, reflection, and research.

a. Apply grade 8 Reading standards to literature
(e.g., “Analyze how a modern work of fiction
draws on themes, patterns of events, or
character types from myths, traditional stories,
or religious works such as the Bible, including
describing how the material is rendered new”).

b. Apply grade 8 Reading standards to literary
nonfiction (e.g., “Delineate and evaluate
the argument and specific claims in a text,
assessing whether the reasoning is sound
and the evidence is relevant and sufficient;
recognize when irrelevant evidence is
introduced”).

Write routinely over extended time frames (time
for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for
a range of discipline-specific tasks, purposes, and
audiences.
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Writing Standards 6-12

The CCR anchor standards and high school grade-specific standards work in tandem to define college and career readiness expectations—the former providing
broad standards, the latter providing additional specificity.

Grades 9-10 students: Grades 11-12 students:

Text Types and Purposes

1.

Write arguments to support claims in an analysis of substantive topics or texts,
using valid reasoning and relevant and sufficient evidence.

a.

Introduce precise claim(s), distinguish the claim(s) from alternate or
opposing claims, and create an organization that establishes clear
relationships among claim(s), counterclaims, reasons, and evidence.
Develop claim(s) and counterclaims fairly, supplying evidence for each
while pointing out the strengths and limitations of both in a manner that
anticipates the audience’s knowledge level and concerns.

Use words, phrases, and clauses to link the major sections of the text,
create cohesion, and clarify the relationships between claim(s) and reasons,
between reasons and evidence, and between claim(s) and counterclaims.
Establish and maintain a formal style and objective tone while attending to
the norms and conventions of the discipline in which they are writing.
Provide a concluding statement or section that follows from and supports
the argument presented.

Write informative/explanatory texts to examine and convey complex ideas,
concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.

a.

Introduce a topic; organize complex ideas, concepts, and information to
make important connections and distinctions; include formatting (e.g.,
headings), graphics (e.g., figures, tables), and multimedia when useful to
aiding comprehension.

Develop the topic with well-chosen, relevant, and sufficient facts, extended
definitions, concrete details, quotations, or other information and examples
appropriate to the audience’s knowledge of the topic.

Use appropriate and varied transitions to link the major sections of the text,
create cohesion, and clarify the relationships among complex ideas and
concepts.

Use precise language and domain-specific vocabulary to manage the
complexity of the topic.

Establish and maintain a formal style and objective tone while attending to
the norms and conventions of the discipline in which they are writing.
Provide a concluding statement or section that follows from and supports
the information or explanation presented (e.g., articulating implications or
the significance of the topic).

Write arguments to support claims in an analysis of substantive topics or texts,
using valid reasoning and relevant and sufficient evidence.

a.

Introduce precise, knowledgeable claim(s), establish the significance of the
claim(s), distinguish the claim(s) from alternate or opposing claims, and
create an organization that logically sequences claim(s), counterclaims,
reasons, and evidence.

Develop claim(s) and counterclaims fairly and thoroughly, supplying the
most relevant evidence for each while pointing out the strengths and
limitations of both in a manner that anticipates the audience’s knowledge
level, concerns, values, and possible biases.

Use words, phrases, and clauses as well as varied syntax to link the major
sections of the text, create cohesion, and clarify the relationships between
claim(s) and reasons, between reasons and evidence, and between claim(s)
and counterclaims.

Establish and maintain a formal style and objective tone while attending to
the norms and conventions of the discipline in which they are writing.
Provide a concluding statement or section that follows from and supports
the argument presented.

Write informative/explanatory texts to examine and convey complex ideas,
concepts, and information clearly and accurately through the effective selection,
organization, and analysis of content.

a.

Introduce a topic; organize complex ideas, concepts, and information so
that each new element builds on that which precedes it to create a unified
whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and
multimedia when useful to aiding comprehension.

Develop the topic thoroughly by selecting the most significant and relevant
facts, extended definitions, concrete details, quotations, or other information
and examples appropriate to the audience’s knowledge of the topic.

Use appropriate and varied transitions and syntax to link the major sections
of the text, create cohesion, and clarify the relationships among complex
ideas and concepts.

Use precise language, domain-specific vocabulary, and techniques such as
metaphor, simile, and analogy to manage the complexity of the topic.
Establish and maintain a formal style and objective tone while attending to
the norms and conventions of the discipline in which they are writing.
Provide a concluding statement or section that follows from and supports
the information or explanation presented (e.g., articulating implications or
the significance of the topic).
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Writing Standards 6-12

Grades 9-10 stude

Grades 11-12 students:

Text Types and Purposes (continued)
3.

Write narratives to develop real or imagined experiences or events using

effective technique, well-chosen details, and well-structured event sequences.

a. Engage and orient the reader by setting out a problem, situation, or
observation, establishing one or multiple point(s) of view, and introducing a
narrator and/or characters; create a smooth progression of experiences or
events.

b. Use narrative techniques, such as dialogue, pacing, description, reflection,
and multiple plot lines, to develop experiences, events, and/or characters.

c. Use a variety of technigues to sequence events so that they build on one
another to create a coherent whole.

d. Use precise words and phrases, telling details, and sensory language to
convey a vivid picture of the experiences, events, setting, and/or characters.

e. Provide a conclusion that follows from and reflects on what is experienced,
observed, or resolved over the course of the narrative.

Production and Distribution of Writing

4.

Produce clear and coherent writing in which the development, organization,
and style are appropriate to task, purpose, and audience. (Grade-specific
expectations for writing types are defined in standards 1-3 above.)

Develop and strengthen writing as needed by planning, revising, editing,
rewriting, or trying a new approach, focusing on addressing what is most
significant for a specific purpose and audience. (Editing for conventions should
demonstrate command of Language standards 1-3 up to and including grades
9-10 on page 54.)

Use technology, including the Internet, to produce, publish, and update
individual or shared writing products, taking advantage of technology’s
capacity to link to other information and to display information flexibly and
dynamically.

Research to Build and Present Knowledge

7.

Conduct short as well as more sustained research projects to answer a question
(including a self-generated question) or solve a problem; narrow or broaden
the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

Gather relevant information from multiple authoritative print and digital
sources, using advanced searches effectively; assess the usefulness of each
source in answering the research question; integrate information into the text
selectively to maintain the flow of ideas, avoiding plagiarism and following a
standard format for citation.

Write narratives to develop real or imagined experiences or events using

effective technique, well-chosen details, and well-structured event sequences.

a. Engage and orient the reader by setting out a problem, situation, or
observation and its significance, establishing one or multiple point(s)
of view, and introducing a narrator and/or characters; create a smooth
progression of experiences or events.

b. Use narrative techniqgues, such as dialogue, pacing, description, reflection,
and multiple plot lines, to develop experiences, events, and/or characters.

c. Use a variety of technigues to sequence events so that they build on one
another to create a coherent whole and build toward a particular tone and
outcome (e.g., a sense of mystery, suspense, growth, or resolution).

d. Use precise words and phrases, telling details, and sensory language to
convey a vivid picture of the experiences, events, setting, and/or characters.

e. Provide a conclusion that follows from and reflects on what is experienced,
observed, or resolved over the course of the narrative.

Produce clear and coherent writing in which the development, organization,
and style are appropriate to task, purpose, and audience. (Grade-specific
expectations for writing types are defined in standards 1-3 above.)

Develop and strengthen writing as needed by planning, revising, editing,
rewriting, or trying a new approach, focusing on addressing what is most
significant for a specific purpose and audience. (Editing for conventions should
demonstrate command of Language standards 1-3 up to and including grades
11-12 on page 54.)

Use technology, including the Internet, to produce, publish, and update
individual or shared writing products in response to ongoing feedback,
including new arguments or information.

Conduct short as well as more sustained research projects to answer a question
(including a self-generated question) or solve a problem; narrow or broaden
the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

Gather relevant information from multiple authoritative print and digital sources,
using advanced searches effectively; assess the strengths and limitations of
each source in terms of the task, purpose, and audience; integrate information
into the text selectively to maintain the flow of ideas, avoiding plagiarism and
overreliance on any one source and following a standard format for citation.
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Writing Standards 6-12

Grades 9-10 studen Grades 11-12
Research to Build and Present Knowledge (continued)

9. Draw evidence from literary or informational texts to support analysis, 9. Draw evidence from literary or informational texts to support analysis,
reflection, and research. reflection, and research.

a. Apply grades 9-10 Reading standards to literature (e.g., “Analyze how an a. Apply grades 11-12 Reading standards to literature (e.g., “Demonstrate
author draws on and transforms source material in a specific work [e.g., how knowledge of eighteenth-, nineteenth- and early-twentieth-century
Shakespeare treats a theme or topic from Ovid or the Bible or how a later foundational works of American literature, including how two or more texts
author draws on a play by Shakespeare]”). from the same period treat similar themes or topics”).

b. Apply grades 9-10 Reading standards to literary nonfiction (e.g., “Delineate b. Apply grades 17-12 Reading standards to literary nonfiction (e.g., “Delineate
and evaluate the argument and specific claims in a text, assessing whether and evaluate the reasoning in seminal U.S. texts, including the application
the reasoning is valid and the evidence is relevant and sufficient; identify of constitutional principles and use of legal reasoning [e.g., in U.S. Supreme
false statements and fallacious reasoning”). Court Case majority opinions and dissents] and the premises, purposes, and

arguments in works of public advocacy [e.g., The Federalist, presidential
addresses]”).

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and 10. Write routinely over extended time frames (time for research, reflection, and
revision) and shorter time frames (a single sitting or a day or two) for a range of revision) and shorter time frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences. tasks, purposes, and audiences.
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College and Career Readiness Anchor Standards
for Speaking and Listening

The grades 6-12 standards on the following pages define what students should understand and be able to do by the
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners,
building on others’ ideas and expressing their own clearly and persuasively.

2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and
orally.

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the
organization, development, and style are appropriate to task, purpose, and audience.

5. Make strategic use of digital media and visual displays of data to express information and enhance understanding
of presentations.

6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when
indicated or appropriate.

Note on range and content of
student speaking and listening

To become college and career

ready, students must have ample
opportunities to take part in a variety
of rich, structured conversations—as
part of a whole class, in small groups,
and with a partner—built around
important content in various domains.
They must be able to contribute
appropriately to these conversations,
to make comparisons and contrasts,
and to analyze and synthesize a
multitude of ideas in accordance with
the standards of evidence appropriate
to a particular discipline. Whatever
their intended major or profession, high
school graduates will depend heavily
on their ability to listen attentively to
others so that they are able to build
on others’ meritorious ideas while
expressing their own clearly and
persuasively.

New technologies have broadened and
expanded the role that speaking and
listening play in acquiring and sharing
knowledge and have tightened their
link to other forms of communication.
The Internet has accelerated the

speed at which connections between
speaking, listening, reading, and writing
can be made, requiring that students
be ready to use these modalities nearly
simultaneously. Technology itself

is changing quickly, creating a new
urgency for students to be adaptable in
response to change.
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Speaking and Listening Standards 6-12

The following standards for grades 6-12 offer a focus for instruction in each year to help ensure that students gain adequate mastery of a range of skills
and applications. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and
understandings mastered in preceding grades.

Grade 6 students:

Comprehension and Collaboration

1.

Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 6 topics,
texts, and issues, building on others’ ideas and
expressing their own clearly.

a. Come to discussions prepared, having read or
studied required material; explicitly draw on
that preparation by referring to evidence on
the topic, text, or issue to probe and reflect on
ideas under discussion.

b. Follow rules for collegial discussions, set
specific goals and deadlines, and define
individual roles as needed.

c. Pose and respond to specific questions with
elaboration and detail by making comments
that contribute to the topic, text, or issue
under discussion.

d. Review the key ideas expressed and
demonstrate understanding of multiple
perspectives through reflection and
paraphrasing.

Interpret information presented in diverse media
and formats (e.g., visually, quantitatively, orally)
and explain how it contributes to a topic, text, or
issue under study.

Delineate a speaker’s argument and specific
claims, distinguishing claims that are supported by
reasons and evidence from claims that are not.

Presentation of Knowledge and Ideas

4.

Present claims and findings, sequencing ideas
logically and using pertinent descriptions, facts,
and details to accentuate main ideas or themes;
use appropriate eye contact, adequate volume,
and clear pronunciation.

Include multimedia components (e.g., graphics,
images, music, sound) and visual displays in
presentations to clarify information.

Adapt speech to a variety of contexts and tasks,
demonstrating command of formal English when
indicated or appropriate. (See grade 6 Language
standards 1 and 3 on page 52 for specific
expectations.)

Grade 7 students:

Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 7 topics,
texts, and issues, building on others’ ideas and
expressing their own clearly.

a. Come to discussions prepared, having read
or researched material under study; explicitly
draw on that preparation by referring to
evidence on the topic, text, or issue to probe
and reflect on ideas under discussion.

b. Follow rules for collegial discussions, track
progress toward specific goals and deadlines,
and define individual roles as needed.

c. Pose questions that elicit elaboration and
respond to others’ questions and comments
with relevant observations and ideas that bring
the discussion back on topic as needed.

d. Acknowledge new information expressed by
others and, when warranted, modify their own
views.

Analyze the main ideas and supporting details
presented in diverse media and formats (e.g.,
visually, quantitatively, orally) and explain how the
ideas clarify a topic, text, or issue under study.

Delineate a speaker’s argument and specific
claims, evaluating the soundness of the reasoning
and the relevance and sufficiency of the evidence.

Present claims and findings, emphasizing

salient points in a focused, coherent manner
with pertinent descriptions, facts, details, and
examples; use appropriate eye contact, adequate
volume, and clear pronunciation.

Include multimedia components and visual
displays in presentations to clarify claims and
findings and emphasize salient points.

Adapt speech to a variety of contexts and tasks,
demonstrating command of formal English when
indicated or appropriate. (See grade 7 Language
standards 1 and 3 on page 52 for specific
expectations.)

Grade 8 students:

Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 8 topics,
texts, and issues, building on others’ ideas and
expressing their own clearly.

a. Come to discussions prepared, having read
or researched material under study; explicitly
draw on that preparation by referring to
evidence on the topic, text, or issue to probe
and reflect on ideas under discussion.

b. Follow rules for collegial discussions and
decision-making, track progress toward
specific goals and deadlines, and define
individual roles as needed.

c. Pose questions that connect the ideas of
several speakers and respond to others’
guestions and comments with relevant
evidence, observations, and ideas.

d. Acknowledge new information expressed
by others, and, when warranted, qualify or
justify their own views in light of the evidence
presented.

Analyze the purpose of information presented
in diverse media and formats (e.g., visually,
quantitatively, orally) and evaluate the motives
(e.g., social, commercial, political) behind its
presentation.

Delineate a speaker’s argument and specific

claims, evaluating the soundness of the reasoning
and relevance and sufficiency of the evidence and
identifying when irrelevant evidence is introduced.

Present claims and findings, emphasizing salient
points in a focused, coherent manner with relevant
evidence, sound valid reasoning, and well-chosen
details; use appropriate eye contact, adequate
volume, and clear pronunciation.

Integrate multimedia and visual displays into
presentations to clarify information, strengthen
claims and evidence, and add interest.

Adapt speech to a variety of contexts and tasks,
demonstrating command of formal English when
indicated or appropriate. (See grade 8 Language
standards 1 and 3 on page 52 for specific
expectations.)
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Speaking and Listening Standards 6-12

The CCR anchor standards and high school grade-specific standards work in tandem to define college and career readiness expectations—the former providing
broad standards, the latter providing additional specificity.

Grades 9-10 students:

Grades 11-12 students:

Comprehension and Collaboration

1.

Initiate and participate effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse partners on grades 9-710
topics, texts, and issues, building on others’ ideas and expressing their own
clearly and persuasively.

a. Come to discussions prepared, having read and researched material under
study; explicitly draw on that preparation by referring to evidence from
texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

b. Work with peers to set rules for collegial discussions and decision-making
(e.g., informal consensus, taking votes on key issues, presentation of
alternate views), clear goals and deadlines, and individual roles as needed.

c. Propel conversations by posing and responding to questions that relate the
current discussion to broader themes or larger ideas; actively incorporate
others into the discussion; and clarify, verify, or challenge ideas and
conclusions.

d. Respond thoughtfully to diverse perspectives, summarize points of
agreement and disagreement, and, when warranted, qualify or justify their
own views and understanding and make new connections in light of the
evidence and reasoning presented.

Integrate multiple sources of information presented in diverse media or formats
(e.g., visually, quantitatively, orally) evaluating the credibility and accuracy of
each source.

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric,
identifying any fallacious reasoning or exaggerated or distorted evidence.

Presentation of Knowledge and Ideas

4.

Present information, findings, and supporting evidence clearly, concisely,
and logically such that listeners can follow the line of reasoning and the
organization, development, substance, and style are appropriate to purpose,
audience, and task.

Make strategic use of digital media (e.g., textual, graphical, audio, visual, and
interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Adapt speech to a variety of contexts and tasks, demonstrating command
of formal English when indicated or appropriate. (See grades 9-10 Language
standards 1 and 3 on pages 54 for specific expectations.)

Initiate and participate effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher-led) with diverse partners on grades 11-12 topics,
texts, and issues, building on others’ ideas and expressing their own clearly and
persuasively.

a. Come to discussions prepared, having read and researched material under
study; explicitly draw on that preparation by referring to evidence from texts
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas.

b. Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as
needed.

c. Propel conversations by posing and responding to questions that probe
reasoning and evidence; ensure a hearing for a full range of positions on a
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote
divergent and creative perspectives.

d. Respond thoughtfully to diverse perspectives; synthesize comments, claims,
and evidence made on all sides of an issue; resolve contradictions when
possible; and determine what additional information or research is required
to deepen the investigation or complete the task.

Integrate multiple sources of information presented in diverse formats and
media (e.g., visually, quantitatively, orally) in order to make informed decisions
and solve problems, evaluating the credibility and accuracy of each source and
noting any discrepancies among the data.

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric,
assessing the stance, premises, links among ideas, word choice, points of
emphasis, and tone used.

Present information, findings, and supporting evidence, conveying a clear

and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization,
development, substance, and style are appropriate to purpose, audience, and a
range of formal and informal tasks.

Make strategic use of digital media (e.g., textual, graphical, audio, visual, and
interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Adapt speech to a variety of contexts and tasks, demonstrating a command
of formal English when indicated or appropriate. (See grades 11-12 Language
standards 1 and 3 on page 54 for specific expectations.)
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College and Career Readiness Anchor Standards for Language

The grades 6-12 standards on the following pages define what students should understand and be able to do by the
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Conventions of Standard English
1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when
writing.

Knowledge of Language

3. Apply knowledge of language to understand how language functions in different contexts, to make effective
choices for meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.

Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

6. Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for
reading, writing, speaking, and listening at the college and career readiness level, demonstrate independence in

gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Note on range and content
of student language use

To be college and career ready in
language, students must have firm
control over the conventions of
standard English. At the same time,
they must come to appreciate that
language is as at least as much a
matter of craft as of rules and be
able to choose words, syntax, and
punctuation to express themselves
and achieve particular functions and
rhetorical effects. They must also
have extensive vocabularies, built
through reading and study, enabling
them to comprehend complex texts
and engage in purposeful writing
about and conversations around
content. They need to become
skilled in determining or clarifying
the meaning of words and phrases
they encounter, choosing flexibly
from an array of strategies to aid
them. They must learn to see an
individual word as part of a network
of other words—words, for example,
that have similar denotations but
different connotations. The inclusion
of Language standards in their

own strand should not be taken as
an indication that skills related to
conventions, effective language use,
and vocabulary are unimportant

to reading, writing, speaking, and
listening, indeed, they are inseparable
from such contexts.
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Language Standards 6-12

The following standards for grades 6-12 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and
applications. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and
understandings mastered in preceding grades. Beginning in grade 3, skills and understandings that are particularly likely to require continued attention in higher
grades as they are applied to increasingly sophisticated writing and speaking are marked with an asterisk (*). See the table on page 56 for a complete listing and
Appendix A for an example of how these skills develop in sophistication.

Grade 6 students:

Grade 7 students:

Grade 8 students:

Conventions of Standard English

1.

Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a. Ensure that pronouns are in the proper case
(subjective, objective, possessive).

b. Use intensive pronouns (e.g., myself,
ourselves).

c. Recognize and correct inappropriate shifts in
pronoun number and person.*

d. Recognize and correct vague pronouns
(i.e., ones with unclear or ambiguous
antecedents).*

e. Recognize variations from standard English
in their own and others’ writing and
speaking, and identify and use strategies to
improve expression in conventional language.*

Demonstrate command of the conventions of

standard English capitalization, punctuation, and

spelling when writing.

a. Use punctuation (commas, parentheses,
dashes) to set off nonrestrictive/parenthetical
elements.*

b. Spell correctly.

Knowledge of Language

3.

Use knowledge of language and its conventions
when writing, speaking, reading, or listening.

a. Vary sentence patterns for meaning, reader/
listener interest, and style.*

b. Maintain consistency in style and tone.*

Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a. Explain the function of phrases and clauses
in general and their function in specific
sentences.

b. Choose among simple, compound, complex,
and compound-complex sentences to signal
differing relationships among ideas.

c. Place phrases and clauses within a sentence,
recognizing and correcting misplaced and
dangling modifiers.*

Demonstrate command of the conventions of

standard English capitalization, punctuation, and

spelling when writing.

a. Use a comma to separate coordinate
adjectives (e.g., It was a fascinating, enjoyable
movie but not He wore an old[,] green shirt).

b. Spell correctly.

Use knowledge of language and its conventions

when writing, speaking, reading, or listening.

a. Choose language that expresses ideas
precisely and concisely, recognizing and
eliminating wordiness and redundancy.*

Demonstrate command of the conventions of
standard English grammar and usage when writing
or speaking.

a. Explain the function of verbals (gerunds,
participles, infinitives) in general and their
function in particular sentences.

b. Form and use verbs in the active and passive
voice.

c. Form and use verbs in the indicative, imperative,
interrogative, conditional, and subjunctive
mood.

d. Recognize and correct inappropriate shifts in
verb voice and mood.*

Demonstrate command of the conventions of

standard English capitalization, punctuation, and

spelling when writing.

a. Use punctuation (comma, ellipsis, dash) to
indicate a pause or break.

Use an ellipsis to indicate an omission.
Spell correctly.

Use knowledge of language and its conventions

when writing, speaking, reading, or listening.

a. Use verbs in the active and passive voice and
in the conditional and subjunctive mood to
achieve particular effects (e.g., emphasizing the
actor or the action; expressing uncertainty or
describing a state contrary to fact).
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Language Standards 6-12

Grade 6 students:

Grade 7 stud

Grade 8 students:

Vocabulary Acquisition and Use

4.

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on
grade 6 reading and content, choosing flexibly
from a range of strategies.

a. Use context (e.g., the overall meaning of a
sentence or paragraph; a word’s position
or function in a sentence) as a clue to the
meaning of a word or phrase.

b. Use common, grade-appropriate Greek or
Latin affixes and roots as clues to the meaning
of a word (e.g., audience, auditory, audible).

c. Consult reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and
digital, to find the pronunciation of a word or
determine or clarify its precise meaning or its
part of speech.

d. Verify the preliminary determination of
the meaning of a word or phrase (e.g., by
checking the inferred meaning in context or in
a dictionary).

Demonstrate understanding of figurative
language, word relationships, and nuances in word
meanings.

a. Interpret figures of speech (e.g,,
personification) in context.

b. Use the relationship between particular words
(e.g., cause/effect, part/whole, item/category)
to better understand each of the words.

c. Distinguish among the connotations
(associations) of words with similar
denotations (definitions) (e.g., stingy,
scrimping, economical, unwasteful, thrifty).

Acquire and use accurately grade-appropriate
general academic and domain-specific words
and phrases; gather vocabulary knowledge
when considering a word or phrase important to
comprehension or expression.

Determine or clarify the meaning of unknown and

multiple-meaning words and phrases based on

grade 7 reading and content, choosing flexibly
from a range of strategies.

a. Use context (e.g., the overall meaning of a
sentence or paragraph; a word’s position
or function in a sentence) as a clue to the
meaning of a word or phrase.

b. Use common, grade-appropriate Greek or
Latin affixes and roots as clues to the meaning
of a word (e.g., belligerent, bellicose, rebel).

c. Consult general and specialized reference
materials (e.g., dictionaries, glossaries,
thesauruses), both print and digital, to find
the pronunciation of a word or determine
or clarify its precise meaning or its part of
speech.

d. Verify the preliminary determination of
the meaning of a word or phrase (e.g., by
checking the inferred meaning in context or in
a dictionary).

Demonstrate understanding of figurative
language, word relationships, and nuances in word
meanings.

a. Interpret figures of speech (e.g,, literary,
biblical, and mythological allusions) in context.

b. Use the relationship between particular words
(e.g., synonym/antonym, analogy) to better
understand each of the words.

c. Distinguish among the connotations
(associations) of words with similar
denotations (definitions) (e.g., refined,
respectful, polite, diplomatic, condescending).

Acquire and use accurately grade-appropriate
general academic and domain-specific words
and phrases; gather vocabulary knowledge
when considering a word or phrase important to
comprehension or expression.

Determine or clarify the meaning of unknown and
multiple-meaning words or phrases based on grade
8 reading and content, choosing flexibly from a
range of strategies.

a. Use context (e.g., the overall meaning of a
sentence or paragraph; a word’s position or
function in a sentence) as a clue to the meaning
of a word or phrase.

b. Use common, grade-appropriate Greek or Latin
affixes and roots as clues to the meaning of a
word (e.g., precede, recede, secede).

c. Consult general and specialized reference
materials (e.g., dictionaries, glossaries,
thesauruses), both print and digital, to find the
pronunciation of a word or determine or clarify
its precise meaning or its part of speech.

d. Verify the preliminary determination of the
meaning of a word or phrase (e.g., by checking
the inferred meaning in context or in a
dictionary).

Demonstrate understanding of figurative language,

word relationships, and nuances in word meanings.

a. Interpret figures of speech (e.g. verbal irony,
puns) in context.

b. Use the relationship between particular words
to better understand each of the words.

c. Distinguish among the connotations
(associations) of words with similar denotations
(definitions) (e.g., bullheaded, willful, firm,
persistent, resolute).

Acquire and use accurately grade-appropriate
general academic and domain-specific words
and phrases; gather vocabulary knowledge
when considering a word or phrase important to
comprehension or expression.
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Language Standards 6-12

The CCR anchor standards and high school grade-specific standards work in tandem to define college and career readiness expectations—the former providing
broad standards, the latter providing additional specificity.

Grades 9-10 students: Grades 11-12 students:
Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and 1. Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking. usage when writing or speaking.
a. Use parallel structure.* a. Apply the understanding that usage is a matter of convention, can change
b. Use various types of phrases (noun, verb, adjectival, adverbial, participial, over time, and is sometimes contested.
prepositional, absolute) and clauses (independent, dependent; noun, b. Resolve issues of complex or contested usage, consulting references (e.g.,
relative, adverbial) to convey specific meanings and add variety and interest Merriam-Webster’s Dictionary of English Usage, Garner’s Modern American
to writing or presentations. Usage) as needed.
2. Demonstrate command of the conventions of standard English capitalization, 2. Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing. punctuation, and spelling when writing.
a. Use a semicolon (and perhaps a conjunctive adverb) to link two or more a. Observe hyphenation conventions.
closely related independent clauses. b. Spell correctly.

b. Use a colon to introduce a list or quotation.
c. Spell correctly.

Knowledge of Language

3. Apply knowledge of language to understand how language functions in 3. Apply knowledge of language to understand how language functions in
different contexts, to make effective choices for meaning or style, and to different contexts, to make effective choices for meaning or style, and to
comprehend more fully when reading or listening. comprehend more fully when reading or listening.

a. Write and edit work so that it conforms to the guidelines in a style manual a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences)
(e.g., MLA Handbook, Turabian’s Manual for Writers) appropriate for the for guidance as needed; apply an understanding of syntax to the study of
discipline and writing type. complex texts when reading.
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Language Standards 6-12

Grades 9-10 studen

Grades 11-12 students:

Vocabulary Acquisition and Use

4.

Determine or clarify the meaning of unknown and multiple-meaning words and
phrases based on grades 9-10 reading and content, choosing flexibly from a
range of strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a
word’s position or function in a sentence) as a clue to the meaning of a word
or phrase.

b. Identify and correctly use patterns of word changes that indicate different
meanings or parts of speech (e.g., analyze, analysis, analytical; advocate,
advocacy).

c. Consult general and specialized reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital, to find the pronunciation of
a word or determine or clarify its precise meaning, its part of speech, or its
etymology.

d. Verify the preliminary determination of the meaning of a word or phrase
(e.g., by checking the inferred meaning in context or in a dictionary).

Demonstrate understanding of figurative language, word relationships, and

nuances in word meanings.

a. Interpret figures of speech (e.g., euphemism, oxymoron) in context and
analyze their role in the text.

b. Analyze nuances in the meaning of words with similar denotations.

Acquire and use accurately general academic and domain-specific words and
phrases, sufficient for reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence in gathering vocabulary
knowledge when considering a word or phrase important to comprehension or
expression.

Determine or clarify the meaning of unknown and multiple-meaning words and
phrases based on grades 11-12 reading and content, choosing flexibly from a
range of strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a
word’s position or function in a sentence) as a clue to the meaning of a word
or phrase.

b. Identify and correctly use patterns of word changes that indicate different
meanings or parts of speech (e.g., conceive, conception, conceivable).

c. Consult general and specialized reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital, to find the pronunciation
of a word or determine or clarify its precise meaning, its part of speech, its
etymology, or its standard usage.

d. Verify the preliminary determination of the meaning of a word or phrase
(e.g., by checking the inferred meaning in context or in a dictionary).

Demonstrate understanding of figurative language, word relationships, and

nuances in word meanings.

a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze
their role in the text.

b. Analyze nuances in the meaning of words with similar denotations.

Acquire and use accurately general academic and domain-specific words and
phrases, sufficient for reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence in gathering vocabulary
knowledge when considering a word or phrase important to comprehension or
expression.
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Language Progressive Skills, by Grade

The following skills, marked with an asterisk (*) in Language standards 1-3, are particularly likely to require continued attention in higher grades as they are applied
to increasingly sophisticated writing and speaking.

Grade(s)

Standard

L.3.1f. Ensure subject-verb and pronoun-antecedent agreement.

L.3.3a. Choose words and phrases for effect.

L.4.1f. Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons.
L.4.1g. Correctly use frequently confused words (e.g., to/too/two, there/their).

L.4.3a. Choose words and phrases to convey ideas precisely.”

L.4.3b. Choose punctuation for effect.

L.5.1d. Recognize and correct inappropriate shifts in verb tense.

L.5.2a. Use punctuation to separate items in a series.”

L.6.1c. Recognize and correct inappropriate shifts in pronoun number and person.

L.6.1d. Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous antecedents).

L.6.1e. Recognize variations from standard English in their own and others’ writing and speaking, and identify and
use strategies to improve expression in conventional language.

L.6.2a. Use punctuation (commas, parentheses, dashes) to set off nonrestrictive/parenthetical elements.

L.6.3a. Vary sentence patterns for meaning, reader/listener interest, and style.*

L.6.3b. Maintain consistency in style and tone.

L.7.1c. Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modifiers.

L.7.3a. Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and
redundancy.

L.8.1d. Recognize and correct inappropriate shifts in verb voice and mood.

L.9-10.1a. Use parallel structure.

" Subsumed by L.7.3a
"Subsumed by L.9-10.1a
‘Subsumed by L.11-12.3a
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Standard 10: Range, Quality, and Complexity of Student Reading 6-12

Measuring Text Complexity: Three Factors

Qualitative evaluation of the text: Levels of meaning, structure, language conventionality
and clarity, and knowledge demands

Quantitative evaluation of the text: Readability measures and other scores of text com-
plexity

Matching reader to text and task: Reader variables (such as motivation, knowledge, and

Q,
l'éo,. experiences) and task variables (such as purpose and
"Q(ib the complexity generated by the task assigned and the
(S

questions posed)

Reader and Task

Note: More detailed information on text complexity and how it is measured is contained in
Appendix A.

Range of Text Types for 6-12

Students in grades 6-12 apply the Reading standards to the following range of text types, with texts selected from a broad range of cultures and periods.

Literature Informational Text

Stories Drama Poetry Literary Nonfiction

Includes the subgenres of Includes one-act and multi-act Includes the subgenres of Includes the subgenres of exposition, argument, and functional text in
adventure stories, historical plays, both in written form and narrative poems, lyrical poems, the form of personal essays, speeches, opinion pieces, essays about
fiction, mysteries, myths, on film free verse poems, sonnets, art or literature, biographies, memoirs, journalism, and historical,
science fiction, realistic fiction, odes, ballads, and epics scientific, technical, or economic accounts (including digital sources)
allegories, parodies, satire, and written for a broad audience

graphic novels
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Texts lllustrating the Complexity, Quality, and Range of Student Reading 6-12

9-10

-
CCR

Note:

Literature: Stories, Dramas, Poetry

. Little Women by Louisa May Alcott (1869)

. The Adventures of Tom Sawyer by Mark Twain (1876)
. “The Road Not Taken” by Robert Frost (1915)

. The Dark Is Rising by Susan Cooper (1973)

- Dragonwings by Laurence Yep (1975)

- Roll of Thunder, Hear My Cry by Mildred Taylor (1976)

. The Tragedy of Macbeth by William Shakespeare (1592)

= “Ozymandias” by Percy Bysshe Shelley (1817)

- “The Raven” by Edgar Allan Poe (1845)

. “The Gift of the Magi” by O. Henry (1906)

. The Grapes of Wrath by John Steinbeck (1939)

= Fahrenheit 451 by Ray Bradbury (1953)

- The Killer Angels by Michael Shaara (1975)

= “Ode on a Grecian Urn” by John Keats (1820)

- Jane Eyre by Charlotte Bronté (1848)

. “Because | Could Not Stop for Death” by Emily Dickinson (1890)
. The Great Gatsby by F. Scott Fitzgerald (1925)

- Their Eyes Were Watching God by Zora Neale Hurston (1937)
. A Raisin in the Sun by Lorraine Hansberry (1959)

. The Namesake by Jhumpa Lahiri (2003)

Informational Texts: Literary Nonfiction
“Letter on Thomas Jefferson” by John Adams (1776)

Narrative of the Life of Frederick Douglass, an American Slave by
Frederick Douglass (1845)

“Blood, Toil, Tears and Sweat: Address to Parliament on May 13th,
1940” by Winston Churchill (1940)

Harriet Tubman: Conductor on the Underground Railroad by Ann
Petry (1955)

Travels with Charley: In Search of America by John Steinbeck (1962)
“Speech to the Second Virginia Convention” by Patrick Henry (1775)
“Farewell Address” by George Washington (1796)

“Gettysburg Address” by Abraham Lincoln (1863)

“State of the Union Address” by Franklin Delano Roosevelt (1941)
“Letter from Birmingham Jail” by Martin Luther King, Jr. (1964)
“Hope, Despair and Memory” by Elie Wiesel (1997)

Common Sense by Thomas Paine (1776)

Walden by Henry David Thoreau (1854)

“Society and Solitude” by Ralph Waldo Emerson (1857)

“The Fallacy of Success” by G. K. Chesterton (1909)

Black Boy by Richard Wright (1945)

“Politics and the English Language” by George Orwell (1946)
“Take the Tortillas Out of Your Poetry” by Rudolfo Anaya (1995)

Given space limitations, the illustrative texts listed above are meant only to show individual titles that are representative of a range of topics and genres.
(See Appendix B for excerpts of these and other texts illustrative of grades 6-12 text complexity, quality, and range.) At a curricular or instructional level,
within and across grade levels, texts need to be selected around topics or themes that generate knowledge and allow students to study those topics or

themes in depth.
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STANDARDS FOR

Literacy in
History/Social Studies,
Science, and Technical Subjects

6-12
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College and Career Readiness Anchor Standards for Reading

The grades 6-12 standards on the following pages define what students should understand and be able to do by the end
of each grade span. They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details
and ideas.

3. Analyze how and why individuals, events, or ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.

5.  Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a
section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as
well as in words.*

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as
the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

‘Please see “Research to Build and Present Knowledge” in Writing for additional standards relevant to gath-
ering, assessing, and applying information from print and digital sources.
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Note on range and content
of student reading

Reading is critical to building
knowledge in history/social studies
as well as in science and technical
subjects. College and career ready
reading in these fields requires

an appreciation of the norms and
conventions of each discipline, such as
the kinds of evidence used in history
and science; an understanding of
domain-specific words and phrases;
an attention to precise details; and
the capacity to evaluate intricate
arguments, synthesize complex
information, and follow detailed
descriptions of events and concepts.
In history/social studies, for example,
students need to be able to analyze,
evaluate, and differentiate primary
and secondary sources. When
reading scientific and technical
texts, students need to be able to
gain knowledge from challenging
texts that often make extensive use
of elaborate diagrams and data to
convey information and illustrate
concepts. Students must be able to
read complex informational texts

in these fields with independence
and confidence because the vast
majority of reading in college and
workforce training programs will

be sophisticated nonfiction. It is
important to note that these Reading
standards are meant to complement
the specific content demands of the
disciplines, not replace them.
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Reading Standards for Literacy in History/Social Studies 6-12

The standards below begin at grade 6; standards for K-5 reading in history/social studies, science, and technical subjects are integrated into the K-5 Reading
standards. The CCR anchor standards and high school standards in literacy work in tandem to define college and career readiness expectations—the former
providing broad standards, the latter providing additional specificity.

Grades 6-8 students:

Grades 9-10 students:

Grades 11-12 students:

Key lIdeas and Details

1.

Cite specific textual evidence to support analysis
of primary and secondary sources.

Determine the central ideas or information of a
primary or secondary source; provide an accurate
summary of the source distinct from prior
knowledge or opinions.

Identify key steps in a text’s description of a
process related to history/social studies (e.g., how
a bill becomes law, how interest rates are raised
or lowered).

Craft and Structure

4.

Determine the meaning of words and phrases
as they are used in a text, including vocabulary
specific to domains related to history/social
studies.

Describe how a text presents information (e.g.,
sequentially, comparatively, causally).

Identify aspects of a text that reveal an author’s
point of view or purpose (e.g., loaded language,
inclusion or avoidance of particular facts).

Integration of Knowledge and Ideas

7.

Range of Reading and Level of Text Complexity

Integrate visual information (e.g., in charts,
graphs, photographs, videos, or maps) with other
information in print and digital texts.

Distinguish among fact, opinion, and reasoned
judgment in a text.

Analyze the relationship between a primary and
secondary source on the same topic.

10. By the end of grade 8, read and comprehend

history/social studies texts in the grades 6-8 text
complexity band independently and proficiently.

Cite specific textual evidence to support analysis
of primary and secondary sources, attending

to such features as the date and origin of the
information.

Determine the central ideas or information of a
primary or secondary source; provide an accurate
summary of how key events or ideas develop over
the course of the text.

Analyze in detail a series of events described in
a text; determine whether earlier events caused
later ones or simply preceded them.

Determine the meaning of words and phrases

as they are used in a text, including vocabulary
describing political, social, or economic aspects of
history/social studies.

Analyze how a text uses structure to emphasize
key points or advance an explanation or analysis.

Compare the point of view of two or more
authors for how they treat the same or similar
topics, including which details they include and
emphasize in their respective accounts.

Integrate quantitative or technical analysis (e.g.,
charts, research data) with qualitative analysis in
print or digital text.

Assess the extent to which the reasoning and
evidence in a text support the author’s claims.

Compare and contrast treatments of the same
topic in several primary and secondary sources.

By the end of grade 10, read and comprehend
history/social studies texts in the grades 9-10 text
complexity band independently and proficiently.

Cite specific textual evidence to support analysis
of primary and secondary sources, connecting
insights gained from specific details to an
understanding of the text as a whole.

Determine the central ideas or information of a
primary or secondary source; provide an accurate
summary that makes clear the relationships among
the key details and ideas.

Evaluate various explanations for actions or events
and determine which explanation best accords
with textual evidence, acknowledging where the
text leaves matters uncertain.

Determine the meaning of words and phrases as
they are used in a text, including analyzing how an
author uses and refines the meaning of a key term
over the course of a text (e.g., how Madison defines
faction in Federalist No. 10).

Analyze in detail how a complex primary source
is structured, including how key sentences,
paragraphs, and larger portions of the text
contribute to the whole.

Evaluate authors’ differing points of view on the
same historical event or issue by assessing the
authors’ claims, reasoning, and evidence.

Integrate and evaluate multiple sources of
information presented in diverse formats and media
(e.g., visually, quantitatively, as well as in words) in
order to address a question or solve a problem.

Evaluate an author’s premises, claims, and evidence
by corroborating or challenging them with other
information.

Integrate information from diverse sources,
both primary and secondary, into a coherent
understanding of an idea or event, noting
discrepancies among sources.

By the end of grade 12, read and comprehend
history/social studies texts in the grades 11-CCR text
complexity band independently and proficiently.
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Grades 6-8 students:
Key Ideas and Details

1. Cite specific textual evidence to support analysis
of science and technical texts.

2. Determine the central ideas or conclusions of a
text; provide an accurate summary of the text
distinct from prior knowledge or opinions.

3. Follow precisely a multistep procedure when
carrying out experiments, taking measurements,
or performing technical tasks.

Craft and Structure

4. Determine the meaning of symbols, key terms,
and other domain-specific words and phrases as
they are used in a specific scientific or technical
context relevant to grades 6-8 texts and topics.

5. Analyze the structure an author uses to organize a

text, including how the major sections contribute

to the whole and to an understanding of the topic.

6. Analyze the author’s purpose in providing an
explanation, describing a procedure, or discussing
an experiment in a text.

Integration of Knowledge and Ideas

7. Integrate quantitative or technical information
expressed in words in a text with a version of that

information expressed visually (e.g., in a flowchart,

diagram, model, graph, or table).

8. Distinguish among facts, reasoned judgment
based on research findings, and speculation in a
text.

9. Compare and contrast the information gained
from experiments, simulations, video, or
multimedia sources with that gained from reading
a text on the same topic.

Range of Reading and Level of Text Complexity

10. By the end of grade 8, read and comprehend
science/technical texts in the grades 6-8 text
complexity band independently and proficiently.

Grades 9-10 students:

Cite specific textual evidence to support analysis
of science and technical texts, attending to the
precise details of explanations or descriptions.

Determine the central ideas or conclusions of a
text; trace the text’s explanation or depiction of
a complex process, phenomenon, or concept;
provide an accurate summary of the text.

Follow precisely a complex multistep procedure
when carrying out experiments, taking
measurements, or performing technical tasks,
attending to special cases or exceptions defined
in the text.

Determine the meaning of symbols, key terms,
and other domain-specific words and phrases as
they are used in a specific scientific or technical
context relevant to grades 9-10 texts and topics.

Analyze the structure of the relationships among
concepts in a text, including relationships among
key terms (e.g., force, friction, reaction force,
energy).

Analyze the author’s purpose in providing an
explanation, describing a procedure, or discussing
an experiment in a text, defining the question the
author seeks to address.

Translate quantitative or technical information
expressed in words in a text into visual form
(e.g., a table or chart) and translate information
expressed visually or mathematically (e.g., in an
equation) into words.

Assess the extent to which the reasoning and
evidence in a text support the author’s claim
or a recommendation for solving a scientific or
technical problem.

Compare and contrast findings presented in a text
to those from other sources (including their own
experiments), noting when the findings support or
contradict previous explanations or accounts.

By the end of grade 10, read and comprehend
science/technical texts in the grades 9-10 text
complexity band independently and proficiently.
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Reading Standards for Literacy in Science and Technical Subjects 6-12

Grades 11-12 students:

Cite specific textual evidence to support analysis of
science and technical texts, attending to important
distinctions the author makes and to any gaps or
inconsistencies in the account.

Determine the central ideas or conclusions of a
text; summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

Follow precisely a complex multistep procedure
when carrying out experiments, taking
measurements, or performing technical tasks;
analyze the specific results based on explanations
in the text.

Determine the meaning of symbols, key terms, and
other domain-specific words and phrases as they
are used in a specific scientific or technical context
relevant to grades 11-12 texts and topics.

Analyze how the text structures information or
ideas into categories or hierarchies, demonstrating
understanding of the information or ideas.

Analyze the author’s purpose in providing an
explanation, describing a procedure, or discussing
an experiment in a text, identifying important
issues that remain unresolved.

Integrate and evaluate multiple sources of
information presented in diverse formats and
media (e.g., quantitative data, video, multimedia) in
order to address a question or solve a problem.

Evaluate the hypotheses, data, analysis, and
conclusions in a science or technical text, verifying
the data when possible and corroborating or
challenging conclusions with other sources of
information.

Synthesize information from a range of sources
(e.g,, texts, experiments, simulations) into a
coherent understanding of a process, phenomenon,
or concept, resolving conflicting information when
possible.

By the end of grade 12, read and comprehend
science/technical texts in the grades 11-CCR text
complexity band independently and proficiently.
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College and Career Readiness Anchor Standards for Writing

The grades 6-12 standards on the following pages define what students should understand and be able to do by the end
of each grade span. They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Text Types and Purposes*

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and relevant
and sufficient evidence.

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately
through the effective selection, organization, and analysis of content.

3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details
and well-structured event sequences.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task,
purpose, and audience.

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge

7. Conduct short as well as more sustained research projects based on focused questions, demonstrating
understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each
source, and integrate the information while avoiding plagiarism.

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences.

*These broad types of writing include many subgenres. See Appendix A for definitions of key writing types.
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Note on range and content
of student writing

For students, writing is a key means
of asserting and defending claims,
showing what they know about a
subject, and conveying what they
have experienced, imagined, thought,
and felt. To be college and career
ready writers, students must take
task, purpose, and audience into
careful consideration, choosing words,
information, structures, and formats
deliberately. They need to be able to
use technology strategically when
creating, refining, and collaborating on
writing. They have to become adept
at gathering information, evaluating
sources, and citing material accurately,
reporting findings from their research
and analysis of sources in a clear

and cogent manner. They must have
the flexibility, concentration, and
fluency to produce high-quality first-
draft text under a tight deadline

and the capacity to revisit and

make improvements to a piece of
writing over multiple drafts when
circumstances encourage or require
it. To meet these goals, students must
devote significant time and effort to
writing, producing numerous pieces
over short and long time frames
throughout the year.
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Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects 6-12

WHST

The standards below begin at grade 6; standards for K-5 writing in history/social studies, science, and technical subjects are integrated into the K-5 Writing
standards. The CCR anchor standards and high school standards in literacy work in tandem to define college and career readiness expectations—the former
providing broad standards, the latter providing additional specificity.

Grades 6-8 students:

Grades 9-10 students:

Grades 11-12 students:

Text Types and Purposes
1.

Write arguments focused on discipline-specific

content.

a. Introduce claim(s) about a topic or issue,
acknowledge and distinguish the claim(s) from
alternate or opposing claims, and organize the
reasons and evidence logically.

b. Support claim(s) with logical reasoning and
relevant, accurate data and evidence that
demonstrate an understanding of the topic or
text, using credible sources.

c. Use words, phrases, and clauses to create
cohesion and clarify the relationships among
claim(s), counterclaims, reasons, and evidence.

d. Establish and maintain a formal style.

e. Provide a concluding statement or section
that follows from and supports the argument
presented.

Write arguments focused on discipline-specific
content.

a.

Introduce precise claim(s), distinguish the
claim(s) from alternate or opposing claims,
and create an organization that establishes
clear relationships among the claim(s),
counterclaims, reasons, and evidence.

Develop claim(s) and counterclaims fairly,
supplying data and evidence for each while
pointing out the strengths and limitations
of both claim(s) and counterclaims in a
discipline-appropriate form and in a manner
that anticipates the audience’s knowledge
level and concerns.

Use words, phrases, and clauses to link the
major sections of the text, create cohesion,
and clarify the relationships between claim(s)
and reasons, between reasons and evidence,
and between claim(s) and counterclaims.
Establish and maintain a formal style and
objective tone while attending to the norms
and conventions of the discipline in which they
are writing.

Provide a concluding statement or section
that follows from or supports the argument
presented.

Write arguments focused on discipline-specific
content.

a.

Introduce precise, knowledgeable claim(s),
establish the significance of the claim(s),
distinguish the claim(s) from alternate or
opposing claims, and create an organization
that logically sequences the claim(s),
counterclaims, reasons, and evidence.

Develop claim(s) and counterclaims fairly and
thoroughly, supplying the most relevant data
and evidence for each while pointing out the
strengths and limitations of both claim(s) and
counterclaims in a discipline-appropriate form
that anticipates the audience’s knowledge
level, concerns, values, and possible biases.

Use words, phrases, and clauses as well as
varied syntax to link the major sections of
the text, create cohesion, and clarify the
relationships between claim(s) and reasons,
between reasons and evidence, and between
claim(s) and counterclaims.

Establish and maintain a formal style and
objective tone while attending to the norms
and conventions of the discipline in which they
are writing.

Provide a concluding statement or section
that follows from or supports the argument
presented.
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Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects 6-12

Grades 9-10 student

WHST

Grades 11-12 students:

Text Types and Purposes (continued)

2.

3.

Note:

Write informative/explanatory texts, including
the narration of historical events, scientific
procedures/ experiments, or technical processes.
a. Introduce a topic clearly, previewing what
is to follow; organize ideas, concepts, and
information into broader categories as
appropriate to achieving purpose; include
formatting (e.g., headings), graphics (e.g.,
charts, tables), and multimedia when useful to
aiding comprehension.

b. Develop the topic with relevant, well-chosen
facts, definitions, concrete details, quotations,
or other information and examples.

c. Use appropriate and varied transitions to
create cohesion and clarify the relationships
among ideas and concepts.

d. Use precise language and domain-specific
vocabulary to inform about or explain the
topic.

e. Establish and maintain a formal style and
objective tone.

f. Provide a concluding statement or section that
follows from and supports the information or
explanation presented.

(See note; not applicable as a separate
requirement)

Write informative/explanatory texts, including
the narration of historical events, scientific
procedures/ experiments, or technical processes.

a. Introduce a topic and organize ideas,
concepts, and information to make important
connections and distinctions; include
formatting (e.g., headings), graphics (e.g.,
figures, tables), and multimedia when useful to
aiding comprehension.

b. Develop the topic with well-chosen, relevant,
and sufficient facts, extended definitions,
concrete details, quotations, or other
information and examples appropriate to the
audience’s knowledge of the topic.

c. Use varied transitions and sentence structures
to link the major sections of the text, create
cohesion, and clarify the relationships among
ideas and concepts.

d. Use precise language and domain-specific
vocabulary to manage the complexity of
the topic and convey a style appropriate to
the discipline and context as well as to the
expertise of likely readers.

e. Establish and maintain a formal style and
objective tone while attending to the norms
and conventions of the discipline in which they
are writing.

f. Provide a concluding statement or section
that follows from and supports the information
or explanation presented (e.g., articulating
implications or the significance of the topic).

(See note; not applicable as a separate
requirement)

Write informative/explanatory texts, including
the narration of historical events, scientific
procedures/ experiments, or technical processes.

a. Introduce a topic and organize complex ideas,
concepts, and information so that each new
element builds on that which precedes it to
create a unified whole; include formatting
(e.g., headings), graphics (e.g., figures,
tables), and multimedia when useful to aiding
comprehension.

b. Develop the topic thoroughly by selecting the
most significant and relevant facts, extended
definitions, concrete details, quotations, or
other information and examples appropriate to
the audience’s knowledge of the topic.

c. Use varied transitions and sentence structures
to link the major sections of the text, create
cohesion, and clarify the relationships among
complex ideas and concepts.

d. Use precise language, domain-specific
vocabulary and techniques such as metaphor,
simile, and analogy to manage the complexity
of the topic; convey a knowledgeable stance
in a style that responds to the discipline and
context as well as to the expertise of likely
readers.

e. Provide a concluding statement or section
that follows from and supports the information
or explanation provided (e.g., articulating
implications or the significance of the topic).

(See note; not applicable as a separate
requirement)

Students’ narrative skills continue to grow in these grades. The Standards require that students be able to incorporate narrative elements effectively into
arguments and informative/explanatory texts. In history/social studies, students must be able to incorporate narrative accounts into their analyses of
individuals or events of historical import. In science and technical subjects, students must be able to write precise enough descriptions of the step-by-step
procedures they use in their investigations or technical work that others can replicate them and (possibly) reach the same results.
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COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects 6-12

Grades 6-8 students:

Grades 9-10 students:

WHST

Grades 11-12 students:

Production and Distribution of Writing
4.

Produce clear and coherent writing in which
the development, organization, and style are
appropriate to task, purpose, and audience.

With some guidance and support from peers and

adults, develop and strengthen writing as needed

by planning, revising, editing, rewriting, or trying a
new approach, focusing on how well purpose and
audience have been addressed.

Use technology, including the Internet, to produce
and publish writing and present the relationships
between information and ideas clearly and
efficiently.

Research to Build and Present Knowledge

7.

Conduct short research projects to answer a
guestion (including a self-generated question),
drawing on several sources and generating
additional related, focused questions that allow for
multiple avenues of exploration.

Gather relevant information from multiple print
and digital sources, using search terms effectively;
assess the credibility and accuracy of each source;
and quote or paraphrase the data and conclusions
of others while avoiding plagiarism and following
a standard format for citation.

Draw evidence from informational texts to support
analysis reflection, and research.

Range of Writing

10.

Write routinely over extended time frames (time
for reflection and revision) and shorter time
frames (a single sitting or a day or two) for a
range of discipline-specific tasks, purposes, and
audiences.

Produce clear and coherent writing in which
the development, organization, and style are
appropriate to task, purpose, and audience.

Develop and strengthen writing as needed by
planning, revising, editing, rewriting, or trying
a new approach, focusing on addressing what
is most significant for a specific purpose and
audience.

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products, taking advantage of technology’s
capacity to link to other information and to display
information flexibly and dynamically.

Conduct short as well as more sustained research
projects to answer a question (including a self-
generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize
multiple sources on the subject, demonstrating
understanding of the subject under investigation.

Gather relevant information from multiple
authoritative print and digital sources, using
advanced searches effectively; assess the
usefulness of each source in answering the
research question; integrate information into the
text selectively to maintain the flow of ideas,
avoiding plagiarism and following a standard
format for citation.

Draw evidence from informational texts to support
analysis, reflection, and research.

Write routinely over extended time frames (time
for reflection and revision) and shorter time
frames (a single sitting or a day or two) for a
range of discipline-specific tasks, purposes, and
audiences.

Produce clear and coherent writing in which
the development, organization, and style are
appropriate to task, purpose, and audience.

Develop and strengthen writing as needed by
planning, revising, editing, rewriting, or trying
a new approach, focusing on addressing what
is most significant for a specific purpose and
audience.

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products in response to ongoing feedback,
including new arguments or information.

Conduct short as well as more sustained research
projects to answer a question (including a self-
generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize
multiple sources on the subject, demonstrating
understanding of the subject under investigation.

Gather relevant information from multiple
authoritative print and digital sources, using
advanced searches effectively; assess the
strengths and limitations of each source in terms
of the specific task, purpose, and audience;
integrate information into the text selectively to
maintain the flow of ideas, avoiding plagiarism and
overreliance on any one source and following a
standard format for citation.

Draw evidence from informational texts to support
analysis, reflection, and research.

Write routinely over extended time frames (time
for reflection and revision) and shorter time
frames (a single sitting or a day or two) for a
range of discipline-specific tasks, purposes, and
audiences.
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Social Studies Standards
Grades 5-8

STRAND : History

Content Standard I: Students are able to identify important people and events in order to analyze
significant patterns, relationships, themes, ideas, beliefs, and turning points in New Mexico, United States,
and world history in order to understand the complexity of the human experience. Students will:

5-8 Benchmark 1-A. New Mexico: explore and explain how people and events have influenced the development of New Mexico up
to the present day:

Grade Performance Standards
5 1. describe changes of governance of New Mexico (e.g., indigenous, Spanish, Mexican, French, Texan, confederate, United States);
2. explain the reasons for European exploration of the Americas.
6 1. describe the relationships among ancient civilizations of the world (e.qg., scientific discoveries, architecture, politics, cultures and religious
systems) and their connection to the early development of New Mexico.
7 1. compare and contrast the contributions of the civilizations of the western hemisphere (e.g., Aztecs, Mayas, Toltecs, mound builders) with the
early civilizations of the eastern hemisphere (e.g., Sumerians, Babylonians, Hebrews, Egyptians) and their impact upon societies, to include:
a. effect on world economies and trade;
b. roles of people, class structures, language;
c. religious traditions and forms of government; and
d. cultural and scientific contributions (e.g., advances in astronomy, mathematics, agriculture, architecture, artistic and oral traditions,
development of writing systems and calendars);
2. describe the characteristics of other indigenous peoples that had an effect upon New Mexico’s development (e.g., pueblo farmers, great plains
horse culture, nomadic bands, etc. - noting their development of tools, trading routes, adaptation to environments, social structure, domestication
of plants and animals);
3. explain the significance of trails and trade routes within the region (e.g., Spanish trail, Camino Real, Santa Fe trail);
4.  describe how important individuals, groups and events impacted the development of New Mexico from 16th century to the present (e.g., Don
Juan de Ofiate, Don Diego de Vargas, pueblo revolt, Popé, 1837 revolt, 1848 rebellion, treaty of Guadalupe Hildago, William Becknell and the
Santa Fe trail, buffalo soldiers, Lincoln county war, Navajo long walk, Theodore Roosevelt and the rough riders, Robert Goddard, J. Robert
Oppenheimer, Smokey Bear, Dennis Chavez, Manuel Lujan, Manhattan project, Harrison Schmitt, Albuquerque international balloon fiesta);
5. explain how New Mexicans have adapted to their physical environments to meet their needs over time (e.g., living in the desert, control over
water resources, pueblo structure, highway system, use of natural resources); and
6. explain the impact of New Mexico on the development of the American west up to the present, to include: availability of land (e.g.,
individual, government, railroad, tribal, etc.); government land grants/treaties; transportation (e.g., wagons, railroads, automobile); identification
and use of natural and human resources; population growth and economic patterns; and cultural interactions among indigenous and arriving
populations and the resulting changes.
8 1. compare and contrast the settlement patterns of the American southwest with other regions of the United States;
2. analyze New Mexico’s role and impact on the outcome of the civil war (e.g., strategic geographic location, significance of the battle of
Glorieta Pass, trade routes to California, native allegiances); and
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3. explain the role New Mexico played in the United States participation in the Spanish American war.

5-8 Benchmark 1-B. United States: analyze and interpret major eras, events and individuals from the periods of exploration and
colonization through the civil war and reconstruction in United States history:

Grade Performance Standards

5 1.  explain the motivations for the European exploration of the Americas (e.g., Leif Ericson, Christopher Columbus, John Cabot, Hernan
Cortez, Jacques Cartier, Henry Hudson);

2. describe and explain the reasons for colonization, to include: religious freedom, desire for land, economic opportunity, a new way of life,
including the roles and views of key individuals who founded colonies (e.g., John Smith, William Penn, Lord Baltimore);

3. explain the significance of major historical documents (e.g., the Mayflower compact, the declaration of independence, the federalist papers,
United States constitution, bill of rights, the Gettysburg address);

4. identify the interactions between American Indians and European settlers, including agriculture, cultural exchanges, alliances and conflicts
(e.g., the first Thanksgiving, the pueblo revolt, French and Indian war);

5. describe how the introduction of slavery into the Americas, and especially the United States, laid a foundation for conflict; and

6. explain early representative government and identify democratic practices that emerged (e.g., Iroquois nation model, town meetings,
assemblies).

6 1. explain and describe the origins, obstacles and impact of the age of exploration, to include: improvements in technology (e.g., the clock, the
sextant, work of Prince Henry the navigator), voyages of Columbus to the new world and the later searches for the northwest passage, introduction
of disease and the resulting population decline (especially among indigenous peoples), exchanges of technology, ideas, agricultural products and
practices.

7 1. analyze United States political policies on expansion of the United States into the southwest (e.g., Mexican cession, Gadsden purchase, broken
treaties, long walk of the Navajos).

8 1. describe, evaluate and interpret the economic and political reasons for the American revolution, to include:

a. attempts to regulate colonial trade through passage of Tea Act, Stamp Act and Intolerable Acts; colonists’ reaction to British policy (e.g.,
boycotts, the sons of liberty, petitions, appeals to parliament);

b. the ideas expressed in the declaration of independence, including the preamble;

2. describe the aspirations, ideals and events that served as the foundation for the creation of a new national government, to include:

a. articles of confederation, the constitution and the success of each in implementing the ideals of the declaration of independence;

b. major debates of the constitutional convention and their resolution (e.g., the federalist papers), contributions and roles of major
individuals in the writing and ratification of the constitution (e.g., George Washington, James Madison, Alexander Hamilton, Thomas
Jefferson, James Monroe, John Jay);

c. struggles over ratification of the constitution and the creation of the bill of rights;

3. describe and explain the actions taken to build one nation from thirteen states, to include:

a. precedents established by George Washington (e.g., cabinet, two-term presidency); Alexander Hamilton’s financial plan (e.g., the
national bank, payment of debts);

b. creation of political parties (democratic republicans and the federalists);

4.  describe the successes and failures of the reforms during the age of Jackson, to include:

a. extension of franchise to all white men;

b. Indian removal, the trail of tears, the long walk;

c. abolition movement (e.g., Quakers, Harriet Tubman, underground railroad);

5. describe, explain and analyze the aims and impact of western expansion and the settlement of the United States, to include:
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6.

7.

8.

a. American belief in manifest destiny and how it led to the Mexican war and its consequences;

b. comparison of African American and Native American slavery; westward migration of peoples (e.g., Oregon, California, Mormons and
southwest);

c. origins and early history of the women’s movement;

explain how sectionalism led to the civil war, to include:

a. different economies that developed in the north, south and west; addition of new states to the union and the balance of power in the
United States senate (Missouri and 1850 compromises);

b. extension of slavery into the territories (e.g., Dred Scott decision, Kansas-Nebraska Act, Frederick Douglass, John Brown);

c. presidential election of 1860, Lincoln’s victory and the south’s secession;

explain the course and consequences of the civil war and how it divided people in the United States, to include:

a. contributions and significance of key figures (e.g., Abraham Lincoln, Jefferson Davis, Robert E. Lee, William Tecumseh Sherman,
Ulysses S. Grant);

b. major turning points in the civil war, including Gettysburg; unique nature of the civil war (e.g., impact of Americans fighting Americans,
high casualties caused by disease and type of warfare, widespread destruction of American property);

c. role of African Americans; purpose and effect of the emancipation proclamation; and

analyze the character and lasting consequences of reconstruction, to include:

a. reconstruction plans; impact of Lincoln’s assassination and the impeachment of Andrew Johnson;

b. attempts to protect the rights and enhance the opportunities for freedmen by the 13th, 14th and 15th amendments to the United States
constitution;

c. post-civil war segregation policies and their resulting impact on racial issues in the United States.

5-8 Benchmark 1-C. World: compare and contrast major historical eras, events and figures from ancient civilizations to the age of

exploration:
Grade Performance Standards
5 1. describe the characteristics of early societies, including the development of tools and adaptation to environments;

2. identify, describe and explain the political, religious, economic and social conditions in Europe that led to the era of colonization;

3. identify the European countries that colonized the North American continent and their areas of settlement; and

4.  describe the development of slavery as a widespread practice that limits human freedoms and potentials.

6 1. describe and compare the characteristics of the ancient civilizations of Egypt, Mesopotamia and China and explain the importance of their

contributions to later civilizations, to include:
a. significance of river valleys; early irrigation and its impact on agriculture;
b. forms of government (e.g., the theocracies in Egypt, dynasties in China);
c. effect on world economies and trade;
d. key historical figures;
e. religious traditions, cultural, and scientific contributions (e.g., writing systems, calendars, building of monuments such as the pyramids);

2. describe and analyze the geographic, political, economic, religious and social structures of early civilizations of India, to include:
a. location and description of the river systems and other topographical features that supported the rise of this civilization;
b. significance of the Aryan invasions;
c. structure and function of the caste system;
d. important aesthetic and intellectual traditions (e.g., Sanskrit literature, medicine, metallurgy, mathematics including Hindu-Arabic

numerals and the number zero);

3. describe and analyze the geographic, political, economic, religious and social structures of the early civilizations in China, to include:

a. location and description of the origins of Chinese civilization in the Huang-He valley, Shang dynasty, geographical features of China that
made governance and movement of ideas and goods difficult and served to isolate the country;
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b. life of Confucius and the fundamental teachings of Confucianism and Taoism;

c. rule by dynasties (e.g., Shang, Qin, Han, Tang, and Ming);

d. historical influence of China on other parts of the world (e.g., tea, paper, wood-block printing, compass, gunpowder);
4.  describe major religions of the world to include Hinduism, Buddhism, Judaism, Christianity and Islam (e.g., founding leaders, traditions,
customs, beliefs);
5. compare and contrast the geographic, political, economic, and social characteristics of the ancient Greek, ancient Roman, Ottoman, Indian,
Arabic, African and middle eastern civilizations and their enduring impacts on later civilizations, to include:

a. influence of Mediterranean geography on the development and expansion of the civilizations;

b. development of concepts of government and citizenship (e.g., democracy, republic, codification of laws, Code of Hammurabi);

c. scientific and cultural advancements (e.g., networks of roads, aqueducts, art, architecture, literature, theater, philosophyy);

d. contributions and roles of key figures (e.g., Socrates, Plato, Aristotle, Alexander the Great, Julius Caesar, Augustus); and
6. compare and contrast the political and economic events and the social and geographic characteristics of medieval European life and their
enduring impacts on later civilizations, to include:
creation and expansion of the Byzantine empire;
reasons for the fall of the Roman Empire;
new forms of government, feudalism and the beginning of limited government with the Magna Carta;
role of the roman catholic church and its monasteries;
causes, course and effects of the Crusades; impact of the black plague; contributions and roles of key figures (e.g., Charlemagne, Joan of
Arc, Marco Polo).

PoooTe

1. compare and contrast the influence of Spain on the western hemisphere from colonization to the present.

1. describe and explain the significance of the line of demarcation on the colonization of the new world;

2. compare and contrast the influence of European countries (e.g., England, France, Holland) on the development of colonies in the new world;
and

3. describe and explain the impact of the American revolution on France and the French revolution.

5-8 Benchmark 1-D. Skills: research historical events and people from a variety of perspectives:

Grade Performance Standards

5 1. differentiate between, locate and use primary and secondary sources (e.g., computer software, interviews, biographies, oral histories, print,
visual material, artifacts) to acquire information;
2. use resources for historical information (e.g., libraries, museums, historical societies, courthouse, worldwide web, family records, elders);
3. gather, organize and interpret information using a variety of media and technology;
4. show the relationship between social contexts and events; and
5.  use effective communication skills and strategies to share research findings.

6 1. organize information by sequencing, categorizing, identifying cause-and-effect relationships, comparing and contrasting, finding the main
idea, summarizing, making generalizations and predictions, drawing inferences and conclusions;
2. identify different points of view about an issue or topic; and
3. use a decision-making process to identify a situation that requires a solution; gather information, identify options, predict consequences and
take action to implement that solution.

7 1. analyze and evaluate information by developing and applying criteria for selecting appropriate information and use it to answer critical
questions;
2. demonstrate the ability to examine history from the perspectives of the participants; and
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3. use the problem-solving process to identify a problem; gather information, list and consider advantages and disadvantages, choose and
implement a solution and evaluate the effectiveness of the solution using technology to present findings.

8 1. demonstrate understanding and apply problem-solving skills for historical research, to include: use of primary and secondary sources;
sequencing, posing questions to be answered by historical inquiry; collecting, interpreting and applying information; gathering and validating
materials that present a variety of perspectives.

STRAND : Geography

Content Standard Il: Students understand how physical, natural, and cultural processes influence where
people live, the ways in which people live, and how societies interact with one another and their
environments. Students will

5-8 Benchmark 2-A: analyze and evaluate the characteristics and purposes of geographic tools, knowledge, skills and perspectives
and apply them to explain the past, present and future in terms of patterns, events and issues:

Grade Performance Standards

5 make and use different kinds of maps, globes, charts and databases;

demonstrate how different areas of the United States are organized and interconnected;

identify and locate each of the fifty states and capitols of the United States;

identify tribal territories within states;

employ fundamental geographic vocabulary (e.g., latitude, longitude, interdependence, accessibility, connections);

agrODE

demonstrate a relational understanding of time zones;
use spatial organization to communicate information; and
identify and locate natural and man-made features of local, regional, state, national and international locales.

identify the location of places using latitude and longitude; and
draw complex and accurate maps from memory and interpret them to answer questions about the location of physical features.

describe factors affecting location of human activities, including land-use patterns in urban, suburban and rural areas.

describe patterns and processes of migration and diffusion; and
provide a historic overview of patterns of population expansion into the west by the many diverse groups of people (e.g., Native Americans,

6
7
8
1
2.
7 1. describe ways that mental maps reflect attitudes about places; and
2
1
2.
European Americans and others) to include movement into the southwest along established settlement, trade and rail routes.

5-8 Benchmark 2-B: explain the physical and human characteristics of places and use this knowledge to define regions, their
relationships with other regions, and their patterns of change:

Grade Performance Standards

5 describe human and natural characteristics of places; and
describe similarities and differences among regions of the globe, and their patterns of change.

6 explain how places change due to human activity;
explain how places and regions serve as cultural symbols and explore the influences and effects of regional symbols; and

identify a region by its formal, functional or perceived characteristics.

select and explore a region by its distinguishing characteristics;
describe the role of technology in shaping the characteristics of places;
explain how and why regions change, using global examples; and
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4. describe geographically-based pathways of inter-regional interaction (e.g., the Camino Real’s role in establishing a major trade and
communication route in the new world, the significance of waterways).

8 1. describe how individual and cultural characteristics affect perceptions of locales and regions; and
2. describe political, population and economic regions that result from patterns of human activity, using New Mexico as an example.

5-8 Benchmark 2-C: understand how human behavior impacts man-made and natural environments, recognize past and present
results and predict potential changes:

Grade Performance Standards

5 1. describe how man-made and natural environments have influenced conditions in the past; and
2. identify and define geographic issues and problems from accounts of current events.

6 1. compare and contrast the influences of man-made and natural environments upon ancient civilizations.

7 1. explain how differing perceptions of places, people and resources have affected events and conditions in the past;

2. interpret and analyze geographic information obtained from a variety of sources (e.g., maps, directly witnessed and surveillanced
photographic and digital data, personal documents and interviews, symbolic representations - graphs, charts, diagrams, tables, etc.);

3. recognize geographic questions and explain how to plan and execute an inquiry to answer them; and

4. explain a contemporary issue using geographic knowledge, tools and perspectives.

8 1. explain and evaluate how changing perceptions of place and the natural environment have affected human behavior.

5-8 Benchmark 2-D: explain how physical processes shape the earth’s surface patterns and biosystems:

Grade Performance Standards

5 explain how the four provinces of New Mexico’s land surface (plains, mountains, plateau, basin and range) support life.

6 describe how physical processes shape the environmental patterns of air, land, water, plants and animals.

use data to interpret changing patterns of air, land, water, plants and animals; and

1.
1.
7 1. explain how physical processes influence the formation and location of resources;
2.
3. explain how ecosystems influence settlements and societies.

8 1. explain how human activities and physical processes influence change in ecosystems.

5-8 Benchmark 2-E: explain how economic, political, cultural and social processes interact to shape patterns of human populations
and their interdependence, cooperation and conflict:

Grade Performance Standards

5 explain how physical features influenced the expansion of the United States.

6 explain how human migration impacts places, societies and civilizations;
describe, locate and compare different settlement patterns throughout the world; and
explain how cultures create a cultural landscape, locally and throughout the world, and how these landscapes change over time.

analyze New Mexico settlement patterns and their impact on current issues;

describe and analyze how the study of geography is used to improve our quality of life, including urban and environmental planning; and
. explain the accessibility to the New Mexico territory via the Santa Fe trail and the railroad, conflicts with indigenous peoples and the
resulting development of New Mexico.
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8 1. explain and describe how movement of people impacted and shaped western settlement.

5-8 Benchmark 2-F: understand the effects of interactions between human and natural systems in terms of changes in meaning, use,
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distribution and relative importance of resources

Grade Performance Standards
5 1. understand how resources impact daily life.
6 1. understand how resources impact daily life
7 1. describe and evaluate the use and distribution of resources and their impact on countries throughout the world; and
2. describe how environmental events (e.g., hurricanes, tornados, floods) affect human activities and resources
8 1. describe the differing viewpoints that individuals and groups have with respect to the use of resources.

Strand: Civics and Government

Content Standard I11: Students understand the ideals, rights, and responsibilities of citizenship and
understand the content and history of the founding documents of the United States with particular emphasis
on the United States and New Mexico constitutions and how governments function at local, state, tribal, and
national levels. Students will:

5-8 Benchmark 3-A: demonstrate understanding of the structure, functions and powers of government (local, state, tribal and

national):
Grade Performance Standards
5 1. explain how the three branches of national government function and explain how they are defined in the United States constitution;
2. identify the fundamental ideals and principles of our republican form of government (e.g., inalienable rights such as “life, liberty, and the
pursuit of happiness,” the rule of law, justice, equality under the law);
3. identify and describe the significance of American symbols, landmarks and essential documents (e.g., declaration of independence; United
States constitution; bill of rights; the federalist papers; Washington, D.C.; liberty bell; Gettysburg address; statue of liberty; government to
government accords; treaty of Guadalupe Hildago; Gadsden purchase); and
4.  compare and contrast the basic government sovereignty of local, state, tribal and national governments.
6 1. describe the concept of democracy as developed by the Greeks and compare the evolution of democracies throughout the world; and
2. describe the concept of republic as developed by the Romans and compare to other republican governments.
7 1. explain the structure and functions of New Mexico’s state government as expressed in the New Mexico constitution, to include:
a. roles and methods of initiative, referendum and recall processes;
b. function of multiple executive offices;
c. election process (e.g., primaries and general elections);
d. criminal justice system (e.g., juvenile justice);
2. explain the roles and relationships of different levels of the legislative process, to include:
a. structure of New Mexico legislative districts (e.g., number of districts, students’ legislative districts, representatives and senators of the
students’ districts);
b. the structure of the New Mexico legislature and leaders of the legislature during the current session (e.g., bicameral, house of
representatives and senate, speaker of the house of representatives, senate pro tem); and
3. compare the structure and functions of the New Mexico legislature with that of the state’s tribal governments (e.g., pueblo Indian council;
Navajo, Apache and Hopi nations).
8 1. explain the structure and functions of the national government as expressed in the United States constitution, and explain the powers granted
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to the three branches of government and those reserved to the people, states and tribes, to include:

a. the federal system (dividing sovereignty between the states and the federal government and their supporting bureaucracies);

b. the sovereignty of Native American tribes in relation to state and federal governments (and government to government relationships); bill
of rights, amendments to constitution;

c. the primacy of individual liberty;

d. constitution designed to secure our liberty by both empowering and limiting central government;

e. struggles over the creation of the bill of rights and its ratification;

f.  separation of powers through the development of differing branches;

g. John Marshall’s role in judicial review, including Marbury v. Madison;

identify and describe a citizen's fundamental constitutional rights, to include:

a. freedom of religion, expression, assembly and press;

b. rightto a fair trial;

c. equal protection and due process;

3. describe the contributions of Native Americans in providing a model that was utilized in forming the United States government (Iroquois

league); and

4. explain and describe how water rights and energy issues cross state and national boundaries.

2.

5-8 Benchmark 3-B: explain the significance of symbols, icons, songs, traditions and leaders of New Mexico and the United States

that exemplify ideals and provide continuity and a sense of unity:
Grade Performance Standards

5 1. explain the significance and importance of American customs, symbols, landmarks and celebrations;
2. identify and summarize contributions of various racial, ethnic and religious groups to national identity; and
3. describe selected ethnic and religious customs and celebrations that enhance local, state, tribal and national identities.

6 1. describe the significance of leadership in democratic societies and provide examples of local, national and international leadership, to include:
qualities of leadership; names and contributions of New Mexico leaders; names and contributions of national leaders.

7 1. explain the concept of diversity and its significance within the political and social unity of New Mexico;
2. describe ways in which different groups maintain their cultural heritage;
3. explain how New Mexico’s state legislature and other state legislatures identify symbols representative of a state; and
4. identify official and unofficial public symbols of various cultures and describe how they are or are not exemplary of enduring elements of
those cultures.

8 1. explain how the development of symbols, songs, traditions and concepts of leadership reflect American beliefs and principles; and

2. explain the importance of point of view and its relationship to freedom of speech and press.

5-8 Benchmark 3-C: compare political philosophies and concepts of government that became the foundation for the American
revolution and the United States government:

Grade Performance Standards
5 1. describe the narrative of the people and events associated with the development of the United States constitution, and describe its significance

to the foundation of the American republic, to include:
a. colonists’ and Native Americans’ shared sense of individualism, independence and religious freedom that developed before the revolution;
b. articles of confederation;
c. purpose of the constitutional convention;
d. natural rights expressed in the declaration of independence; and

2. describe the contributions and roles of major individuals, including George Washington, James Madison and Benjamin Franklin.
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6 1. explain how Greek and Roman societies expanded and advanced the role of citizen; and
2. identify historical origins of democratic forms of government (e.g., early civilizations, Native American governments).

7 1. compare and contrast New Mexico’s entry into the United States with that of the original thirteen colonies; and
2. understand the structure and function of New Mexico government as created by the New Mexico constitution and how it supports local, tribal
and federal governments.

8 1. describe political philosophies and concepts of government that became the foundation for the American revolution and the United States

government, to include:
a. ideas of the nature of government and rights of the individuals expressed in the declaration of independence with its roots in English
philosophers (e.g., John Locke);
concept of limited government and the rule of law established in the Magna Carta and the English bill of rights;
social covenant established in the Mayflower compact;
characteristics of representative governments;
anti-federalist and federalist arguments towards the new constitution, including those expressed in the federalist papers;
concepts of federalism, democracy, bicameralism, separation of powers, and checks and balances;
2. explam the concept and practice of separation of powers among the U.S. congress, the president and the supreme court; and
3. understand the fundamental principles of American constitutional democracy, including how the government derives its power from the
people.

D o0 o

5-8 Benchmark 3-D: explain how individuals have rights and responsibilities as members of social groups, families, schools,
communities, states, tribes and countries:

Grade Performance Standards

5 1. explain the meaning of the American creed that calls on citizens to safeguard the liberty of individual Americans within a unified nation, to
respect the rule of law and to preserve the constitutions of local, state, tribal and federal governments.

6 understand that the nature of citizenship varies among societies

7 1. explain the obligations and responsibilities of citizenship (e.g., the obligations of upholding the constitution, obeying the law, paying taxes,
jury duty); and
2. explain the roles of citizens in political decision-making (e.g., voting, petitioning public officials, analyzing issues).

8 1. explain basic law-making processes and how the design of the United States constitution provides humerous opportunities for citizens to

participate in the political process and to monitor and influence government (e.g., elections, political parties, interest groups); and
2. understand the multiplicity and complexity of human rights issues.

Strand: Economics

Content Standard IV: Students understand basic economic principles and use economic reasoning skills to
analyze the impact of economic systems (including the market economy) on individuals, families, businesses,
communities, and governments. Students will:

5-8 Benchmark 4-A: explain and describe how individuals, households, businesses, governments and societies make decisions, are
influenced by incentives (economic as well as intrinsic) and the availability and use of scarce resources, and that their choices involve
costs and varying ways of allocating:

Grade Performance Standards
5 1. understand the impact of supply and demand on consumers and producers in a free-enterprise system;
June 2009 9






2. understand the patterns of work and economic activities in New Mexico and the United States (e.g., farming, ranching, oil and gas production,
high tech, manufacturing, medicine);

3. describe the aspects of trade; and
4. explain how voluntary trade is not coercive.
6 1. explain and predict how people respond to economic and intrinsic incentives.
7 1. explain how economic and intrinsic incentives influence how individuals, households, businesses, governments and societies allocate and use
their scarce resources; and
explain why cooperation can yield higher benefits.
8 explain and provide examples of economic goals;

analyze the full costs and benefits of alternative uses of resources that will lead to productive use of resources today and in the future; and

2
1.
2.
3. explain that tension between individuals, groups and countries is often based upon differential access to resources.

5-8 Benchmark 4-B: explain how economic systems impact the way individuals, households, businesses, governments and societies

make decisions about resources and the production and distribution of goods and services:
Grade Performance Standards

5 1. explain how all economic systems must consider the following: What will be produced? How will it be produced? For whom will it be
produced; and
2. identify the influence of bordering countries (Canada and Mexico) on United States commerce.

6 1. describe the characteristics of traditional, command, market and mixed economic systems;
2. explain how different economic systems affect the allocation of resources; and
3. understand the role that “factors of production” play in a society’s economy (e.g., natural resources, labor, capital, entrepreneurs).

7 1. identify governmental activities that affect local, state, tribal and national economies;
2. analyze the impact of taxing and spending decisions upon individuals, organizations, businesses and various government entities; and
3. explain the relationship of New Mexico with tribal governments regarding compact issues (e.g., taxes, gambling revenue, rights of way).

8 1. describe the relationships among supply, demand and price and their roles in the United States market system;
2. identify how fundamental characteristics of the United States’ economic system influence economic decision making (e.g., private property,
profits, competition) at local, state, tribal and national levels;
3. explain changing economic activities in the United States and New Mexico and the role of technology in those changes;
4.  identify situations in which price and value diverge; and
5. describe the use of money over time (e.g., college funds beginning in elementary years, saving accounts, 401K accounts).

5-8 Benchmark 4-C: describe the patterns of trade and exchange in early societies and civilizations and explore the extent of their

continuation in today’s world:
Grade Performance Standards
5 1. explain basic economic patterns of early societies (e.g., hunter-gathers, early farming, trade); and
2. explain the economic motivation of exploration and colonization by colonial powers.
6 1. compare and contrast the trade patterns of early civilizations; and
2. analyze the impact of the Neolithic agricultural revolution on mankind, and the impact of technological changes in the bronze age and the iron
age.
7 1. explain how specialization leads to interdependence and describe ways most Americans depend on people in other households, communities
and nations for some of the goods they consume;
2. understand the interdependencies between the economies of New Mexico, the United States and the world;
June 2009 10






3. understand the factors that currently limit New Mexico from becoming an urban state, including: the availability and allocation of water, and
the extent to which New Mexico relies upon traditional economic forms (e.g., the acequia systems, localized agricultural markets);
4.  describe the relationship between New Mexico, tribal and United States economic systems; and
5. compare and contrast New Mexico commerce with that of other states’ commerce.

8 1. explain how specialization leads to interdependence and describe ways most Americans depend on people in other households, communities
and nations for some of the goods they consume;
2. understand the interdependencies between the economies of New Mexico, the United States and the world;
3. understand the factors that currently limit New Mexico from becoming an urban state, including: the availability and allocation of water, and
the extent to which New Mexico relies upon traditional economic forms (e.g., the acequia systems, localized agricultural markets);
4. describe the relationship between New Mexico, tribal and United States economic systems; and
5. compare and contrast New Mexico commerce with that of other states’ commerce.
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NSa o] NP Understanding the WIDA Standards Framework

WIDA's focus has always been on advancing academic language development and academic achievement
for English language learners (ELLs). We continue to tirelessly promote our belief that ELLs enrich
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our school communities with their many contributions and strengths. However, the WIDA standards
framework has evolved since its introduction in 2004. With the release of this publication in 2012, our

goal is to make the framework more meaningful to those who work to support the success of this diverse
group of students. This introduction will orient you to the components of the current framework.

The Five Standards

The WIDA English Language Development (ELD) Standards represent the social, instructional, and
academic language that students need to engage with peers, educators, and the curriculum in schools.

Figure A: The English Language Development Standards

English Language English language learners communicate for Social and Social and
Development Instructional purposes within the school setting Instructional
Standard 1 language
English Language English language learners communicate information, ideas The language of
Development and concepts necessary for academic success in the content Language Arts
Standard 2 area of Language Arts

English Language English language learners communicate information, ideas The language of
Development and concepts necessary for academic success in the content Mathematics
Standard 3 area of Mathematics

English Language English language learners communicate information, ideas The language of
Development and concepts necessary for academic success in the content Science
Standard 4 area of Science

English Language English language learners communicate information, ideas The language of
Development and concepts necessary for academic success in the content Social Studies
Standard 5 area of Social Studies

Standard 1 recognizes the importance of social language in student interaction with peers and teachers
in school and the language students encounter across instructional settings. Standards 2—5 address
the language of the content-driven classroom and of textbooks, which typically is characterized by a
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more formal register and a specific way of communicating (e.g., academic vocabulary, specific syntactic

structures, and characteristic organizational patterns and conventions).

Grade Levels and Clusters

WIDA recognizes that English language development occurs over multiple years, is variable, and depends
on many factors (e.g., age, maturation, classroom experiences, programming, motivation, and attitudes),
which makes it difficult to establish fixed language expectations for any grade level or age. With this in
mind, WIDA has organized the ELD standards around grade-level clusters (see 2007 Edition). In the
current framework, we provide examples for individual grade levels from Kindergarten through 8th grade
and for grade-level clusters 9-10 and 11-12. The purpose for having examples at the individual grade
levels is so that educators recognize content topics pertaining to their grade level and, most importantly,
as a reminder that instruction for ELLs must be age and developmentally appropriate. However, as
language development is a multi-year process, we encourage educators to look at examples of language
development across a cluster of grade levels to get a fuller picture of what language development might
look like for their students. WIDA plans to develop and release a separate publication containing
standards for PreKindergarteners (3-5-year-olds) in the future, as language development for this age
group is unique and merits additional research.

Components of the Standards Framework

An important feature in the WIDA standards framework is an explicit CONNECTION to state content
standards. The connection displays the content standard referenced in the example topic or example
context for language use. The standards that appear in this section are drawn from the Common Core
State Standards (CCSS), the Next Generation Science Standards (NGSS), and content standards from
other states, like Alaska, Minnesota, and Virginia, who chose not to adopt the CCSS or the NGSS but

maintain their rigor.

Figure B: Standard, Grade Level, Example Topic, and Connection

GRADE 4

ELP STANDARD 2: Language of Language Arts EXAMPLE TOPIC: Narration

CONNECTION: C Core Reading Standards for Li e, Craft and Structure #6 (Grade 4): Compare and contrast the point of view from which different stories are
narrated, including the difference between first- and third-person narrations.

This example addresses the Common Core Reading Standard for Literature, Craft and Structure #6 for
fourth grade. Since this standard is broad, a topic was chosen among many that relate to the content
standard. In the example above, the example topic is “Narration.” For a complete list of example topics

appearing in this publication, please see Appendix C on pp. 120-123.

WIDA recognizes that language learning is maximized in authentic and relevant contexts. In the
standards framework, the EXAMPLE CONTEXT FOR LANGUAGE USE includes the task or

situation in which communication occurs, for example, when students engage in group work or conduct





research online. It also includes who participates in the communication, the intended audience, and
the types of roles the different participants enact. In the example related to group work, the students
may have roles assigned to them, such as facilitator or note taker, and the language expected for each of
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these roles is different. Likewise, if all participants in the group are peers, that also has an impact on the
language used. The curriculum is also part of the context, since it impacts the register, genre, and text
types that students and educators will need to try out or explore.

Figure C: Example Context for Language Use

’ EXAMPLE CONTEXT FOR LANGUAGE USE: Students explore features of print in a variety of books with unique topics, formatting, and styles.

COGNITIVE FUNCTION: Students at all levels of English language proficiency ANALYZE text features related to narrative points of view.

’ Level 1 Level 2 Level 3

R I Ty Tt R TTITN T Yo7 e Y

The curriculum of Language Arts shares some language features with other subject areas, while also
possessing some unique features of its own. The example context above describes multiple parts of

a Language Arts lesson including whole group collaborative learning as well as student exploration
that could take place individually, in partners, or in small groups. While the genre for this topic is set
as narrative, the crafting of the context is left open for educators to incorporate their own ideas and
resources. Students may encounter a variety of text types within the narrative genre, such as recounts,
descriptions, opinions, or dialogue. Further, narratives can vary in the way they are organized (e.g.,
sequential or not, shifts in points of view) and how forms and conventions are used to create effects
(e.g., process or action verbs, tenses, simple, compound, and complex sentences). When educators make
strategic decisions about the texts or oral language students will process or produce and how they will
approach a given task, they can shape the example context for language use to guide students’ language
and content learning.

Learning through participation in tasks within and outside the classroom requires particular levels of
cognitive demand. WIDA expresses this cognitive demand in our standards framework through the
COGNITIVE FUNCTION. For example, students need to understand language in the instructions

to conduct an experiment. After the students perform the experiment, they need to analyze their
observations and evaluate their original hypotheses. Understand, analyze, and evaluate are all examples
of cognitive functions. WIDA has adopted the language used by Bloom’s revised taxonomy (Anderson &
Krathwohl, 2001*) to represent a uniform cognitive demand across all levels of language proficiency.

Figure D: Cognitive Function

’ COGNITIVE FUNCTION: Students at all levels of English language proficiency ANALYZE text features related to narrative points of view.

Level 1 Level 3
Entering Developing

<) | T ‘ [Ie—— , |— |

*Anderson, L.W. & D.R. Krathwohl (eds.) (2001). A Zaxonomy for Learning, Teaching, and Assessing: A Revision of Bloom’s
Taxonomy of Educational Objectives. New York: Longman.
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In Figure D, the cognitive function runs along the different levels of language proficiency to emphasize
that the process of analysis applies to all students, regardless of their level of language proficiency.
Educators need to maintain the cognitive demand of a task as they differentiate the language of
instruction and assessment to ensure educational equity for all students. In the example, students have to
compare and contrast different points of view in a narrative. The mental process involved in doing so is
analysis. At an entering level of language proficiency, although students can analyze, they do not yet have
the language necessary to process extended texts. They can, however, locate familiar words and phrases in

context and then analyze whether they indicate a point of view.

ELL:s need to construct meaning from oral and written language as well as to express complex ideas

and information. To achieve this goal, students must practice using language in different DOMAINS.
WIDA'’s standards framework addresses four language domains: listening, speaking, reading, and writing.
This organization helps educators plan balanced opportunities for language learning and take advantage
of stronger English language skills in one domain to support their development in the other domains.
This format does not imply, however, that language domains are used, taught, or learned in isolation.
The nature of language necessitates the integration of language domains; for example, during classroom
interactions, students have to listen and speak to carry on a conversation. In general, to show processing
or comprehension of language, students need to produce language either orally, in writing, or using
semiotics (signs or symbols). Section 2: Integrated Strands on pp. 18-21 showcases how the language
domains are realistically integrated within units of instruction. The rest of the examples of language

performance, as shown below, portray language used within a single domain, in this case, reading.

Figure E: Domain and Levels

Level 1 Level 3
Entering Developing

READING

Language develops across different LEVELS OF LANGUAGE PROFICIENCY. WIDA's standards
framework distinguishes five levels of language proficiency, defined by specific criteria. Level 6, Reaching,
represents the end of the continuum rather than another level of language proficiency. In other words,
level 6 represents language performance that meets all the criteria for level 5.

WIDA organizes social, instructional, and academic language into three levels: discourse level, sentence
level, and word/phrase level. The FEATURES OF ACADEMIC LANGUAGE in Figure F delineate
academic language at each of these levels, which correspond to the criteria of Linguistic Complexity,
Language Forms and Conventions, and Vocabulary Usage. These three criteria represent WIDA’s view of
the language of school. Notice that the criteria are framed within the sociocultural context that highlights
the purpose of the communication and, most importantly, the participants and their experiences.





Figure F: The Features of Academic Language in WIDA's Standards

The Features of Academic Language operate within sociocultural contexts for language use.

Performance Criteria

Features

Discourse Linguistic Amount of speech/written text
Level Complexity Structure of speech/written text
(Quantity and variety of | Density of speech/written text
oral and written text) Organization and cohesion of ideas
Variety of sentence types
Sentence Language Forms and | Types and variety of grammatical structures
Level Conventions Conventions, mechanics, and fluency
(Dpes, array, and use of | Match of language forms to purpose/
language structures) perspective
Word/Phrase Vocabulary Usage General, specific, and technical language
Level (Specificity of word or Multiple meanings of words and phrases
phrase choice) Formulaic and idiomatic expressions
Nuances and shades of meaning
Collocations

The sociocultural contexts for language use involve the interaction between the student

and the language environment, encompassing the...

* Register

* Genre/Text type

* Topic
e Task/Situation

* Participants’ identities and social roles

The three criteria used to define each level of language proficiency are displayed in two sets of

PERFORMANCE DEFINITIONS. One set of Performance Definitions (see Figure G) is for receptive
language and represents how ELLs process language to comprehend information, ideas, or concepts in
either oral or written communication. The other set of Performance Definitions (see Figure H) is for

productive language and shows how students use language to express information, ideas, or concepts in

either oral or written communication.

WIDA
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Students do not follow one common process for language development. As a matter of fact, language
development is dependent on many factors (e.g., student personality, language exposure, program design,
service delivery, scaffolding, models for language). Therefore, the Performance Definitions outline many
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possible pathways to students’ language development.

WIDA'’s standards framework shows examples of how language is processed or produced within a
particular context through MODEL PERFORMANCE INDICATORS (MPIs). MPIs are meant to be
examples and not fixed guidelines of the language with which students may engage during instruction
and assessment.

Figure I: Model Performance Indicator (MPI)

A

Level 1 Level 3
Entering Developing

g Identify language that Identify language that Categorize passages based Compare narrative points Compare and contrast
a indicates narrative points of | indicates narrative points of | on narrative points of view of view in extended texts narrative points of view in
ﬁ view (e.g., “I” v. “he/she”) view (e.g., “he felt scared”) from illustrated text using using graphic organizers extended texts
= from illustrated text using from illustrated text using word/phrase banks with a with a partner

word/phrase banks with a word/phrase banks with a partner

partner partner

The MPI above represents how language might be processed in the context presented by students with
English language proficiency at Level 4, Expanding, in reading. In this example, students compare
narrative points of view in extended texts with a partner. WIDA’s MPIs are composed of three main

parts: the language function, the content stem, and supports.

LANGUAGE FUNCTIONS are the linguistic processes used in receiving or conveying a message. This
first part of the MPI describes how ELLs process or produce language. In this example, ELLs identify
language related to narrative points of view and derive meaning from it by comparing. MPIs need to be
used in conjunction with the Performance Definitions to provide a better picture of the language in the
example MPI. Recall that the Performance Definitions illustrate the language that students are able to
process or produce at the different levels of language proficiency. The performance definition for level 4
for receptive language is presented in Figure ] below.

Figure J: Excerpt of Performance Definitions for Listening and Reading at Level 4

At each grade, toward the end of a given level of English language proficiency, and with instructional support, English language learners will process. ..

Discourse Level Sentence Level Word/Phrase Level
Linguistic Complexity Language Forms and Conventions Vocabulary Usage
* Connected discourse with a variety of A variety of complex grammatical * Specific and some technical content-area
Level 4 sentences constructions language
Expanding * Expanded related ideas * Sentence patterns characteristic of particular | ¢ Words or expressions with multiple
content areas meanings across content areas

Educators can use this information to better understand the type of language that students will have to
process in the text as they compare narrative points of view with a partner.
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The second element of the MPI is the CONTENT STEM. The content stem is derived from state and
national content standards, including the Common Core and Next Generation Science Standards.
The content stem denotes WIDA’s view that language development should be integrated with content
instruction and assessment through meaningful and authentic contexts.
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The third element of the MPI is the instructional SUPPORT. It is always listed at the end of the MPI
and illustrates the importance of scaffolding language development for ELLs, at least through level 4. In

the example in Figure I, the support is “using graphic organizers with a partner.” Working with a partner
is an interactive support because it allows for increased interaction and engagement of students. However,
working with a partner is not always enough to scaffold language development. Educators need to
organize their instruction and assessment with intention, especially considering students’ roles in partner
and group work, to ensure the efficacy of any support. In this example, level 4 students might also refer
to graphic organizers as they read to remind them of key language related to each narrative point of view.
WIDA categorizes supports as sensory, graphic, or interactive, with some examples of each below.

Figure K: Examples of Sensory, Graphic, and Interactive Supports

Sensory Supports Graphic Supports Interactive Supports

Real-life objects (realia) Charts In pairs or partners

Manipulatives Graphic organizers In triads or small groups

Pictures & photographs Tables In a whole group

lllustrations, diagrams, & drawings Graphs Using cooperative group
structures

Magazines & newspapers Timelines

With the Internet (websites) or

Physical activities Number lines software programs

Videos & films In the native language (L1)
Broadcasts With mentors

Models & figures

For each domain represented in this document, we present MPIs for language proficiency levels 1-5.
We call this a STRAND of MPIs and this arrangement helps students and their teachers envision how
language may look as a progression from one level of language proficiency to the next. As discussed
before, a strand of MPIs represents one of many possible pathways in language development within a
particular context. Students and educators can modify or transform existing strands of MPIs to make
them more relevant to their local curriculum or classroom instruction. Educators can then use strands
to a) match students’ performance to levels of language development, b) create language targets and
objectives that go beyond students’ independent level of language proficiency, and/or ¢) differentiate the
language of the content to match the level of students’ language proficiency.
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Figure L: Strand of Model Performance Indicators

COGNITIVE FUNCTION: Students at all levels of English language proficiency ANALYZE text features related to narrative points of view.

Level 3
Developing

g Identify language that Identify language that Categorize passages based Compare narrative points Compare and contrast
a indicates narrative points of | indicates narrative points of | on narrative points of view of view in extended texts narrative points of view in
i view (e.g., “I” v. “he/she”) view (e.g., “he felt scared”) from illustrated text using using graphic organizers extended texts
= from illustrated text using from illustrated text using word/phrase banks with a with a partner

word/phrase banks with a word/phrase banks with a partner

partner partner

In the example above, a student with language proficiency at level 4 for reading is able to compare
narrative points of view in extended texts using graphic organizers with a partner. “Compare and contrast
narrative points of view in extended texts” could be the language target for the unit.

Another important feature in the standards framework is the TOPIC-RELATED LANGUAGE. These
are example content-related words and expressions to which all students of that grade level should

be exposed, regardless of their language proficiency. Although students may be at different points in

their language development trajectory, when learning particular content, certain specific and technical
language is essential for engaging in learning the ideas and concepts presented. Therefore, through the use
of scaffolding and supports, students should have the opportunity to interact with that language. In the
example below, the topic-related language includes: narrate, narration, first person, and third person.

Figure M: Topic-related Language

word/phrase banks with a word/phrase banks with a partner
partner partner

TOPIC-RELATED LANGUAGE: Students at all levels of English language proficiency interact with grade-level words and expressions, such as: narrate, narration, first
person, third person

Integrated, Expanded, and Complementary Strands

As part of the 2012 standards framework, WIDA decided to include several special strands. Two
“integrated” strands are presented on pp. 18-21 that show how extensive units of instruction integrate
the use of all four language domains.

The “expanded” strand for each grade level (see pp. 22—44) shows examples of the features of academic
language and could be used in collaboration between language and content area educators. The purpose
of these strands is to a) show how the MPIs are connected to the Performance Definitions, b) provide
concrete examples of language at discourse, sentence, and word/phrase levels, and ¢) inform teachers’
planning and instruction as they identify language that might be appropriate for their students. You will
notice that for these types of strands, the levels are presented in overlapping tiers. Figure N on the next
page shows examples of the features of academic language associated with levels 2—4. Each expanded

strand offers language features for levels 1-3 and 3-5 as well.





In the example in Figure N, students’ language Figure N: Excerpt of an Expanded Strand L
performance for Linguistic Complexity might E
exhibit multiple related simple and compound Levels 2-4 T
sentences with emerging cohesion. Students o
use of Language Forms and Conventions might Linguistic There are many phones. We

. . . . ) Complexity selected the smart phone. Some

include the use of comparatives, conjunctions in Discourse Level phones are cheaper, bt the

compound sentences, and prepositions in idiomatic smart phone can do more. The

price was $400 plus tax. It was

expressions. Lastly, students at this level would use oo sale for 15% off.

specific words and expressions of the content area,

such as “plus tax” and “on sale.” The distinction Language Forms cheap = cheaper
T & Conventions ive = i
between the three performance criteria is not fixed, expensive = more expenstve
Sentence Level
but fluid; in other words, some language features Some phones are cheaper,
.. but...

relate to more than one of the performance criteria. B
In this example, the use of compound sentences on sale

. . 15% off
could be seen through different perspectives. S0
First, students might use them to connect related
ideas and organize extended discourse as part of Vocabulary plus tax
Linguistic Complexity. Compound sentences are Usage e

& plexity. p Word/Phrase Level

also a sentence structure pertaining to Language

Forms and Conventions. At the word/phrase level,

students need particular vocabulary such as conjunctions to produce these sentences. All three criteria
include language that addresses the language function of “compare and contrast.” A great variety of
language features may be introduced to achieve that goal, depending on students’ individual strengths and
needs.

It is important to remember that these strands are examples and not guidelines. Knowing your students
and your curriculum as well as engaging in ongoing formative assessment will inform your understanding
of what your individual students can do and possible next steps in their language instruction. Because
multiple pathways to language proficiency exist and because each student brings unique experiences and
knowledge to the classroom, individual students may or may not already know the language shown in the
examples. Therefore, we recommend that these strands be used to trigger a focus on language, but not to
prescribe curriculum or suggest a specific trajectory towards language proficiency.

In addition to strands for each of WIDA’s five ELD standards, the framework includes one
“complementary” strand per grade level to reach out to all educators who work with ELLs. These

strands represent our belief that language learning occurs throughout the school day and in formal and
informal settings. We wish to recognize that academic language permeates schooling and that all teachers
are in fact language teachers.

WIDA’s complementary strands cover:

* The Language of Music and Performing Arts

* The Language of the Humanities

* The Language of Visual Arts

* The Language of Health and Physical Education
* The Language of Technology and Engineering
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College and Career Readiness for ELLs

Together, the components of the WIDA standards framework support the instruction and assessment of
ELLs. The language represented in this framework should work alongside the content expectations in the
classroom. Currently, college and career readiness standards, including the Common Core State Standards
and Next Generation Science Standards, guide many states in setting their curricular goals. These new
content standards exemplify many of the language features of WIDA's original standards framework, namely:

* a focus on oral language development
e literacy across the content areas
* attention to genre, text type, register, and language forms and conventions

* use of instructional supports

As part of the amplification process, WIDA has reviewed the college and career readiness standards to
enhance their representation within its current framework. We have intentionally addressed the language
demands presented in these content standards in numerous ways, from selecting particular instructional
supports emphasized in the content standards, to ensuring that students at all levels of language proficiency
have opportunities to engage in the cognitive challenges represented in those content standards.

In addition to the core knowledge and skills represented in content standards, students need to develop
social language and cross-cultural competencies to be successful in school and beyond. ELLs will benefit
tremendously from direct instruction in these aspects of language development, represented particularly
in ELD Standard 1, as well as across the other four ELD standards. Finally, WIDA encourages educators
to recognize and maximize the language, knowledge, and skills that students bring from their homes and
communities, empowering them to explore their own unique pathways to college and career success.

Uses of WIDA’s Standards Framework: Collaborate and Advocate!

WIDA’s mission of advancing the academic language development and academic achievement of ELLs
starts with our standards. The standards framework exemplifies our belief in the assets, contributions,

and potential of ELLs. We encourage educators to work collaboratively, to use the framework to make

the standards suitable to local contexts, and to connect them to other resources available in the school
community. We hope this framework serves as a starting point to help students, families, teachers, and
administrators in their advocacy efforts promoting ELLs access to grade-level, standards-based content
curriculum as well as extra-curricular opportunities. Through careful attention to language development and
scaffolded support that builds on students’ particular strengths, all learners in the educational community
will benefit. For ELLs in particular, this is an essential start for their journey to academic achievement.

Customizing Strands for Your Local Context

WIDA's strands of MPIs are only examples that illustrate differentiated language expectations related to
content-area instruction within one language domain. We invite teachers to look back at our 2007 Edition
for additional examples and to create, innovate, transform, and customize the standards matrices to best
meet the needs of their ELLs and language education programs. Figure O shows the questions educators
should ask themselves when planning instruction for ELLs or when drafting additional strands of MPIs.
Figure P contains a blank template that can be copied and reused for this purpose.
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Appendix A: Glossary of Terms and Expressions Related to
WIDA'’s Standards

academic content standards: the skills and knowledge expected of students in the core content areas

for each grade level

academic language: the oral and written text required to succeed in school that entails deep
understanding and communication of the language of content within a classroom environment; revolves
around meaningful application of specific criteria related to Linguistic Complexity at the discourse level,
Language Forms and Conventions at the sentence level, and Vocabulary Usage at the word/phrase level

within the particular context in which communication occurs

amplified strands: a framework for representing the WIDA English Language Development Standards
that extends to include examples of the three performance criteria of academic language (Linguistic

Complexity, Language Forms and Conventions, Vocabulary Usage) across levels of language proficiency
cognitive functions: the mental processes involved in learning

cohesion: a feature of academic language at the discourse level involving the grammatical and lexical
elements within and across sentences that hold text together to give it meaning

collocations: words or phrases that naturally co-occur with each other, (e.g., “peanut butter and jelly,”
or “a strong resemblance”)

Common Core State Standards: the skills and knowledge expected of students in English language
arts, mathematics (Kindergarten—Grade 12), and literacy in history/social studies, science, and technical
subjects, (Grades 6-12); adopted by the vast majority of states in the U.S. in 2010

complementary strands: the use of the standards framework to represent critical areas of schooling
outside the five English language development standards, including music and performing arts, the
humanities, visual arts, health and physical education, technology, and engineering

complex sentences: one independent clause joined by one or more dependent clauses with a
subordinator such as because, since, after, although, or when or a relative pronoun such as that, who, or
which (e.g., “When school started, the students were excited.”)

compound sentence: two or more independent clauses joined by coordinating conjunctions (e.g., for,
and, nor, but, or, yet, so), semicolons, or a semicolon followed by a conjunctive adverb (e.g., “School

started today; the students were excited.”)

content stem: the element of model performance indicators, derived from state and national content
standards, including the Common Core State Standards and Next Generation of Science Standards, that
provides a standards-referenced example for contextualizing language development





connections to academic content standards: examples of the association or correspondence of
content to language standards

discourse: extended oral or written language conveying multiple connected ideas; its language features
are shaped by the genre, text type, situation, and register

domains: sce language domains

English language learners (ELLs): linguistically and culturally diverse students who have been
identified (by a WIDA screener and other placement criteria) as having levels of English language
proficiency that require language support to achieve grade-level content in English

example context for language use: clement of the standards matrix situating the representation of
the English language development standards within a sociocultural setting that considers the register,
genre/text type, topic, and task

example topic: clement of the standards matrix listing a theme or concept derived from state and
national content standards that provides a context for language development

expanded sentences: complete thoughts that contain descriptive language or two ideas that are

combined using connectors (and, but, or)

features of academic language: the performance criteria of oral and written communication that
include Linguistic Complexity at the discourse level, Language Forms and Conventions at the sentence
level, and Vocabulary Usage at the word/phrase level

formulaic expressions: a feature of academic language at the sentence level that represents a string of
words acquired as a single chunk, such (e.g., “How are you?”)

framework: sce standards framework

general language: words or expressions not typically associated with a specific content area (e.g.,
describe or book)

genres: socially-defined ways in which language (e.g., oral and written) is used to participate in

particular contexts to serve specific purposes

instructional language: the language that typifies classroom discourse from teacher to teacher across

»

content areas, such as “Open your books to page .

instructional supports: sensory, graphic, and interactive resources embedded in instruction and
assessment that assist students in constructing meaning from language and content
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integrated strands: a framework for representing the WIDA ELD Standards in which grade levels,
language domains, and standards are combined in different configurations

L1: the first language a student acquires; usually refers to a home language(s) other than English,
although for some English language learners, L2 (English) may be developing simultaneously alongside
L1

L2: the second language a student acquires; usually refers to English as an additional language

language development standards: language expectations for English language learners represented

within progressive levels of language proficiency
language domains: the modalities of language; listening, speaking, reading, and writing

language function: the purpose for which oral or written communication is being used; language
functions guide the choices in language use and structure as well as the social relationships being
established; first element of model performance indicators that indicates how English language learners

process or use language to demonstrate their language proficiency

language proficiency: a person’s competence in processing (through listening and reading) and
producing (through speaking and writing) language

Language Forms and Conventions: the grammatical structures, patterns, syntax, and mechanics
associated with sentence level meaning; one of three criteria that constitute the Performance Definitions

levels of language proficiency: the division of the second language acquisition continuum into stages
descriptive of the process of language development; the WIDA ELD Standards have six levels of language
proficiency: 1-Entering, 2-Emerging, 3—Developing, 4—Expanding, 5-Bridging, and 6—Reaching

Linguistic Complexity: the organization, cohesion, and relationship between ideas expressed in the
variety and kinds of sentences that make up different genres and text types in oral or written language at
the discourse level; one of three criteria that constitute the Performance Definitions

model performance indicator (MPI): a single cell within the standards matrix that is descriptive of a

specific level of English language development for a language domain within a grade or grade-level cluster

Next Generation Science Standards: the skills and knowledge expected of students in science and
engineering; draft released for states’ review in May 2012

Performance Definitions: the criteria that define the Linguistic Complexity, Language Forms and
Conventions, and Vocabulary Usage for receptive and productive language across the five levels of

language proficiency





productive language: communicating meaning through the language domains of speaking and
writing

proficiency: see language proficiency
realia: real-life objects used as instructional supports for language and content learning
receptive language: the processing of language through listening and reading

register: features of language that vary according to the context, the groups of users and purpose of the

communication (e.g., the speech used when students talk to their peers versus their principal)

scaffolding: careful shaping of the supports (e.g., processes, environment, and materials) used to
build on students” already acquired skills and knowledge to support their progress from level to level of

language proficiency

simple sentence: an independent clause with a subject and a predicate; can also have a compound
subject and/or predicate (e.g., “The students and teachers were excited.”)

social language: the everyday registers used in interactions outside and inside school

sociocultural context: the association of language with the culture and society in which it is used; in
reference to schooling, understandings of sociocultural context revolve around the interaction between
students and the classroom language environment, which includes both curriculum and those involved in

teaching and learning

specific language: words or expressions used across multiple academic content areas in school (e.g.,
chart, total, individual)

standards framework: the components representing WIDA’s five ELD Standards, including the
standards themselves, the Features of Academic Language, the Performance Definitions, and the strands
of model performance indicators (standards matrix)

standards matrix: the basic framework for representing the English language development standards
including a strand of model performance indicators, connection to state content standards, example

context for language use, cognitive function, and topic-related language

strands of model performance indicators (MPIs): the five sequential or scaffolded levels of English
language proficiency for a given topic and language domain within the standards matrix

supports: see instructional supports

technical language: the most precise words or expressions associated with topics within academic

content areas in school
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text types: categories of text that employ particular language features for specific purposes

topic-related language: grade-level words and expressions, including those with multiple meanings
and cognates, that are associated with the example topic within the standards matrix

visual support: accompanying the use of written or oral language with illustrations, photographs,
charts, tables, graphs, graphic organizers, etc. to give ELLs additional opportunities to access meaning

Vocabulary Usage: the specificity of words or phrases for a given topic and context; one of three
criteria that constitute the Performance Definitions
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Appendix C: Index of Strands by Grade Level

The tables below reference the language domains and example topics presented in WIDA’s 2012
Amplification of the English Language Development Standards. As this publication does not include a strand

for every domain within each of the five standards, we encourage educators to look for examples across

surrounding grade levels or refer to WIDA’s 2007 Edition (available at www.wida.us) for additional

examples of language development. We also invite educators to adapt, customize, and create new strands

of model performance indicators to meet the needs of their ELLs. A blank template for this purpose is

provided on p. 16.

ELD Standard Example Topic Language Domain

1: Social & Instructional Language* Classroom collaboration Speaking

2: The Language of Language Arts Features of print Listening

3: The Language of Mathematics Attributes of objects Speaking

4: The Language of Science Body parts & senses Reading

5: The Language of Social Studies Self & family Writing
Complementary: The Language of Music & Rhythm Listening
Performing Arts

ELD Standard Example Topic Language Domain
1: Social & Instructional Language Recreational classtoom activities Reading
2: The Language of Language Arts Text elements Writing
3: The Language of Mathematics* Measurement of objects Listening
4: The Language of Science Force & motion Listening
5: The Language of Social Studies Neighborhoods/Communities Speaking
Complementary: The Language of the Humanities | Multiculturalism Reading

ELD Standard Example Topic Language Domain
1: Social & Instructional Language School areas, personnel, & activities | Listening
2: The Language of Language Arts Storytelling/Experiential recounting | Speaking
3: The Language of Mathematics Money Reading
4: The Language of Science Life cycles Writing
5: The Language of Social Studies* Historical times & people Reading
Complementary: The Language of Visual Arts Visual characteristics Speaking

*denotes expanded strand





Physical Education

ELD Standard Example Topic Language Domain
1: Social & Instructional Language Research interests Writing
2: The Language of Language Arts* Giving feedback for revision Writing
3: The Language of Mathematics Area Listening
4: The Language of Science Electricity & magnets Speaking
5: The Language of Social Studies Civic participation Reading
Complementary: The Language of Health & Healthy choices Listening

Grade 4

Engineering

ELD Standard Example Topic Language Domain
1: Social & Instructional Language Community practices Speaking
2: The Language of Language Arts Narration Reading
3: The Language of Mathematics Lines & angles Writing
4: The Language of Science* Earth history/materials Listening
5: The Language of Social Studies Maps & globes/Locations Listening
Complementary: The Language of Technology & | Multimedia publishing Writing

Performing Arts

ELD Standard Example Topic Language Domain
1: Social & Instructional Language™* Peer assessment Speaking
2: The Language of Language Arts Text evidence Listening
3: The Language of Mathematics Coordinate plane Speaking
4: The Language of Science Solar system Reading
5: The Language of Social Studies Exploration Writing
Complementary: The Language of Music & Song lyrics Reading

*denotes expanded strand
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Grade 6

ELD Standard Example Topic Language Domain
1: Social & Instructional Language Behavioral expectations Reading
2: The Language of Language Arts Peer editing Writing
3: The Language of Mathematics* Ratio & rate Writing
4: The Language of Science Ecosystems Listening
5: The Language of Social Studies Forms & organization of Speaking
government
Complementary: The Language of the Humanities | Interpretation of oral histories Speaking

Grade 7

ELD Standard Example Topic Language Domain
1: Social & Instructional Language Reflective listening Listening
2: The Language of Language Arts Main ideas Speaking
3: The Language of Mathematics Algebraic equations Reading
4: The Language of Science Scientific inquiry Writing
5: The Language of Social Studies* Agriculture Reading
Complementary: The Language of Visual Arts Art media, techniques, & processes | Listening

Grade 8

Physical Education

ELD Standard Example Topic Language Domain
1: Social & Instructional Language Peer pressure Writing
2: The Language of Language Arts* Literature analysis Listening
3: The Language of Mathematics Transformation of two-dimensional | Listening
figures
4: The Language of Science Forms of energy Speaking
5: The Language of Social Studies Globalization Reading
Complementary: The Language of Health & Personal health & fitness Writing

*denotes expanded strand






ELD Standard Example Topic Language Domain
1: Social & Instructional Language Collaborative discussion Speaking
2: The Language of Language Arts Bias Reading
3: The Language of Mathematics Right triangles Writing
4: The Language of Science* Dependent & independent variables | Speaking
5: The Language of Social Studies Supply & demand Listening
Complementary: The Language of Technology & | Technology & ethics Reading
Engineering

ELD Standard Example Topic Language Domain
1: Social & Instructional Language™* Informed decisions (college & Reading

career)

2: The Language of Language Arts Satire Listening
3: The Language of Mathematics Mathematical relations & functions | Speaking
4: The Language of Science Chemical reactions Reading
5: The Language of Social Studies Historical figures & times Writing
Complementary: The Language of Music & Musical genres Speaking

Performing Arts

*denotes expanded strand
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Appendix D: Acknowledgements and Development
Process

WIDA would like to extend its appreciation to the many individuals who have inspired, supported, and
contributed to the development of this edition of the English language development standards. This
section outlines the formal process by which WIDA conceptualized, drafted, and reviewed this 2012
amplification of the WIDA standards and acknowledges those educators who were a part of that process,
with apologies to many others who contributed ideas via less formal interactions.

First, it is important to acknowledge the numerous educators who were involved in the development of
the 2004 and 2007 Editions of the WIDA English Language Proficiency Standards. In 2003—04, more
than 65 teachers, administrators, and researchers at the classroom, district, state, university, and national
levels provided input and feedback. The first major standards development meeting in May 2004
included representatives from eight states and involved close analysis of the national TESOL (1997) ESL
standards for preK—12 students, as well as individual states’ language and content standards. Performance
indicators from these standards were examined and expanded to highlight their language functions. After
intensive review and revisions by the WIDA standards development team and partner staff at the Center
for Applied Linguistics, the large-scale assessment framework emerged. Later that year, the classroom
framework was added and in 2004, both were published.

In 2006-07, stakeholder consensus about several new ideas for the standards called for action. First
among these was the need to separate PreK—Kindergarten standards from those for grades 1 and 2, along
with the desire to reformat for ease of use, the decision to add a sixth proficiency level and finally, the
need to incorporate example topics and genres from all member states” content standards. Upon release
of the 2007 Edition, the Consortium included 15 states. The drafts of the 2007 Edition were approved
by a Standards Review Committee consisting of state and local educational agency representatives, as well
as WIDA staff and partners at the Center for Applied Linguistics. As with all of WIDA'’s standards work,
the drafts were also vetted by the Consortium Board of member state representatives.

The 2012 amplification development process began with the goal of improving how WIDA illustrates
academic language within its standards framework, especially considering the wide impact of the
Common Core State Standards on curriculum, instruction, and assessment. WIDA presented ideas,
plans, and templates at focus groups, meetings, and professional learning workshops, as well as shared its
vision with Consortium member states, Board representatives, and its Standards National Advisory Panel.
Opverall, the development of this edition involved hundreds of teachers, consultants, administrators,
university faculty, and test developers. The visionary leadership of Dr. Margo Gottlieb and Andrea
Cammilleri ensured that all voices were heard and the best interests of students and teachers were always

the main focus.

In February and March of 2010, WIDA held two initial feedback sessions. Consortium member state
educational agency representatives were invited to attend and/or nominate attendees, and several higher
education instructors and professional development facilitators were recruited. Participants in these

events were asked to share how the 2004 and 2007 Editions of the WIDA ELP Standards had been used
in their educational contexts and they rated 24 possible uses on their level of success to date. Next, they





were invited to rank their interest in 15 proposed resources that could support greater understanding
and use of the WIDA ELP Standards. Later, they discussed and rated many proposed new features to the
standards matrix. Finally, they reviewed an early draft of the new standards matrix and responded to some

guiding questions.
Thanks to the following individuals for their important contributions at these events:

Feedback Session, February 23, 2010, Arlington Heights, IL

Maria Barreras, Madison Metropolitan School District, W1
Miguel Fernandez, Ph.D., Cicero Public School District 99, IL
Betzaida Gomez, Milwaukee Public Schools, W1

Lorena Gueny, Milwaukee Public Schools, W1

Harriette Herrera, Consultant, DePaul University, IL

John Hilliard, Illinois Resource Center, IL

Seon Hwa Eun, Illinois State Board of Education, IL
Tammy King, Illinois Resource Center, IL

Robin M. Lisboa, Illinois State Board of Education, IL
Alan Matan, Maine Township High School District 207, IL
Robin Rivas, Milwaukee Public Schools, W1

Gladys Rodriguez, Cicero Public School District 99, IL
Cristina Sanchez-Lopez, Illinois Resource Center, IL
Amaveli Ugaz, Madison Metropolitan School District, W1
Judy Yturriago, Ph.D., Northeastern Illinois University, IL
Diane Zendejas, Chicago Public School District 299, IL

Feedback Session, March 2, 2010, Washington, D.C.

Katarina Brito, District of Columbia Public Schools, DC

Nora Bustios, Oyster-Adams Bilingual School, DC

Curt Emmel, Manassas City Public Schools, VA

Matilde Rosa Jimenez, Manassas City Public Schools, VA

Carol Johnson, Georgia Department of Education, GA

Megan Moore, Manassas City Public Schools, VA

Bethany Nickerson, Ph.D., District of Columbia Office of the State Superintendent of Education, DC
Regina Postogna, Asbury Park School District, NJ

Mari Rasmussen, Ph.D., National Clearinghouse for English Language Acquisition (NCELA)
Sarah Rosenbaum, Manassas City Public Schools, VA

Mindi Teich, District of Columbia Public Schools, DC

Jon Valentine, Georgia Department of Education, GA

WIDA also convened a Standards National Advisory Panel Meeting consisting of experts and
representatives from our Consortium’s state-level leaders in March 2010. The group discussed the
vision for the future of WIDA’s standards-based system of offerings and brainstormed the first draft of
WIDA’s Guiding Principles of Language Development to serve as the theoretical foundation for the
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project. Participants discussed how to bring these principles to life within the standards matrices, the
Resource Guide, and through other complementary efforts such as professional development. Finally,
they brainstormed how to encourage buy-in from wider groups of stakeholders, address the needs of sub-
groups of ELLs, incorporate multicultural elements and perspectives into the standards and standards-
based resources, and address the Common Core State Standards.

Standards National Advisory Panel Meeting, March 16-17, 2010

Diane August, Ph.D., Center for Applied Linguistics
Alison Bailey, Ph.D., University of California, Los Angeles
Gisela Ernst-Slavit, Ph.D., Washington State University
John Hilliard, Illinois Resource Center

Anne Katz, Ph.D., Consultant

Robin M. Lisboa, Illinois State Board of Education
Joanne Marino, North Carolina Department of Public Instruction
Mary Lou McCloskey, Ph.D., Educo

Robert Measel, Rhode Island Department of Education
Mark Nigolian, Burlington School District, VT

Janet Orr, TEAL Services

Robin Rivas, Milwaukee Public Schools, W1

Dely Roberts, Alabama State Department of Education

At WIDA’s June 2010 Consortium Board meeting in Richmond, VA, progress on the project was shared
along with preliminary drafts of a strand. Twenty WIDA member states sent representatives to this
meeting and together, they endorsed the plans of the standards development team.

Over the remaining months of 2010, WIDA finalized the Guiding Principles of Language Development,
drafted Performance Definitions, and convened another national group of experts known as the Madison
Academic Language Working Group. This group was charged with defining and elaborating the core
components of academic language to support student growth, and continues to think about how to
effectively disseminate this information to various stakeholders including teachers and administrators,
researchers, policy-makers, and others.

Concurrently, the WIDA standards development team worked to finalize a draft matrix, and shared it
with about 20 educators participating in WIDA's institute. The draft matrix was brought to the Executive
Committee of the WIDA Consortium Board for discussion and approval in December 2010. The
Executive Committee consisted of state educational agency representatives from six WIDA states (each

representing a region) and one local educational agency representative.

In February and April of 2011, WIDA brought together groups of language educators to learn about
the updated standards matrix and begin drafting grade-level strands of model performance indicators.
The grade-level and linguistic expertise of the following educators generated creative ideas for the draft
strands. WIDA is grateful for their ongoing commitment to the project.





Grades K-5 Strand-Writing Workshop, February 17-18, 2011, Madison, Wi

Karen Alderson, CCSD#15, Palatine, IL

Donna DeVito, Cicero Public School District 99, 1L
Pamela Dorn, Madison Metropolitan School District, W1
Rocio Fisher, West Chicago District 33, IL

Maritza Guilamo, West 40 Intermediate Service Center No. 2, IL
Mary Lattas, CCSD#15, Palatine, IL

Bonnie Nagel, District 300, Carpentersville, IL

Guadalupe Navarro, West Chicago District 33, IL

Carla O’Connor, CCSD#15, Palatine, IL

Ruth Reinl, Consultant

Robin Rivas, Milwaukee Public Schools, W1

Leslie Sandeen, Madison Metropolitan School District, W1
Allison Yount, West Chicago District 33, IL

Grades 4-12 Strand-Writing Workshop, April 13-14, 2011, Arlington Heights, IL

Jorge Almodovar, District 300, Carpentersville, IL

Kelly Buczkiewicz, CCSD#15, Palatine, IL

Peg Christiansen, Township High School District 214, Arlington Heights, IL
Griselda Flores, Chicago Public School District 299, IL

Alma Giner-Garcia, Albuquerque Public Schools, NM

Maria Gregorio, CCSD#59, Arlington Heights, IL

Shelia Heck, Township High School District 214, Arlington Heights, IL
Greg Hansen, Albuquerque Public Schools, NM

Leticia Hernandez, Chicago Public School District 299, IL

Kari Jaeckel-Rodriguez, Evanston Township High School, IL

Tammy King, Illinois Resource Center, IL

Ben Kollasch, Middleton-Cross Plains Area School District, W1
Ruthann Lewis, Madison Metropolitan School District, W1

Hanna Martin, School District of Beloit, W1

Emily Miller, Madison Metropolitan School District, W1

Guadalupe Navarro, West Chicago District 33, IL

Kaitlin Parrett, CCSD#59, Arlington Heights, IL

Patricia Payne, Evanston Township High School, IL

Josh Thorison, School District of Beloit, W1

Magali Williams, IL

WIDA continued to review the strands created by educators, and in June 2011, presented an overview
of the development process and an example expanded standards matrix to the full WIDA Consortium
Board, which was met with enthusiasm by the 26 state educational agency representatives in attendance.
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In late July 2011, the educators listed below were invited to WIDA’s office in Madison, W1 to focus on
revising the example context for language use accompanying each strand.

Example Context for Language Use Event, July 27, 2011, Madison, WI

Pamela Dorn, Madison Metropolitan School District, W1

Ben Kollasch, Middleton-Cross Plains Area School District, W1
Maureen Kuhn-Rojas, Naperville School District #203, IL
Ruthann Lewis, Madison Metropolitan School District, W1
Hanna Martin, School District of Beloit, W1

Sarah Symes, Madison Metropolitan School District, W1

Josh Thorison, School District of Beloit, W1

WIDA shared drafts of the Features of Academic Language, Performance Definitions, and three grade
levels of strands with its Standards National Advisory Panel during August 2011. In response to guiding
questions, participants gave written feedback and shared their perspectives in an interactive webinar.

Their approval prompted WIDA to publish its full draft for public review.

Standards National Advisory Panel Interactive Webinar, August 30, 2011

Alison Bailey, Ph.D., University of California, Los Angeles

Gisela Ernst-Slavit, Ph.D., Washington State University

John Hilliard, Illinois Resource Center

Anne Katz, Ph.D., Consultant

Joanne Marino, North Carolina Department of Public Instruction
Mary Lou McCloskey, Ph.D., Educo

Mark Nigolian, Burlington School District, VT

Janet Orr, TEAL Services

Robin Rivas, Milwaukee Public Schools, W1

In September 2011, WIDA released a draft of the Features of Academic Language, strands of model
performance indicators for each grade level, and supplemental materials, including a tutorial. Educators
across the country were invited to submit an anonymous web form with overall comments about the
draft and its usefulness for language teachers and general education teachers. Additionally, surveys were
made available for educators to consider the appropriateness of the specific elements of one strand of
model performance indicators at each grade level. After the close of the comment period in November,
this information was compiled and reviewed to inform edits and enhancements to the final version of this

edition. In all, over 675 grade-level surveys were submitted along with over 100 comments.

During the draft release period, the Center for Applied Linguistics also conducted a review of the
expanded matrices with a particular focus on improving the accuracy of linguistic features represented
at each proficiency level and grade level. The following WIDA project staff at CAL participated in the

review and/or the aforementioned events:





WIDA Project Staff at the Center for Applied Linguistics, Washington, D.C.

Dorry Kenyon, Ph.D. David MacGregor, Ph.D.

Abby Davis Jennifer Norton
Lakisha Dockett Abbe Spokane
Stephanie Gibson Anna Todorova
Daniel Ginsberg Kathryn Wolf
Michele Kawood

Following the draft review, many comments and insights from the field were incorporated, and some
features were revised or added. At the WIDA Consortium Board meeting in June 2012, state educational
agency representatives from thirty states received near-final draft copies and participated in discussions
about implementing the 2012 amplification. Upon release of the publication, additional efforts will take
place to ensure ongoing alignment to state and national standards and engage educators in professional

development around the standards framework.

The following WIDA staff members and consultants participated in events and/or shared their time and

expertise over the course of the project:

WIDA Staff Contributors

Meredith Alt

Alissa Blair

Tim Boals, Ph.D.
Don Bouchard
Michelle Carson

H. Gary Cook, Ph.D.
Margot Downs
Emily Evans Fanaeian
Leslie Grimm

Susana Ibarra Johnson
Maureen Keithley
Bob Kohl

Naomi Lee

Todd Lundberg, Ph.D.
Rita MacDonald
Lorena Mancilla

Jesse Markow
Daniella Molle, Ph.D.
Connie North, Ph.D.
Melissa Paton

Nancy Rydberg
Amanda Spalter
Samantha Stevens
Pakou Vang

Patricia Venegas

Carsten Wilmes, Ph.D.

This publication was made possible by the tireless efforts of the following WIDA staff

members:

WIDA ELD Standards Development Team
Margo Gottlieb, Ph.D., Lead Developer

Andrea Cammilleri, Assistant Director, Educator Resources & Technology

Mariana Castro, Director of Professional Development
M. Elizabeth Cranley, Ph.D., WIDA Associate Director

Janet Trembley, Graphic Design

Thank you, everyone, for your contributions!
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Foreword: The WIDA English Language Learner Can Do Booklet

The WIDA Consortium, from its conception, envisioned a system of standards and assessments that would assist
schools in teaching academic language to English Language Learners (ELLs). This dream, now a reality, includes
the development of practical tools to guide teachers when designing and implementing lessons, monitoring student
progress, determining student language proficiency levels, collaborating across programs, and conveying results to
ELLs and their parents.

‘The WIDA English Language Learner Can Do Booklet is a very important contribution to meeting these goals. The
booklet complements the WIDA English Language Proficiency Standards and provides a valuable set of resources
aligned to the Performance Definitions for the levels of English language proficiency. WIDA’s professional
development program works with these resources to assist teachers in embedding academic English into content
lessons and working school-wide to ensure the academic success of our culturally and linguistically diverse learners.

The WIDA Consortium recognizes that as a teacher of ELLs, you have a challenging but crucial job within your
school. We sincerely hope that this booklet and other WIDA resources help to make your work more effective and
your students more successful both in learning English and mastering challenging academic content.

T

Timothy Boals, Ph.D.
Executive Director

WIDA Consortium






Introduction

The resources contained in this booklet are intended to support classroom instruction. As with all WIDA products and services, they
address language proficiency in relation to five English language proficiency (ELP) standards:

* Social and Instructional Language
* 'The Language of Language Arts

* 'The Language of Mathematics

* 'The Language of Science

* The Language of Social Studies

The following table displays the major components of WIDA’s standards-based system. The bold-faced components are included in this
booklet and listed in the order in which they appear.

Components of WIDA’s Standards-based System

Standards-based Component Distinguishing Feature

Strands of Model Performance Indicators as [lustrate how English language learners process and use language for each English
representative of the WIDA English Language language proficiency standard, language domain, and language proficiency level
Proficiency Standards by grade level cluster

Performance Definitions Outline how English language learners process and use language for each level of

language proficiency in grades K-12

Can Do Descriptors Describe how English language learners process and use language for each language
domain and level of language proficiency by grade level cluster

Speaking and Writing Rubrics Document how English language learners process and use language in the domain
of speaking or writing for each level of language proficiency based on three criteria:
linguistic complexity, vocabulary usage, and language control in grades K-12






The resources contained in this booklet are intended to support
classroom instruction. The Performance Definitions (see page 4)
provide criteria that shape each of the six levels of English language
proficiency. The three bullets within each proficiency level in the
Performance Definitions represent:

* Linguistic Complexity—the amount and quality of speech
or writing for a given situation

* Vocabulary Usage—the specificity of words or phrases for a
given context

* Language Control—the comprehensibility of the
communication based on the amount and types of errors

The Performance Definitions provide a concise, global overview of
language expectations for each level of English language proficiency.
They span the spectrum of grade levels which means that educators
must interpret the meaning of the Definitions according to students’
cognitive development due to age, their grade level, their diversity of
educational experiences, and any diagnosed learning disabilities (if
applicable). For example, in level 5, “extended oral or written
discourse” would probably be indicated by a 1st grade student’s
ability to orally retell a story in a series of sentences using simple
transition words. However, a middle school student might be
expected to exhibit linguistic complexity at level 5 by incorporating
a variety of sentence structures in an essay several paragraphs in

2
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length. It is important to recognize that the Performance Definitions
are the basis for use of other standards-based resources such as the

Can Do Descriptors.

The Can Do Descriptors (see pages 6-7) are the centerpiece of
this booklet, designed to support teachers by providing them

with information on the language students are able to understand
and produce in the classroom. What is unique about the Can

Do Descriptors is that they apply to all five English language
proficiency standards, which means they provide an opportunity to
link language development across all academic content areas. The
Descriptors are intended to be used in tandem with the Performance
Definitions. This is because the quantity and quality of language
expected at a particular level of language proficiency may not be
fully indicated within the Can Do Descriptor for each language
domain and proficiency level.

For example, the Can Do Descriptors show that students may

be able to “identify” at various levels of language proficiency,

but the language (linguistic complexity, vocabulary usage, and
language control) they use will vary tremendously. At one end of
the spectrum, beginning English language learners may identify by
pointing or using short words or phrases, whereas at the end of the
language development continuum, students will begin to identify
complex themes and ideas described in detailed technical language.






WfDA Performance Definitions for the Levels of English Language
consortium Proficiency in Grades K-12

At the given level of English language proficiency, English language learners will process, understand, produce, or use:

specialized or technical language reflective of the content areas at grade level

a variety of sentence lengths of varying linguistic complexity in extended oral or written discourse as required by the specified grade level

oral or written communication in English comparable to English-proficient peers

specialized or technical language of the content areas

a variety of sentence lengths of varying linguistic complexity in extended oral or written discourse, including stories, essays, or reports

oral or written language approaching comparability to that of English-proficient peers when presented with grade-level material

specific and some technical language of the content areas

a variety of sentence lengths of varying linguistic complexity in oral discourse or multiple, related sentences, or paragraphs

oral or written language with minimal phonological, syntactic, or semantic errors that do not impede the overall meaning of the
communication when presented with oral or written connected discourse with sensory, graphic, or interactive support

general and some specific language of the content areas
3

Developing e oral or written language with phonological, syntactic, or semantic errors that may impede the communication, but retain much of its
meaning, when presented with oral or written, narrative, or expository descriptions with sensory, graphic, or interactive support

expanded sentences in oral interaction or written paragraphs

general language related to the content areas

phrases or short sentences

oral or written language with phonological, syntactic, or semantic errors that often impede the meaning of the communication when
presented with one- to multiple-step commands, directions, questions, or a series of statements with sensory, graphic, or interactive support

pictorial or graphic representation of the language of the content areas

words, phrases, or chunks of language when presented with one-step commands, directions, WH-, choice, or yes/no questions, or statements
with sensory, graphic, or interactive support

oral language with phonological, syntactic, or semantic errors that often impede meaning when presented with basic oral commands, direct
questions, or simple statements with sensory, graphic, or interactive support






Grade Level Cluster
Can Do Descriptors

WIDA

CONSORTIUM

The grade level cluster Can Do Descriptors have been created by
teachers, primarily for teachers, who work with English language
learners throughout the consortium. During 2007-08, over 900
teachers and administrators participated in refining and validating
five grade level clusters of Descriptors from the original document
spanning the K-12 spectrum. These Descriptors for the four
language domains—Ilistening, speaking, reading, and writing—and
five levels of English language proficiency are based on the WIDA
English Language Proficiency Standards.

Interpretation of the Can Do Descriptors

To maintain the succinctness of the individual statements, some
basic assumptions need to be made in interpreting the Can Do
Descriptors.

1. Sensory, graphic, or interactive support are present through
language proficiency level 4, Expanding.

2. English language learners can process or produce the
language associated with the stated language functions.

3. Linguistic complexity, vocabulary usage, and language control
increase incrementally as students move from one English
language proficiency level to the next.

The Can Do Descriptors are a sampling of the language expectations
of English language learners as they travel along the continuum

of English language development. Unlike the strands of model
performance indicators that scaffold across levels of language
proficiency, the Can Do Descriptors function independently within
a given level of language proficiency.

Uses for the Can Do Descriptors

The Can Do Descriptors are a resource, in addition to the English
language proficiency standards, to use in classrooms with English
language learners. As an instructional assessment tool, language
teachers may:

* Share the Descriptors with classroom teachers and
administrators to describe the second language acquisition
process around the levels of English language proficiency

* Provide resource teachers, such as Title I or literacy coaches,
additional information about English language learners

* Use to plan with tutors or mentors who work with English
language learners

* Develop or co-develop lessons and units of study with
differentiated language objectives

* Set language goals with their English language learners*

* Explain to parents students’ progress in listening, speaking,
reading, and writing*

* Suggest language goals to be incorporated into Individual
Education Programs (IEPs) for English language learners with
diagnosed disabilities

* Translate English language proficiency test scores (i.e.,
ACCESS for ELLs®, W-APT™, and WIDA MODEL™) into
classroom practice

* Observe and note levels of student performance as a precursor
to using WIDA Speaking and Writing Rubrics for formative
assessment

* Use the Descriptors to advocate on behalf of English language
learners

* For these uses, the Can Do Descriptors are also available in Spanish on pp. 8-11 of
this booklet.
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CONSORTIUM

language learners can process or produce the language needed to:

Level 1
Entering

Level 2
Beginning

Level 3
Developing

LISTENING

Follow one-step oral
commands/instructions
Match social language to
visual/graphic displays
Identify objects, people, or
places from oral statements/
questions using gestures
(e.g., pointing)

Match instructional
language with visual
representation (e.g., “Use a

sharpened pencil.”)

Follow multi-step oral
commands/instructions
Classify/sort content-related
visuals per oral descriptions
Sequence visuals per oral
directions

Identify information on
charts or tables based on
oral statements

Categorize content-

based examples from oral
directions

Match main ideas of
familiar text read aloud to
visuals

Use learning strategies
described orally

Identify everyday examples
of content-based concepts
described orally

Associate oral language with
different time frames (e.g.,
past, present, future)

Can Do Descriptors: Grade Level Cluster 6-8

For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

Identify main ideas and
details of oral discourse
Complete content-related
tasks or assignments based
on oral discourse

Apply learning strategies to
new situations

Role play, dramatize, ot
re-enact scenarios from oral
reading

Level 5
Bridging

Use oral information to
accomplish grade-level tasks
Evaluate intent of speech
and act accordingly

Make inferences from
grade-level text read aloud
Discriminate among
multiple genres read orally

SPEAKING

Answer yes/no and choice
questions

Begin to use general and
high frequency vocabulary
Repeat words, short phrases,
memorized chunks

Answer select WH-
questions (e.g., “who,”
“what,” “when,” “where”)
within context of lessons or
personal experiences

Convey content through
high frequency words/
phrases

State big/main ideas of
classroom conversation
Describe situations from
modeled sentences
Describe routines and
everyday events

Express everyday needs and
wants

Communicate in social
situations

Make requests

Begin to express time
through multiple tenses
Retell/rephrase ideas from
speech

Give brief oral content-
based presentations

State opinions

Connect ideas in discourse
using transitions (e.g.,
“but,” “then”

Use different registers inside
and outside of class

State big/main ideas with
some supporting details
Ask for clarification (e.g.,
self-monitor)

Paraphrase and summarize
ideas presented orally

Defend a point of view
Explain outcomes

Explain and compare
content-based concepts
Connect ideas with
supporting details/evidence
Substantiate opinions with
reasons and evidence

Defend a point of view and
give reasons

Use and explain metaphors
and similes

Communicate with fluency
in social and academic
contexts

Negotiate meaning in group
discussions

Discuss and give examples
of abstract, content-based
ideas (e.g., democracy,
justice)

Buiydeay - 9 |9A3

The Can Do Descriptors work in conjunction with the WIDA Performance Definitions of the English language proficiency standards. The Performance Definitions use three
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ language processing and use across the

levels of language proficiency.






& . Can Do Descriptors: Grade Level Cluster 6-8
w l D A For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

CONSORTIUM

language learners can process or produce the language needed to:

Level 1
Entering

Level 2
Beginning

Level 3
Developing

and objects

signs, and words

» «

“what,

READING

illustrated glossaries

¢ Associate letters with sounds

* Match content—related
objects/pictures to words
* Identify common symbols,

* Recognize concepts of print
* Find single word responses to
WH- questions (e.g., “who,”
» »
when,” “where”)
related to illustrated text
* Use picture dictionaries/

Sequence illustrated text of
fictional and non-fictional
events

Locate main ideas in a series
of simple sentences

Find information from text
structure (e.g., titles, graphs,
glossary)

Follow text read aloud (e.g.,
tapes, teacher, paired-readings)
Sort/group pre-taught words/
phrases

Use pre-taught vocabulary
(e.g., word banks) to
complete simple sentences
Use L1 to support L2 (e.g.,
cognates)

Use bilingual dictionaries
and glossaries

Identify topic sentences,
main ideas, and details in
paragraphs

Identify multiple meanings
of words in context (e.g.,
“cell,” “table”)

Use context clues

Make predictions based on
illustrated text

Identify frequently used
affixes and root words to
make/extract meaning (e.g.,
“un-,” “re-,” “-ed”)
Differentiate between fact
and opinion

Answer questions about
explicit information in texts
Use English dictionaries and
glossaries

Level 5
Bridging
Order paragraphs Differentiate and apply
Identify summaries of multiple meanings of words/
passages phrases

Identify figurative language
(e.g., “dark as night”)
Interpret adapted classics or
modified text

Match cause to effect
Identify specific language
of different genres and
informational texts

Use an array of strategies
(e.g., skim and scan for
information)

Apply strategies to new
situations

Infer meaning from modified
grade-level text

Critique material and
support argument

Sort grade-level text by genre

¢ Draw content-related
pictures

words

cards

WRITING

groups)

* Produce high frequency

* Label pictures and graphs
* Create vocabulary/concept

* Generate lists from pre-
taught words/phrases and
word banks (e.g., create
menu from list of food

Complete pattern sentences
Extend “sentence starters”
with original ideas

Connect simple sentences
Complete graphic organizers/
forms with personal
information

Respond to yes/no, choice,
and some WH- questions

Produce short paragraphs
with main ideas and some
details (e.g., column notes)
Create compound sentences
(e.g., with conjunctions)
Explain steps in problem-
solving

Compare/contrast
information, events,
characters

Give opinions, preferences,
and reactions along with
reasons

* Justify ideas

Create multiple-paragraph
essays

Produce content-related
reports

Use details/examples to
support ideas

Use transition words to create
cohesive passages

Compose intro/body/
conclusion

Paraphrase or summarize text
Take notes (e.g., for research)

Create expository text to
explain graphs/charts
Produce research reports
using multiple sources/
citations

Begin using analogies
Critique literary essays or
articles
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The Can Do Descriptors work in conjunction with the WIDA Performance Definitions of the English language proficiency standards. The Performance Definitions use three
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ language processing and use across the

levels of language proficiency.
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. Descripcion de Habilidades: Grados Escolares 6-8

D A Dado el nivel de desempefio en inglés y apoyados de gréficos, apoyos visuales, y apoyos interactivos hasta el Nivel 4, los

CONSORTIUM estudiantes de inglés pueden procesar o producir el lenguaje que se necesita para hacer lo siguiente:

Nivel 1
Entrando

Nivel 2
Emergiendo

Nivel 3
Desarrollando

ESCUCHAR

Seguir instrucciones
verbales de un paso
Emparejar lenguaje social
con apoyos visuales
Identificar con gestos
objetos, personas,

o lugares segin
declaraciones orales/
preguntas (ejemplo:
apuntar para sefialar)
Emparejar lenguaje
instructivo con
representacién visual
(ejemplo: “Usa un ldpiz
con punta’)

Seguir instrucciones orales
de multiples pasos
Clasificar apoyos visuales
con contenido académico
siguiendo descripciones
orales

Ordenar apoyos visuales
siguiendo direcciones
orales

Identificar informacién
presentada en cuadros o
tablas segin instrucciones
orales

Categorizar ejemplos con
contenido académico
siguiendo direcciones
orales

Emparejar puntos
principales de un texto
leido en voz alta con los
apoyos visuales

Usar estrategias de
aprendizaje descritas
oralmente

Identificar ejemplos
cotidianos, descritos
oralmente, de conceptos
con contenido académico
Asociar lenguaje oral

con diferentes tiempos
(ejemplo: pasado,
presente, futuro)

Identificar ideas

principales y detalles de
un discurso oral
Completar tareas con
contenido académico
basadas en discurso oral
Aplicar estrategias de
aprendizaje a situaciones
nuevas

Actuar o dramatizar
diferentes escenarios
siguiendo lectura oral

Nivel 5
Conectando

Usar informacién oral
para cumplir con tareas
del nivel de grado escolar
Evaluar lo que alguien
quiere decir y reaccionar
adecuadamente

Hacer inferencias de un
texto del nivel del grado
escolar leido en voz alta
Diferenciar entre
multiples géneros leidos
en voz alta

opuezued|y - 9 [9AIN

Los Descriptores Can Do trabajan en conjunto con Las Descripciones WIDA de las Habilidades en los niveles de lenguaje académico de las normas de desempeno del

lenguaje inglés, los cuales usan tres criterios (1. complejidad lingiiistica; 2. uso de vocabulario; y 3. control del lenguaje) para describir la calidad y la cantidad incremental del

procesamiento y uso de lenguaje a través de los diferentes niveles de desempefio.
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. Descripcion de Habilidades: Grados Escolares 6-8
D A Dado el nivel de desempefio en inglés y apoyados de gréficos, apoyos visuales, y apoyos interactivos hasta el Nivel 4, los

CONSORTIUM estudiantes de inglés pueden procesar o producir el lenguaje que se necesita para hacer lo siguiente:

Nivel 1
Entrando

Nivel 2
Emergiendo

Nivel 3
Desarrollando

HABLAR

Contestar preguntas de
si/no o de eleccién
Empezar a usar
vocabulario de uso general
y de alta frecuencia
Repetir palabras,

frases cortas, o partes
memorizadas
Contestar preguntas
interrogativas en el
contexto de compartir
experiencias personales
(ejemplo: quién, qué,
cuindo, dénde)

Transmitir contenido a
través de palabras/frases de
alta frecuencia

Decir los puntos
principales de una
conversacién del salén
Describir situaciones
usando ejemplos de
oraciones modeladas
Describir rutinas y eventos
de la vida diaria

Expresar necesidades y
deseos cotidianos
Comunicarse en
situaciones sociales

Hacer peticiones

Empezar a expresar el
tiempo con diferentes
tiempos gramaticales
Recontar o parafrasear
ideas de un discurso

Dar presentaciones orales
breves con contenido
académico

Decir sus opiniones
Conectar ideas de

un discurso usando
transiciones (ejemplo:
pero, cuando)

Usar diferentes registros
dentro y fuera del salén
Decir ideas principales
con el apoyo de detalles
Pedir clarificaciones
(ejemplo: controlarse a st
mismo)

Parafrasear y resumir ideas
presentadas oralmente
Defender un punto de
vista

Explicar resultados
Explicar y comparar
conceptos con contenido
académico

Conectar ideas con sus
detalles y con evidencia
Defender opiniones
usando rezones y
evidencia que las apoye

Nivel 5
Conectando

Defender un punto de
vista y dar razones

Usar y explicar metdforas
y similes

Comunicar con fluidez
en contextos sociales y
académicos

Negociar significado de
algo en conversaciones
grupales

Hablar y dar ejemplos
de ideas abstractas
relacionadas con
contenido académicos
(ejemplo: democracia,
justicia)
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Los Descriptores Can Do trabajan en conjunto con Las Descripciones WIDA de las Habilidades en los niveles de lenguaje académico de las normas de desempeno del

lenguaje inglés, los cuales usan tres criterios (1. complejidad lingiiistica; 2. uso de vocabulario; y 3. control del lenguaje) para describir la calidad y la cantidad incremental del

procesamiento y uso de lenguaje a través de los diferentes niveles de desempefio.






& Descripcion de Habilidades: Grados Escolares 6-8

WiIDA

Dado el nivel de desempefio en inglés y apoyados de gréficos, apoyos visuales, y apoyos interactivos hasta el Nivel 4, los

CONSORTIUM

Nivel 1
Entrando

Nivel 2
Emergiendo

Nivel 3
Desarrollando

Asociar letras con sonidos
y objetos

Emparejar objetos/dibujos
con contenido académico
con palabras

Identificar simbolos,
senales, y palabras
comunes

relacionadas con textos
ilustrados

Usar diccionarios

con dibujos/glosarios
ilustrados

Ordenar texto ilustrado de
eventos de ficcién y de no
ficcién

Localizar la idea principal
en una serie de oraciones
simples

Encontrar informacién en
la estructura de un texto

Usar vocabulario pre-
ensefado (banco de
palabras) para completar
oraciones simples

Usar su lenguaje nativo
o L1 para apoyarse en
su L2 (ejemplo: uso de
cognados)

Usar diccionarios y
glosarios bilingiies

Identificar la oracién
principal, ideas principales
y detalles en un pérrafo
Identificar significados
multiples de palabras en
un contexto (ejemplo:
“celda”, “mesa”

Usar pistas o claves del

Diferenciar entre un
hecho y una opinién
Contestar preguntas
acerca de informacién
explicita de un contexto
Usar diccionarios y
glosarios en inglés

Ordenar pérrafos
Identificar resimenes de

ciertos pasajes

Identificar lenguaje

figurativo (ejemplo:

« »
oscuro como la noche”)

Interpretar cldsicos

adaptados o textos

por encima e indagar para
encontrar informacién)

estudiantes de inglés pueden procesar o producir el lenguaje que se necesita para hacer lo siguiente:

Nivel 5
Conectando

Diferenciar y aplicar los
diferentes significados de
ciertas palabras/frases
Aplicar estrategias a
situaciones nuevas
Inferir el significado

de un texto al nivel de
grado escolar que ha siso

* Reconocer conceptos (ejemplo: titulos, graficos, contexto modificados modificado
sobre un texto o glosarios) Hacer predicciones Emparejar la causa con el Criticar material y apoyar
conocimiento sobre la Seguir texto leido hacia el/ basadas en un texto efecto argumentos
letra impresa ella en voz alta (ejemplo: ilustrado Identificar lenguaje Clasificar texto del nivel
* Encontrar respuestas de videos, maestro/a, lectura Identificar sufijos comunes especifico de diferentes de grado escolar segin su
E una palabra a preguntas en parejas) y la raiz de ciertas palabras géneros y textos género
5 interrogativas tales Clasificar/agrupar para entender o rescatar el informativos
como (;Quién?, ;Qué?, palabras/frases ya pre- significado de las palabras Usar una variedad de
;Cudndo?, ;Dénde?) ensenadas (ej.s, “in®, “re-“, “mente”) estrategias (ejemplo: leer
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Los Descriptores Can Do trabajan en conjunto con Las Descripciones WIDA de las Habilidades en los niveles de lenguaje académico de las normas de desempeno del

lenguaje inglés, los cuales usan tres criterios (1. complejidad lingiiistica; 2. uso de vocabulario; y 3. control del lenguaje) para describir la calidad y la cantidad incremental del

procesamiento y uso de lenguaje a través de los diferentes niveles de desempefio.
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CONSORTIUM

Descripcion de Habilidades: Grados Escolares 6-8

Dado el nivel de desempefio en inglés y apoyados de gréficos, apoyos visuales, y apoyos interactivos hasta el Nivel 4, los

Nivel 1
Entrando

Nivel 2
Emergiendo

Nivel 3
Desarrollando

ESCRIBIR

* Hacer dibujos

relacionados con
contenido académico

* Producir palabras de alta

frecuencia

vocabulario o de
conceptos

* Crear listas de palabras/

frases y banco de palabras
pre-ensenadas (ejemplo:
hacer un ment usando
una lista de comidas)

Completar escritura
usando frases con un
patrén comin

Extender oraciones en las
que se ha provisto el inicio

gréficos con informacién
personal

Responder a preguntas
de si/no, de seleccién
multiples o interrogativas

Escribir pdrrafos cortos
con ideas y puntos
principales y algunos
detalles (ejemplo: apuntes
de una clase)

Explicar pasos de como
resolver problemas
Comparar/Contrastar
informacidn, eventos, y
personajes

Dar opiniones,
preferencias, y reacciones
junto con sus razones

estudiantes de inglés pueden procesar o producir el lenguaje que se necesita para hacer lo siguiente:

Nivel 5
Conectando

Crear ensayos de multiples

pdrrafos

Justificar sus ideas
Crear informes con
contenido académico

transicion para crear
pasajes mds unidos
Escribir introduccién/
cuerpo del articulo/
conclusiones

Parafrasear o resumir un
texto

Tomar apuntes
(ejemplo: para hacer una
investigacién)

Crear texto para explicar
gréficos

Escribir informes de una
investigacién usando
multiples fuentes/libros de

* Etiquetar dibujos y con ideas originales Crear frases compuestas Usar detalles/ejemplos consulta
gréficos Unir oraciones simples (ejemplo: con para apoyar sus ideas Empezar a usar analogfas
* Crear tarjetas de Completar organizadores conjunciones) Usar palabras de Criticar ensayos o

articulos literarios
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Los Descriptores Can Do trabajan en conjunto con Las Descripciones WIDA de las Habilidades en los niveles de lenguaje académico de las normas de desempeno del

lenguaje inglés, los cuales usan tres criterios (1. complejidad lingiiistica; 2. uso de vocabulario; y 3. control del lenguaje) para describir la calidad y la cantidad incremental del

procesamiento y uso de lenguaje a través de los diferentes niveles de desempefio.
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Science Content Standards, Benchmarks, and Performance Standards

Strands and Benchmarks

Strand I: Scientific Thinking and Practice

Standard I: Understand the processes of scientific investigations and use inquiry and scientific ways of observing, experimenting,
predicting, and validating to think critically.

K-4 Benchmark I:

5-8 Benchmark I:

9-12 Benchmark I:

K-4 Benchmark 11:

5-8 Benchmark Il;

9-12 Benchmark I1:

K-4 Benchmark I11:

5-8 Benchmark I11:

9-12 Benchmark I11:

Approved
August 28, 2003

Use scientific methods to observe, collect, record, analyze, predict, interpret, and determine
reasonableness of data.

Use scientific methods to develop questions, design and conduct experiments using appropriate
technologies, analyze and evaluate results, make predictions, and communicate findings.

Use accepted scientific methods to collect, analyze, and interpret data and observations and to design and
conduct scientific investigations and communicate results.

Use scientific thinking and knowledge and communicate findings.

Understand the processes of scientific investigation and how scientific inquiry results in scientific
knowledge.

Understand that scientific processes produce scientific knowledge that is continually evaluated,
validated, revised, or rejected.

Use mathematical skills and vocabulary to analyze data, understand patterns and relationships, and
communicate findings.

Use mathematical ideas, tools, and techniques to understand scientific knowledge.

Use mathematical concepts, principles, and expressions to analyze data, develop models, understand patterns
and relationships, evaluate findings, and draw conclusions.





Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard | (Physical Science): Understand the structure and properties of matter, the characteristics of energy, and the interactions
between matter and energy.

K-4 Benchmark I: Recognize that matter has different forms and properties.

5-8 Benchmark I: Know the forms and properties of matter and how matter interacts.

9-12 Benchmark I: Understand the properties, underlying structure, and reactions of matter.

K-4 Benchmark I1: Know that energy is needed to get things done and that energy has different forms.

5-8 Benchmark I1: Explain the physical processes involved in the transfer, change, and conservation of energy.
9-12 Benchmark I1: Understand the transformation and transmission of energy and how energy and matter interact.
K-4 Benchmark I1I: Identify forces and describe the motion of objects.

5-8 Benchmark I11: Describe and explain forces that produce motion in objects.

9-12 Benchmark I1I: Understand the motion of objects and waves, and the forces that cause them.

Standard Il (Life Science): Understand the properties, structures, and processes of living things and the interdependence of living
things and their environments.

K-4 Benchmark I: Know that living things have diverse forms, structures, functions, and habitats.

5-8 Benchmark I: Explain the diverse structures and functions of living things and the complex
relationships between living things and their environments.

9-12 Benchmark I: Understand how the survival of species depends on biodiversity and on complex

interactions, including the cycling of matter and the flow of energy.

K-4 Benchmark II: Know that living things have similarities and differences and that living things change over time.
5-8 Benchmark I1: Understand how traits are passed from one generation to the next and how species evolve.

9-12 Benchmark II: Understand the genetic basis for inheritance and the basic concepts of biological evolution.
Approved iii
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Science Content Standards, Benchmarks, and Performance Standards

K-4 Benchmark I11: Know the parts of the human body and their functions.
5-8 Benchmark I11: Understand the structure of organisms and the function of cells in living systems.
9-12 Benchmark I11: Understand the characteristics, structures, and functions of cells.

Standard 111 (Earth and Space Science): Understand the structure of Earth, the solar system, and the universe, the interconnections among
them, and the processes and interactions of Earth’s systems.

K-4 Benchmark I: Know the structure of the solar system and the objects in the universe.

5-8 Benchmark I: Describe how the concepts of energy, matter, and force can be used to explain the observed behavior of the
solar system, the universe, and their structures.

9-12 Benchmark I: Examine the scientific theories of the origin, structure, contents, and evolution of the solar system and the

universe, and their interconnections.

K-4 Benchmark II: Know the structure and formation of Earth and its atmosphere and the processes that shape them.

5-8 Benchmark II: Describe the structure of Earth and its atmosphere and explain how energy, matter, and forces shape
Earth’s systems.

9-12 Benchmark II: Examine the scientific theories of the origin, structure, energy, and evolution of Earth and its

atmosphere, and their interconnections.

Strand I11: Science and Society

Standard I: Understand how scientific discoveries, inventions, practices, and knowledge influence, and are influenced by,
individuals and societies.

K-4 Benchmark I: Describe how science influences decisions made by individuals and societies.
5-8 Benchmark I: Explain how scientific discoveries and inventions have changed individuals and societies.
9-12 Benchmark I: Examine and analyze how scientific discoveries and their applications affect the world, and explain how

societies influence scientific investigations and applications.
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Science Content Standards, Benchmarks, and Performance Standards

Kindergarten — 4th Grade

Strand I: Scientific Thinking and Practice

Standard I: Understand the processes of scientific investigations and use inquiry and scientific ways of observing, experimenting,
predicting and validating to think critically.

| K-4 Benchmark I: Use scientific methods to observe, collect, record, analyze, predict, interpret, and determine reasonableness of data. |

Grade Performance Standards
K 1. Use observation and questioning skills in the science inquiry (e.g., What happens when something is pushed or
pulled?).
2. Ask and answer questions about surroundings and share findings with classmates.

w

Record observations and data with pictures, numbers, and/or symbols.

1 1. Make observations, develop simple questions, and make comparisons of familiar situations (e.g., What does the
seed look like when it starts to grow?).

2. Describe relationships between objects (e.g., above, next to, below) and predict the results of changing the
relationships (e.g., When that block moves, what will happen to the one next to it?).

2 1. Conduct simple investigations (e.g. measure the sizes of plants of the same kind that are grown in sunlight and in
shade).

2. Use tools to provide information not directly available through only the senses (e.g., magnifiers, rulers,

thermometers).

Make predictions based on observed patterns as opposed to random guessing.

Follow simple instructions for scientific investigation.

Make new observations when discrepancies exist between two descriptions of the same object or phenomenon to

improve accuracy.

Recognize the difference between data and opinion.

Use numerical data in describing and comparing objects, events, and measurements.

Collect data in an investigation and analyze those data.

Know that the same scientific laws govern investigations in different times and places (e.g., gravity, growing

plants).

B w

w
[EN

9w

Approved 1
August 28, 2003





Science Content Standards, Benchmarks, and Performance Standards

1.
2.

3.

Use instruments to perform investigations (e.g., timers, balances) and communicate findings.

Differentiate observation from interpretation and understand that a scientific explanation comes in part from what is
observed and in part from how observation is interpreted.

Conduct multiple trials to test a prediction, draw logical conclusions, and construct and interpret graphs from
measurements.

Collect data in an investigation using multiple techniques, including control groups, and analyze those data to
determine what other investigations could be conducted to validate findings.

Strand I: Scientific Thinking and Practice

Standard I: Understand the processes of scientific investigations and use inquiry and scientific ways of observing, experimenting,
predicting and validating to think critically.

| K-4 Benchmark I1: Use scientific thinking and knowledge and communicate findings.

Grade Performance Standards
K 1. Communicate observations and answer questions about surroundings.
1 1. Know that simple investigations do not always turn out as planned.
2 1. Understand that in doing science it is often helpful to work with a team and share findings.
2. Make accurate observations and communicate findings about investigations.
3 1. Use a variety of methods to display data and present findings.
2. Understand that predictions are based on observations, measurements, and cause-and-effect relationships.
4 1. Communicate ideas and present findings about scientific investigations that are open to critique from others.
2. Describe how scientific investigations may differ from one another (e.g., observations of nature, measurements of
things changing over time).
3. Understand how data are used to explain how simple system functions (e.g., a thermometer to measure heat loss as
water cools).
Approved 2
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Science Content Standards, Benchmarks, and Performance Standards

Strand I: Scientific Thinking and Practice

Standard I: Understand the processes of scientific investigations and use inquiry and scientific ways of observing, experimenting,
predicting and validating to think critically.

K-4 Benchmark I11: Use mathematical skills and vocabulary to analyze data, understand patterns and relationships, and communicate
findings.

Grade Performance Standards
K 1. Observe and describe the relative sizes and characteristics of objects (e.g., bigger, brighter, louder, smellier).
1 1. Use numbers and mathematical language (e.g., “addition” instead of “add to,” “subtraction” instead of “take away”)

to describe phenomena.

Record observations on simple charts or diagrams.

2. Measure length, weight, and temperature with appropriate tools and express those measurements in accurate
mathematical language.

3 1. Use numerical data in describing and comparing objects, events, and measurements.

Pose a question of interest and present observations and measurements with accuracy.

3. Use various methods to display data and present findings and communicate results in accurate mathematical
languages.

4 1. Conduct multiple trials using simple mathematical techniques to make and test predications.

Use mathematical equations to formulate and justify predictions based on cause-and-effect relationships.

3. Identify simple mathematical relationships in a scientific investigation (e.g., the relationship of the density of
materials that will or will not float in water to the density of water).

2
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Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard | (Physical Science): Understand the structure and properties of matter, the characteristics of energy, and the interactions
between matter and energy.

| K-4 Benchmark I: Recognize that matter has different forms and properties. |
Grade Performance Standards
K 1. Observe that objects are made of different types of materials (e.g., metal, plastic, cloth, wood).
2. Observe that different materials have different properties (e.g., color, odor).
1 1. Observe that the three states of matter (i.e., solids, liquids, and gases) have different properties (e.g., water can be

liquid, ice, or steam).

2. Describe simple properties of matter (e.g., hardness, flexibility, transparency).

2 1. Observe that properties of substances can change when they are mixed, cooled, or heated (e.g., salt dissolves in
water, ice melts).

2. Describe the changes that occur when substances are heated or cooled and change from one state of matter to
another (i.e., solid, liquid, and gas).

3 1. Identify and compare properties of pure substances and mixtures (e.g., sugar, fruit juice).
2. Separate mixtures based on properties (e.g., by size or by substance; rocks and sand, iron filings and sand, salt and
sand).
4 1. Know that changes to matter may be chemical or physical and when two or more substances are combined, a new

substance may be formed with properties that are different from those of the original substances (e.g., white glue
and borax, cornstarch and water, vinegar and baking soda).

2. Know that materials are made up of small particles (atoms and molecules) that are too small to see with the naked
eye.

3. Know that the mass of the same amount of material remains constant whether it is together, in parts, or in a
different state.
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Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard | (Physical Science): Understand the structure and properties of matter, the characteristics of energy, and the interactions
between matter and energy.

| K-4 Benchmark I1: Know that energy is needed to get things done and that energy has different forms.

Grade

Performance Standards

K

1.

Observe how energy does things (e.g., batteries, the sun, wind, electricity).

1

1.

Observe and describe how energy produces changes (e.g., heat melts ice, gas makes car go uphill, electricity makes
TV work).

2

wnN e

Describe how heat can be produced (e.g., burning, rubbing, mixing some substances).

Know that heat moves more rapidly in thermal conductors (e.g., metal pan) than in insulators (e.g., plastic handle).
Describe the usefulness of some forms of energy (e.g., electricity, sunlight, wind, sound) and how energy (e.g.,
heat, light,) can affect common objects (e.g., sunlight warms dark objects, heat melts candles).

Observe that sound is made by vibrating objects and describe it by its pitch and loudness.

Recognize that moving objects carry energy (kinetic energy).

Understand that light is a form of energy and can travel through a vacuum.

Know that light travels in a straight line until it strikes an object and then it is reflected, refracted, or absorbed.
Measure energy and energy changes (e.g., temperature changes).

Construct charts or diagrams that relate variables associated with energy changes (e.g., melting of ice over time).

e A el IS

Identify the characteristics of several different forms of energy and describe how energy can be converted from one
form to another (e.g., light to heat, motion to heat, electricity to heat, light, or motion).

Recognize that energy can be stored in many ways (e.g., potential energy in gravity or springs, chemical energy in
batteries).

Describe how some waves move through materials (e.g., water, sound) and how others can move through a vacuum
(e.g., x-ray, television, radio).

Demonstrate how electricity flows through a simple circuit (e.g., by constructing one).

Approved
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Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard | (Physical Science): Understand the structure and properties of matter, the characteristics of energy, and the interactions
between matter and energy.

| K-4 Benchmark I11: Identify forces and describe the motion of objects.
Grade Performance Standard
K 1. Observe things move in different ways (e.g., straight line, vibration, circular).
2. Know that the position and motion of an object (direction or speed) are changed by pushing or pulling it.
1 1. Describe ways to make things move, what causes them to stop, and what causes a change of speed, or change of
direction.
2. Observe that gravity makes things fall to the ground unless something holds them up.
2 1. Describe how the strength of a push or pull affects the change in an object’s motion (e.g., how a big or small push
affects how high a swing rises).
2. Observe that electrically charged materials and magnets attract and repel each other, and observe their effects on
other kinds of materials.
3 1. Recognize that magnets can produce motion by attracting some materials (e.g., steel) and have no effect on others
(e.g., plastics).
2. Describe how magnets have poles (N and S) and that like poles repel each other while unlike poles attract.
3. Observe that some forces produce motion without objects touching (e.g., magnetic force on nails).
4. Describe motion on different time scales (e.g., the slow motion of a plant toward light, the fast motion of a tuning
fork).
4 1. Know that energy can be carried from one place to another by waves (e.g., water waves, sound waves), by electric
currents, and by moving objects.
2. Describe the motion of an object by measuring its change of position over a period of time.
3. Describe that gravity exerts more force on objects with greater mass (e.g., it takes more force to hold up a heavy
object than a lighter one).
4. Describe how some forces act on contact and other forces act at a distance (e.g., a person pushing a rock versus
gravity acting on a rock).
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Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard Il (Life Science): Understand the properties, structures, and processes of living things and the interdependence of living
things and their environments.

| K-4 Benchmark I: Know that living things have diverse forms, structures, functions, and habitats.

Grade Performance Standards
K 1. Identify major structures of common livings organisms (e.g., stems, leaves, and roots of plants; arms, wings, and
legs of animals).
2. Observe that differences exist among individual living organisms (e.g., plants, animals) of the same kind.
1 1. Know that living organisms (e.g., plants, animals) have needs (e.g., water, air, food, sunlight).
2. Know that living organisms (e.g., plants, animals) inhabit various environments and have various external features
to help them satisfy their needs (e.g., leaves, legs, claws).
3. Describe the differences and similarities among living organisms (e.g., plants, animals).
4. Observe that living organisms (e.g., plants, animals) have predictable but varied life cycles.
2 1. Observe that diversity exists among individuals within a population.
2. Observe and describe various shapes of fungi.
3. Know that bacteria and viruses are germs.
3 1. Know that an adaptation in physical structure or behavior can improve an organism’s chance for survival (e.g.,
horned toads, chameleons, cacti, mushrooms).
2. Observe that plants and animals have structures that serve different functions (e.g., shape of animals’ teeth).
3. Classify common animals according to their observable characteristics (e.g., body coverings, structure).
4. Classify plants according to their characteristics (e.g., tree leaves, flowers, seeds).
4 1. Explain that different living organisms have distinctive structures and body systems that serve specific functions
(e.g., walking, flying, swimming).
2. Know that humans and other living things have senses to help them detect stimuli, and that sensations (e.g., hunger)
and stimuli (e.g., changes in the environment) influence the behavior of organisms.
3. Describe how roots are associated with the intake of water and soil nutrients and green leaves are associated with
making food from sunlight (photosynthesis).
4. Describe the components of and relationships among organisms in a food chain (e.g., plants are the primary source
of energy for living systems).
5. Describe how all living things are made up of smaller units that are called cells.
Approved 7
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Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard Il (Life Science): Understand the properties, structures, and processes of living things and the interdependence of living
things and their environments.

| K-4 Benchmark I1: Know that living things have similarities and differences and that living things change over time.

Grade Performance Standards
K 1. Observe and describe similarities and differences in the appearance and behavior of living organisms (e.g., plants,
animals).
2. Observe that living organisms (e.g., plants, animals) closely resemble their parents.
1 1. ldentify differences between living and nonliving things.
2. Recognize the differences between mature and immature plants and animals (e.g., trees/seedlings, dogs/puppies,
cats/kittens).
2 1. Explain that stages of the life cycle are different for different animals (e.g., mouse, cat, horse, butterfly, frog).
2. Observe that many characteristics of the offspring of living organisms (e.g., plants or animals) are inherited from
their parents.
3. Observe how the environment influences some characteristics of living things (e.g., amount of sunlight required for
plant growth).
3 1. ldentify how living things cause changes to the environments in which they live, and that some of these changes are
detrimental to the organism and some are beneficial.
2. Know that some kinds of organisms that once lived on Earth have become extinct (e.g., dinosaurs) and that others
resemble those that are alive today (e.g., alligators, sharks).
4 1. Know that in any particular environment some kinds of plants and animals survive well, some survive less well, and
others cannot survive at all.
2. Know that a change in physical structure or behavior can improve an organism’s chance of survival (e.g., a
chameleon changes color, a turtle pulls its head into its shell, a plant grows toward the light).
3. Describe how some living organisms have developed characteristics from generation to generation to improve
chances of survival (e.g., spines on cacti, long beaks on hummingbirds, good eyesight on hawks).
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Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard Il (Life Science): Understand the properties, structures, and processes of living things and the interdependence of living
things and their environments.

| K-4 Benchmark 111: Know the parts of the human body and their functions. |

Grade Performance Standards
K 1. Use the senses (e.g., sight, hearing, smell, taste, touch) to observe surroundings, and describe the observations.

2. ldentify the parts of the human body (e.g., legs, arms, head, hands) and the functions of these parts.
1 1. Describe simple body functions (e.g., breathing, eating).

2. Describe the basic food requirements for humans.

3. Describe how some parts of human bodies differ from similar parts of other animals (e.g., hands and feet/paws;

ears).
2 1. Identify a variety of human organs (e.g., lungs, heart, stomach, brain).
2. Know that various nutrients are required for specific parts and functions of the body (e.g., milk for bones and teeth,
protein for muscles, sugar for energy).
3. ldentify the functions of human systems (e.g., respiratory, circulatory, digestive).
3 1. Know that bacteria and viruses are germs that affect the human body.
2. Describe the nutrients needed by the human body.

4 1. Know that the human body has many parts that interact to function as systems (e.g., skeletal, muscular) and
describe the parts and their specific functions in selected systems (e.g., the nose, lungs, and diaphragm in the
respiratory system).

2. Recognize that the human body is organized from cells, to tissues, to organs, to systems, to the organism.
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Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard 111 (Earth and Space Science): Understand the structure of Earth, the solar system, and the universe, the interconnections
among them, and the processes and interactions of Earth’s systems.

| K-4 Benchmark I: Know the structure of the solar system and the objects in the universe.

Grade

Performance Standards

K

1.

Observe that there are many objects in the night sky and that some are brighter than others.
Describe the location and movements of objects in the sky (e.g., stars, sun, moon).

1

2.
1.
2

Observe the changes that occur in the sky as day changes into night and night into day.
Describe the basic patterns of objects as they move through the sky:

e sun appears in the day

e moon appears at night but can sometimes be seen during the day

e sun and moon appear to move across the sky

e moon appears to change shape over the course of a month.

Recognize that the sun, moon, and stars all appear to move slowly across the sky.

w N

Observe that the phase of the moon appears a little different every day but looks the same again after about four
weeks.

Observe that some objects in the night sky are brighter than others.

Know that the sun is a star.

=

Describe the objects in the solar system (e.g., sun, Earth and other planets, moon) and their features (e.g., size,
temperature).

Describe the relationships among the objects in the solar system (e.g., relative distances, orbital motions).
Observe that the pattern of stars stays the same as they appear to move across the sky nightly.

Observe that different constellations can be seen in different seasons.

Know that telescopes enhance the appearance of some distant objects in the sky (e.g., the moon, planets).

Pk wn

wn

Understand that the number of stars visible through a telescope is much greater than the number visible to the naked
eye.

Know that there are various types of telescopes that use different forms of light to observe distant objects in the sky.
Know that the pattern of stars (e.g., constellations) stays the same although they appear to move across the sky
nightly due to Earth’s rotation.
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Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard 111 (Earth and Space Science): Understand the structure of Earth, the solar system, and the universe, the interconnections
among them, and the processes and interactions of Earth’s systems.

| K-4 Benchmark I1: Know the structure and formation of Earth and its atmosphere and the processes that shape them. |
Grade Performance Standards
K 1. Observe that changes in weather occur from day to day and season to season.
2. Observe that the sun warms the land and water and they warm the air.
1 1. Know that simple tools can be used to measure weather conditions (e.g., thermometer, wind sock, hand held

anemometer, rain gauge) and that measurements can be recorded from day to day and across seasons.

2. Know that there are different climates (e.g., desert, arctic, rainforest).

2 1. Know that rocks have different shapes and sizes (e.g., boulders, pebbles, sand) and that smaller rocks result from
the breaking and weathering of larger rocks.

2. Understand that rocks are made of materials with distinct properties.

3. Know that soil is made up of weathered rock and organic materials, and that soils differ in their capacity to support
the growth of plants.

4. Recognize the characteristics of the seasons.

3 1. Know that Earth’s features are constantly changed by a combination of slow and rapid processes that include the

action of volcanoes, earthquakes, mountain building, biological changes, erosion, and weathering.

Know that fossils are evidence of earlier life and provide data about plants and animals that lived long ago.

Know that air takes up space, is colorless, tasteless, and odorless, and exerts a force.

4. ldentify how water exists in the air in different forms (e.g., in clouds and fog as tiny droplets; in rain, snow, and
hail) and changes from one form to another through various processes (e.g., freezing/condensation, precipitation,
evaporation).

4 1. Know that the properties of rocks and minerals reflect the processes that shaped them (i.e., igneous, metamorphic,

and sedimentary rocks).

Describe how weather patterns generally move from west to east in the United States.

3. Know that local weather information describes patterns of change over a period of time (e.g., temperature,
precipitation symbols, cloud conditions, wind speed/direction).

w N

N
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Strand I11: Science and Society

Standard I: Understand how scientific discoveries, inventions, practices, and knowledge influence, and are influenced by,
individuals and societies.

| K-4 Benchmark 1. Describe how science influences decisions made by individuals and societies.

Grade Performance Standards
K 1. Recognize that germs exist and may cause disease.
2. Describe how science helps provide products we use every day (e.g., gasoline for cars; electricity for lights,
refrigerators, TVs; gas or electricity for heating, cooking).
1 1. Know that germs can be transmitted by touching, breathing, and coughing, and that washing hands helps prevent
the spread of germs.
2. Describe how science has assisted in creating tools (e.g., plows, knives, telephones, cell phones, computers) to
make life easier and more efficient.
3. Describe how tools and machines can be helpful, harmful, or both (e.g., bicycles, cars, scissors, stoves).
4. Know that men and women of all ethnic and social backgrounds practice science and technology.
2 1. Describe ways to prevent the spread of germs (e.g., soap, bleach, cooking).
2. Know that science has ways to help living things avoid sickness or recover from sickness (e.g., vaccinations,
medicine) and adult supervision is needed to administer them.
3. Know that some materials are better than others for making particular things (e.g., paper, cardboard, plastic, metal,
fiberglass, wood).
4. Understand that everybody can do science, invent things, and formulate ideas.
5. Know that science has discovered many things about objects, events, and nature and that there are many more
questions to be answered.
3 1. Describe how food packaging (e.g., airtight containers, date) and preparation (heating, cooling, salting, smoking,
drying) extend food life and the safety of foods (e.g., elimination of bacteria).
2. Know that science produces information for the manufacture and recycling of materials (e.g., materials that can be
recycled [aluminum, paper, plastic] and others that cannot [gasoline]).
3. Know that naturally occurring materials (e.g., wood, clay, cotton, animal skins) may be processed or combined with
other materials to change their properties.
4. Know that using poisons can reduce the damage to crops caused by rodents, weeds, and insects, but their use may
harm other plants, animals, or the environment.
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1.

2.

3.

Know that science has identified substances called pollutants that get into the environment and can be harmful to
living things.

Know that, through science and technology, a wide variety of materials not appearing in nature have become
available (e.g., steel, plastic, nylon, fiber optics).

Know that science has created ways to store and retrieve information (e.g., paper and ink, printing press, computers,
CD ROMs) but that these are not perfect (e.g., faulty programming, defective hardware).

Know that both men and women of all races and social backgrounds choose science as a career.
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Science Content Standards, Benchmarks, and Performance Standards
5th — 8th Grade

Strand I: Scientific Thinking and Practice

Standard I: Understand the processes of scientific investigations and use inquiry and scientific ways of observing, experimenting,
predicting, and validating to think critically.

5-8 Benchmark I: Use scientific methods to develop questions, design and conduct experiments using appropriate technologies,
analyze and evaluate results, make predictions, and communicate findings.

Grade Performance Standards

5 1. Plan and conduct investigations, including formulating testable questions, making systematic observations,
developing logical conclusions, and communicating findings.

2. Use appropriate technologies (e.g., calculators, computers, balances, spring scales, microscopes) to perform
scientific tests and to collect and display data.

3. Use graphic representations (e.g., charts, graphs, tables, labeled diagrams) to present data and produce explanations
for investigations.

4. Describe how credible scientific investigations use reproducible elements including single variables, controls, and
appropriate sample sizes to produce valid scientific results.

5. Communicate the steps and results of a scientific investigation.

6 1. Construct appropriate graphs from data and develop qualitative and quantitative statements about the relationships

between variables being investigated.

Examine the reasonableness of data supporting a proposed scientific explanation.

Justify predictions and conclusions based on data.

. Use a variety of print and web resources to collect information, inform investigations, and answer a scientific

question or hypothesis.

Use models to explain the relationships between variables being investigated.

Evaluate the accuracy and reproducibility of data and observations.

Use a variety of technologies to gather, analyze and interpret scientific data.

Know how to recognize and explain anomalous data.

wmn
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Science Content Standards, Benchmarks, and Performance Standards

Strand I: Scientific Thinking and Practice

Standard I: Understand the processes of scientific investigations and use inquiry and scientific ways of observing, experimenting,
predicting, and validating to think critically.

I 5-8 Benchmark I1: Understand the processes of scientific investigation and how scientific inquiry results in scientific knowledge.

Grade Performance Standards
5 1. Understand that different kinds of investigations are used to answer different kinds of questions (e.g., observations,
data collection, controlled experiments).
2. Understand that scientific conclusions are subject to peer and public review.
6 1. Understand that scientific knowledge is continually reviewed, critiqued, and revised as new data become available.
2. Understand that scientific investigations use common processes that include the collection of relevant data and
observations, accurate measurements, the identification and control of variables, and logical reasoning to formulate
hypotheses and explanations.
3. Understand that not all investigations result in defensible scientific explanations.
7 1. Describe how bias can affect scientific investigation and conclusions.
2. Critique procedures used to investigate a hypothesis.
3. Analyze and evaluate scientific explanations.
8 1. Examine alternative explanations for observations.
2. Describe ways in which science differs from other ways of knowing and from other bodies of knowledge (e.g.,
experimentation, logical arguments, skepticism).
3. Know that scientific knowledge is built on questions posed as testable hypotheses, which are tested until the results
are accepted by peers.
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Strand I: Scientific Thinking and Practice

Standard I: Understand the processes of scientific investigations and use inquiry and scientific ways of observing, experimenting,
predicting, and validating to think critically.

| 5-8 Benchmark I11: Use mathematical ideas, tools, and techniques to understand scientific knowledge.

Grade Performance Standards
5 1. Use appropriate units to make precise and varied measurements.
2. Use mathematical skills to analyze data.
3. Make predictions based on analyses of data, observations, and explanations.
4. Understand the attributes to be measured in a scientific investigation and describe the units, systems, and processes
for making the measurement.
6 1. Evaluate the usefulness and relevance of data to an investigation.
2. Use probabilities, patterns, and relationships to explain data and observations.
7 1. Understand that the number of data (sample size) influences the reliability of a prediction.
2. Use mathematical expressions to represent data and observations collected in scientific investigations.
3. Select and use an appropriate model to examine a phenomenon.
8 1. Use mathematical expressions and techniques to explain data and observations and to communicate findings (e.g.,
formulas and equations, significant figures, graphing, sampling, estimation, mean).
2. Create models to describe phenomena.
Approved 16

August 28, 2003






Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard | (Physical Science): Understand the structure and properties of matter, the characteristics of energy, and the interactions
between matter and energy.

| 5-8 Benchmark I: Know the forms and properties of matter and how matter interacts.

Grade

Performance Standards

5

Describe properties (e.g., relative volume, ability to flow) of the three states of matter.

Describe how matter changes from one phase to another (e.g., condensation, evaporation).

Know that matter is made up of particles (atoms) that can combine to form molecules and that these particles are
too small to see with the naked eye.

Know that the periodic table is a chart of the pure elements that make up all matter.

Describe the relative location and motion of the particles (atoms and molecules) in each state of matter.

Explain the relationship between temperature and the motion of particles in each state of matter.

Understand that substances have characteristic properties and identify the properties of various substances (e.g.,
density, boiling point, solubility, chemical reactivity).
Use properties to identify substances (e.g., for minerals: the hardness, streak, color, reactivity to acid, cleavage,

fracture).

Know that there are about 100 known elements that combine to produce compounds in living organisms and
nonliving substances.

Know the differences between chemical and physical properties and how these properties can influence the
interactions of matter.

Explain how matter is transferred from one organism to another and between organisms and their environment (e.g.,
consumption, the water cycle, the carbon cycle, the nitrogen cycle).

Know that the total amount of matter (mass) remains constant although its form, location, and properties may
change (e.g., matter in the food web).

Identify characteristics of radioactivity, including:

e decay in time of some elements to others

o release of energy

e damage to cells.

Describe how substances react chemically in characteristic ways to form new substances (compounds) with
different properties (e.g., carbon and oxygen combine to form carbon dioxide in respiration).

Know that chemical reactions are essential to life processes.
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8 Properties of Matter

1. Know how to use density, boiling point, freezing point, conductivity, and color to identify various substances.

2. Distinguish between metals and non-metals.

3. Understand the differences among elements, compounds, and mixtures by:
e classification of materials as elements, compounds, or mixtures
e interpretation of chemical formulas
e separation of mixtures into compounds by methods including evaporation, filtration, screening, magnetism.

Structure of Matter

4. ldentify the protons, neutrons, and electrons within an atom and describe their locations (i.e., in the nucleus or in
motion outside the nucleus).

5. Explain that elements are organized in the periodic table according to their properties.

6. Know that compounds are made of two or more elements, but not all sets of elements can combine to form
compounds.

Changes in Matter

7. Know that phase changes are physical changes that can be reversed (e.g., evaporation, condensation, melting).

8. Describe various familiar physical and chemical changes that occur naturally (e.g., snow melting, photosynthesis,
rusting, burning).

9. Identify factors that influence the rate at which chemical reactions occur (e.g., temperature, concentration).

10. Know that chemical reactions can absorb energy (endothermic reactions) or release energy (exothermic reactions).
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Strand I1: Content of Science

Standard | (Physical Science): Understand the structure and properties of matter, the characteristics of energy, and the interactions
between matter and energy.

| 5-8 Benchmark Il: Explain the physical processes involved in the transfer, change, and conservation of energy.

Grade Performance Standards
5 1. Know that heat is transferred from hotter to cooler materials or regions until both reach the same temperature.
2. Know that heat is often produced as a by-product when one form of energy is converted to another form (e.g., when
machines or organisms convert stored energy into motion).
3. Know that there are different forms of energy.
4. Describe how energy can be stored and converted to a different form of energy (e.g., springs, gravity) and know
that machines and living things convert stored energy to motion and heat.
6 1. Identify various types of energy (e.g., heat, light, mechanical, electrical, chemical, nuclear).
2. Understand that heat energy can be transferred through conduction, radiation and convection.
3. Know that there are many forms of energy transfer but that the total amount of energy is conserved (i.e., that energy
is neither created nor destroyed).
4. Understand that some energy travels as waves (e.g., seismic, light, sound), including:
e the sun as source of energy for many processes on Earth
o different wavelengths of sunlight (e.g., visible, ultraviolet, infrared)
e vibrations of matter (e.g., sound, earthquakes)
o different speeds through different materials.
7 1. Know how various forms of energy are transformed through organisms and ecosystems, including:
¢ sunlight and photosynthesis
e energy transformation in living systems (e.g., cellular processes changing chemical energy to heat and motion)
o effect of mankind’s use of energy and other activities on living systems (e.g., global warming, water quality).
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Energy Transformation
1. Know that energy exists in many forms and that when energy is transformed some energy is usually converted to
heat.
2. Know that kinetic energy is a measure of the energy of an object in motion and potential energy is a measure of an
object’s position or composition, including:
o transformation of gravitational potential energy of position into kinetic energy of motion by a falling object.
Distinguish between renewable and nonrenewable sources of energy.
4. Know that electrical energy is the flow of electrons through electrical conductors that connect sources of electrical
energy to points of use, including:
o electrical current paths through parallel and series circuits
e production of electricity by fossil-fueled and nuclear power plants, wind generators, geothermal plants, and
solar cells
o use of electricity by appliances and equipment (e.g., calculators, hair dryers, light bulbs, motors).

w

Waves
5. Understand how light and radio waves carry energy through vacuum or matter by:
¢ straight-line travel unless an object is encountered
o reflection by a mirror, refraction by a lens, absorption by a dark object
e separation of white light into different wavelengths by prisms
o visibility of objects due to light emission or scattering.
6. Understand that vibrations of matter (e.g., sound, earthquakes, water waves) carry wave energy, including:
e sound transmission through solids, liquids, and gases
¢ relationship of pitch and loudness of sound to rate and distance (amplitude) of vibration
¢ ripples made by objects dropped in water.
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Strand I1: Content of Science

Standard | (Physical Science): Understand the structure and properties of matter, the characteristics of energy, and the interactions
between matter and energy.

| 5-8 Benchmark I11: Describe and explain forces that produce motion in objects.

Grade Performance Standards
5 1. Understand how the rate of change of position is the velocity of an object in motion.
2. Recognize that acceleration is the change in velocity with time.
3. ldentify forces in nature (e.g., gravity, magnetism, electricity, friction).
4. Understand that when a force (e.g., gravity, friction) acts on an object, the object speeds up, slows down, or goes in
a different direction.
5. Identify simple machines and describe how they give advantage to users (e.g., levers, pulleys, wheels and axles,
inclined planes, screws, wedges).
6 1. Know that every object exerts gravitational force on every other object dependent on the masses and distance of
separation (e.g., motions of celestial objects, tides).
2. Know that gravitational force is hard to detect unless one of the objects (e.g., Earth) has a lot of mass.
7 1. Know that forces cause motion in living systems, including:
e the principle of a lever and how it gives mechanical advantage to a muscular/skeletal system to lift objects
e forces in specific systems in the human body (e.g., how the heart generates blood pressure, how muscles
contract and expand to produce motion).
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Forces

1.
2.
3.
4,
5. Know how a moving magnetic field can produce an electric current (generator) and how an electric current can

6.

Know that there are fundamental forces in nature (e.g., gravity, electromagnetic forces, nuclear forces).

Know that a force has both magnitude and direction.

Analyze the separate forces acting on an object at rest or in motion (e.g., gravity, elastic forces, friction), including
how multiple forces reinforce or cancel one another to result in a net force that acts on an object.

Know that electric charge produces electrical fields and magnets produce magnetic fields.

produce a magnetic field (electromagnet).
Know that Earth has a magnetic field.

Motion

7.
8.

Know that an object’s motion is always described relative to some other object or point (i.e., frame of reference).

Understand and apply Newton’s Laws of Motion:

e Objects in motion will continue in motion and objects at rest will remain at rest unless acted upon by an
unbalanced force (inertia).

e If a greater force is applied to an object a proportionally greater acceleration will occur.

e If an object has more mass the effect of an applied force is proportionally less.
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Strand I1: Content of Science

Standard Il (Life Science): Understand the properties, structures, and processes of living things and the interdependence of living
things and their environments.

5-8 Benchmark I: Explain the diverse structures and functions of living things and the complex relationships between living things
and their environments.

Grade Performance Standards

5 1. Identify the components of habitats and ecosystems (producers, consumers, decomposers, predators).

2. Understand how food webs depict relationships between different organisms.

3. Know that changes in the environment can have different effects on different organisms (e.g., some organisms
move, some survive, some reproduce, some die).

4. Describe how human activity impacts the environment.

6 1. Understand how organisms interact with their physical environments to meet their needs (i.e., food, water, air) and
how the water cycle is essential to most living systems.

2. Describe how weather and geologic events (e.g., volcanoes, earthquakes) affect the function of living systems.

3. Describe how organisms have adapted to various environmental conditions.

7 Populations and Ecosystems

1. Identify the living and nonliving parts of an ecosystem and describe the relationships among these components.

2. Explain biomes (i.e., aquatic, desert, rainforest, grasslands, tundra) and describe the New Mexico biome.

3. Explain how individuals of species that exist together interact with their environment to create an ecosystem (e.g.,

populations, communities, niches, habitats, food webs).

Explain the conditions and resources needed to sustain life in specific ecosystems.

Describe how the availability of resources and physical factors limit growth (e.g., quantity of light and water, range

of temperature, composition of soil) and how the water, carbon, and nitrogen cycles contribute to the availability of

those resources to support living systems.

Biodiversity

Understand how diverse species fill all niches in an ecosystem.

Know how to classify organisms: domain, kingdom, phylum, class, order, family, genus, species.

Describe how matter moves through ecosystems (e.g., water cycle, carbon cycle).

Describe how energy flows through ecosystems (e.g., sunlight, green plants, food for animals).

Explain how a change in the flow of energy can impact an ecosystem (e.g., the amount of sunlight available for

plant growth, global climate change).
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Science Content Standards, Benchmarks, and Performance Standards

Strand I1: Content of Science

Standard Il (Life Science): Understand the properties, structures, and processes of living things and the interdependence of living

things and their environments.

| 5-8 Benchmark I1: Understand how traits are passed from one generation to the next and how species evolve.

Grade Performance Standards
5 1. Know that plants and animals have life cycles that include birth, growth and development, reproduction, and death
and that these cycles differ for different organisms.
2. Identify characteristics of an organism that are inherited from its parents (e.g., eye color in humans, flower color in
plants) and other characteristics that are learned or result from interactions with the environment.
3. Understand that heredity is the process by which traits are passed from one generation to another.
6 1. Understand that the fossil record provides data for how living organisms have evolved.
2. Describe how species have responded to changing environmental conditions over time (e.g., extinction, adaptation).
7 Reproduction
1. Know that reproduction is a characteristic of all living things and is essential to the continuation of a species.
2. Identify the differences between sexual and asexual reproduction.
3. Know that, in sexual reproduction, an egg and sperm unite to begin the development of a new individual.
4. Know that organisms that sexually reproduce fertile offspring are members of the same species.
Heredity
5. Understand that some characteristics are passed from parent to offspring as inherited traits and others are acquired
from interactions with the environment.
6. Know that hereditary information is contained in genes that are located in chromosomes, including:
e determination of traits by genes
e traits determined by one or many genes
e more than one trait sometimes influenced by a single gene.
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Biological Evolution

7.

8.
9.

10.
11.
12.

Describe how typical traits may change from generation to generation due to environmental influences (e.g., color
of skin, shape of eyes, camouflage, shape of beak).

Explain that diversity within a species is developed by gradual changes over many generations

Know that organisms can acquire unique characteristics through naturally occurring genetic variations.

Identify adaptations that favor the survival of organisms in their environments (e.g., camouflage, shape of beak).
Understand the process of natural selection.

Explain how species adapt to changes in the environment or become extinct and that extinction of species is
common in the history of living things.

13. Know that the fossil record documents the appearance, diversification, and extinction of many life forms.
8 1. Understand that living organisms are made mostly of molecules consisting of a limited number of elements (e.g.,
carbon, hydrogen, nitrogen, oxygen).
2. Identify DNA as the chemical compound involved in heredity in living organisms.
3. Describe the widespread role of carbon in the chemistry of living systems.
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Strand I1: Content of Science

Standard Il (Life Science): Understand the properties, structures, and processes of living things and the interdependence of living
things and their environments.

I 5-8 Benchmark I11: Understand the structure of organisms and the function of cells in living systems.

Grade

Performance Standards

5

1.

2.

3.

Understand that all living organisms are composed of cells from one to many trillions, and that cells are usually
only visible thought a microscope.

Know that some organisms are made of a collection of similar cells that cooperate (e.g., algae) while other
organisms are made of cells that are different in appearance and function (e.g., corn, birds).

Describe the relationships among cells, tissues, organs, organ systems, whole organisms, and ecosystems.

1.
2.

Explain how fossil fuels were formed from animal and plant cells.
Describe the differences between substances that were produced by living organisms (e.g., fossil fuels) and
substances that result from nonliving processes (e.g., igneous rocks).

Structure of Organisms

1.
2.

Understand that organisms are composed of cells and identify unicellular and multicellular organisms.
Explain how organs are composed of tissues of different types of cells (e.g., skin, bone, muscle, heart, intestines).

Function of Cells

3.

Understand that many basic functions of organisms are carried out in cells, including:

e growth and division to produce more cells (mitosis)

e specialized functions of cells (e.g., reproduction, nerve-signal transmission, digestion, excretion, movement,
transport of oxygen).

Compare the structure and processes of plant cells and animal cells.

Describe how some cells respond to stimuli (e.g., light, heat, pressure, gravity).

Describe how factors (radiation, UV light, drugs) can damage cellular structure or function.

XENEENTES

Describe how cells use chemical energy obtained from food to conduct cellular functions (i.e., respiration).
Explain that photosynthesis in green plants captures the energy from the sun and stores it chemically.
Describe how chemical substances can influence cellular activity (e.g., pH).
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Strand I1: Content of Science

Standard 111 (Earth and Space Science): Understand the structure of Earth, the solar system, and the universe, the interconnections
among them, and the processes and interactions of Earth’s systems.

5-8 Benchmark I: Describe how the concepts of energy, matter, and force can be used to explain the observed behavior of the solar
system, the universe, and their structures.

Grade Performance Standards

5 1. Know that many objects in the universe are huge and are separated from one another by vast distances (e.g., many
stars are larger than the sun but so distant that they look like points of light).

2. Understand that Earth is part of a larger solar system, which is part of an even larger galaxy (Milky Way), which is
One of many galaxies.

3. Know that there have been manned and unmanned journeys to space and to the moon.

6 Universe

1. Describe the objects in the universe, including:
e Dbillions of galaxies, each containing billions of stars
o different sizes, temperatures, and colors of stars in the Milky Way galaxy.

Solar System

2. Locate the solar system in the Milky Way galaxy.

3. ldentify the components of the solar system, and describe their defining characteristics and motions in space,
including:
e sun as a medium sized star
e sun’s composition (i.e., hydrogen, helium) and energy production
e nine planets, their moons, asteroids.

4. Know that the regular and predictable motions of the Earth-moon-sun system explain phenomena on Earth,
including:
e Earth’s motion in relation to a year, a day, the seasons, the phases of the moon, eclipses, tides, and shadows
e moon’s orbit around Earth once in 28 days in relation to the phases of the moon.

7 1. Explain why Earth is unique in our solar system in its ability to support life.

2. Explain how energy from the sun supports life on Earth.
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1.
2.

Understand how energy from the sun and other stars, in the form of light, travels long distances to reach Earth.

Explain how the properties of light (e.g., emission, reflection, refraction) emitted from the sun and stars are used to
learn about the universe, including:

e distances in the solar system and the universe

e temperatures of different stars.

Understand how gravitational force acts on objects in the solar system and the universe, including:
e similar action on masses on Earth and on other objects in the solar system

o explanation of the orbits of the planets around the sun.
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Strand I1: Content of Science

Standard 111 (Earth and Space Science): Understand the structure of Earth, the solar system, and the universe, the interconnections
among them, and the processes and interactions of Earth’s systems.

5-8 Benchmark Il: Describe the structure of Earth and its atmosphere and explain how energy, matter, and forces shape Earth’s
systems.

Grade Performance Standards

5 1. Understand that water and air relate to Earth’s processes, including:
e how the water cycle relates to weather
e how clouds are made of tiny droplets of water, like fog or steam.

2. Know that air is a substance that surrounds Earth (atmosphere), takes up space, and moves, and that temperature
fluctuations and other factors produce wind currents.

3. Know that most of Earth’s surface is covered by water, that most of that water is salt water in oceans, and that fresh
water is found in rivers, lakes, underground sources, and glaciers.

4. Recognize that the seasons are caused by Earth’s motion around the sun and the tilt of Earth’s axis of rotation.

6 Structure of Earth

1. Know that Earth is composed of layers that include a crust, mantle, and core.

2. Know that Earth’s crust is divided into plates that move very slowly, in response to movements in the mantle.

3. Know that sedimentary, igneous, and metamorphic rocks contain evidence of the materials, temperatures, and
forces that created them.

Weather and Climate

4. Describe the composition (i.e., nitrogen, oxygen, water vapor) and strata of Earth’s atmosphere, and differences
between the atmosphere of Earth and those of other planets.

5. Understand factors that create and influence weather and climate, including:

heat, air movement, pressure, humidity, oceans

how clouds form by condensation of water vapor

how weather patterns are related to atmospheric pressure

global patterns of atmospheric movement (e.g., EI Nifio)

factors that can impact Earth’s climate (e.g., volcanic eruptions, impacts of asteroids, glaciers).

6. Understand how to use weather maps and data (e.g., barometric pressure, wind speeds, humidity) to predict
weather.
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Changes to Earth

7.

Know that landforms are created and change through a combination of constructive and destructive forces,

including:

e weathering of rock and soil, transportation, deposition of sediment, and tectonic activity

e similarities and differences between current and past processes on Earth’s surface (e.g., erosion, plate tectonics,
changes in atmospheric composition)

e impact of volcanoes and faults on New Mexico geology.

Understand the history of Earth and how information about it comes from layers of sedimentary rock, including:

e sediments and fossils as a record of a very slowly changing world

e evidence of asteroid impact, volcanic and glacial activity.

Understand how the remains of living things give us information about the history of Earth, including:

o layers of sedimentary rock, the fossil record, and radioactive dating showing that life has been present on Earth
for more than 3.5 billion years.

Understand how living organisms have played many roles in changes of Earth’s systems through time (e.g.,

atmospheric composition, creation of soil, impact on Earth’s surface).

Know that changes to ecosystems sometimes decrease the capacity of the environment to support some life forms

and are difficult and/or costly to remediate.

=

Describe the role of pressure (and heat) in the rock cycle.

Understand the unique role water plays on Earth, including:

e ability to remain liquid at most Earth temperatures

e properties of water related to processes in the water cycle: evaporation, condensation, precipitation, surface
run-off, percolation

e dissolving of minerals and gases and transport to the oceans

e fresh and salt water in oceans, rivers, lakes, and glaciers

e reactant in photosynthesis.

Understand the geologic conditions that have resulted in energy resources (e.g., oil, coal, natural gas) available in

New Mexico.
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Strand I11: Science and Society

Standard I: Understand how scientific discoveries, inventions, practices, and knowledge influence, and are influenced by,
individuals and societies.

| 5-8 Benchmark I: Explain how scientific discoveries and inventions have changed individuals and societies. |
Grade Performance Standards
5 1. Describe the contributions of science to understanding local or current issues (e.g., watershed and community

decisions regarding water use).

2. Describe how various technologies have affected the lives of individuals (e.g., transportation, entertainment,
health).

6 1. Examine the role of scientific knowledge in decisions (e.g., space exploration, what to eat, preventive medicine and
medical treatment).

2. Describe the technologies responsible for revolutionizing information processing and communications (e.g.,
computers, cellular phones, Internet).

7 1. Analyze the contributions of science to health as they relate to personal decisions about smoking, drugs, alcohol,
and sexual activity.

2. Analyze how technologies have been responsible for advances in medicine (e.g., vaccines, antibiotics, microscopes,
DNA technologies).

3. Describe how scientific information can help individuals and communities respond to health emergencies (e.g.,
CPR, epidemics, HIV, bio-terrorism).

8 1. Analyze the interrelationship between science and technology (e.g., germ theory, vaccines).

2. Describe how scientific information can help to explain environmental phenomena (e.g., floods, earthquakes,
volcanoes, fire, extreme weather).

3. Describe how technological revolutions have significantly influenced societies (e.g., energy production, warfare,
space exploration).

4. Critically analyze risks and benefits associated with technologies related to energy production.
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Science Content Standards, Benchmarks, and Performance Standards
Oth — 12th Grade

Strand I: Scientific Thinking and Practice

Standard I: Understand the processes of scientific investigations and use inquiry and scientific ways of observing, experimenting,
predicting, and validating to think critically.

9-12 Benchmark I: Use accepted scientific methods to collect, analyze, and interpret data and observations and to design and conduct
scientific investigations and communicate results.

Grade Performance Standards

9-12 1. Describe the essential components of an investigation, including appropriate methodologies, proper equipment, and
safety precautions.

2. Design and conduct scientific investigations that include:

testable hypotheses

controls and variables

methods to collect, analyze, and interpret data

results that address hypotheses being investigated

predictions based on results

re-evaluation of hypotheses and additional experimentation as necessary
e error analysis.

3. Use appropriate technologies to collect, analyze, and communicate scientific data (e.g., computers, calculators,
balances, microscopes).

4. Convey results of investigations using scientific concepts, methodologies, and expressions, including:
e scientific language and symbols
e diagrams, charts, and other data displays
e mathematical expressions and processes (e.g., mean, median, slope, proportionality
e clear, logical, and concise communication
e reasoned arguments.

5. Understand how scientific theories are used to explain and predict natural phenomena (e.g., plate tectonics, ocean
currents, structure of the atom).
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Strand I: Scientific Thinking and Practice

Standard I: Understand the processes of scientific investigations and use inquiry and scientific ways of observing, experimenting,
predicting, and validating to think critically.

Benchmark I1: Understand that scientific processes produce scientific knowledge that is continually evaluated, validated, revised, or

rejected.

Grade

Performance Standards

9-12

1.

ok w

Understand how scientific processes produce valid, reliable results, including:

consistency of explanations with data and observations

openness to peer review

full disclosure and examination of assumptions

testability of hypotheses

repeatability of experiments and reproducibility of results.

Use scientific reasoning and valid logic to recognize:

e faulty logic

e cause and effect

o the difference between observation and unsubstantiated inferences and conclusions

e potential bias.

Understand how new data and observations can result in new scientific knowledge.

Critically analyze an accepted explanation by reviewing current scientific knowledge.

Examine investigations of current interest in science (e.g., superconductivity, molecular machines, age of the
universe).

Examine the scientific processes and logic used in investigations of past events (e.g., using data from crime scenes,
fossils), investigations that can be planned in advance but are only done once (e.g., expensive or time-consuming
experiments such as medical clinical trials), and investigations of phenomena that can be repeated easily and
frequently.
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Strand I: Scientific Thinking and Practice

Standard I: Understand the processes of scientific investigations and use inquiry and scientific ways of observing, experimenting,
predicting, and validating to think critically.

9-12 Benchmark I11: Use mathematical concepts, principles, and expressions to analyze data, develop models, understand patterns
and relationships, evaluate findings, and draw conclusions.

Grade Performance Standards

9-12 1. Create multiple displays of data to analyze and explain the relationships in scientific investigations.

2. Use mathematical models to describe, explain, and predict natural phenomena.

3. Use technologies to quantify relationships in scientific hypotheses (e.g., calculators, computer spreadsheets and
databases, graphing software, simulations, modeling).

4. ldentify and apply measurement techniques and consider possible effects of measurement errors.

5. Use mathematics to express and establish scientific relationships (e.g., scientific notation, vectors, dimensional
analysis).

Strand Il: The Content of Science

Standard I (Physical Science): Understand the structure and properties of matter, the characteristics of energy, and the interactions
between matter and energy.

| 9-12 Benchmark I: Understand the properties, underlying structure, and reactions of matter. |
Grade Performance Standards
9-12 Properties of Matter

1. Classify matter in a variety of ways (e.g., element, compound, mixture; solid, liquid, gas; acidic, basic, neutral).

2. Identify, measure, and use a variety of physical and chemical properties (e.g., electrical conductivity, density,
viscosity, chemical reactivity, pH, melting point).

3. Know how to use properties to separate mixtures into pure substances (e.g., distillation, chromatography,
solubility).

4. Describe trends in properties (e.g., ionization energy or reactivity as a function of location on the periodic table,
boiling point of organic liquids as a function of molecular weight).
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9-12

Structure of Matter

5. Understand that matter is made of atoms and that atoms are made of subatomic particles.

6. Understand atomic structure, including:

most space occupied by electrons

nucleus made of protons and neutrons

isotopes of an element

masses of proton and neutron 2000 times greater than mass of electron

atom held together by proton-electron electrical forces.

7. Explain how electrons determine the properties of substances by:
e interactions between atoms through transferring or sharing valence electrons
e ionic and covalent bonds
e the ability of carbon to form a diverse array of organic structures.

8. Make predictions about elements using the periodic table (e.g., number of valence electrons, metallic character,
reactivity, conductivity, type of bond between elements).

9. Understand how the type and arrangement of atoms and their bonds determine macroscopic properties (e.g., boiling
point, electrical conductivity, hardness of minerals).

10. Know that states of matter (i.e., solid, liquid, gas) depend on the arrangement of atoms and molecules and on their
freedom of motion.

11. Know that some atomic nuclei can change, including:

spontaneous decay

half-life of isotopes

fission

fusion (e.g., the sun)

alpha, beta, and gamma radiation.

Chemical Reactions

12. Know that chemical reactions involve the rearrangement of atoms, and that they occur on many timescales (e.qg.,
picoseconds to millennia).

13. Understand types of chemical reactions (e.g., synthesis, decomposition, combustion, redox, neutralization) and
identify them as exothermic or endothermic.

14. Know how to express chemical reactions with balanced equations that show:
e conservation of mass
e products of common reactions.

15. Describe how the rate of chemical reactions depends on many factors that include temperature, concentration, and
the presence of catalysts.
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Strand Il: The Content of Science

Standard I (Physical Science): Understand the structure and properties of matter, the characteristics of energy, and the interactions
between matter and energy.

| 9-12 Benchmark I1: Understand the transformation and transmission of energy and how energy and matter interact. |
Grade Performance Standards
9-12 Energy Transformation and Transfer

1. ldentify different forms of energy, including Kinetic, gravitational (potential), chemical, thermal, nuclear, and
electromagnetic.

2. Explain how thermal energy (heat) consists of the random motion and vibrations of atoms and molecules and is
measured by temperature.

3. Understand that energy can change from one form to another (e.g., changes in kinetic and potential energy in a
gravitational field, heats of reaction, hydroelectric dams) and know that energy is conserved in these changes.

4. Understand how heat can be transferred by conduction, convection, and radiation, and how heat conduction differs
in conductors and insulators.

5. Explain how heat flows in terms of the transfer of vibrational motion of atoms and molecules from hotter to colder
regions.

6. Understand that the ability of energy to do something useful (work) tends to decrease (and never increases) as
energy is converted from one form to another.

Interactions of Energy and Matter

7. Understand that electromagnetic waves carry energy that can be transferred when they interact with matter.

8. Describe the characteristics of electromagnetic waves (e.g., visible light, radio, microwave, X-ray, ultraviolet,
gamma) and other waves (e.g., sound, seismic waves, water waves), including:
e origin and potential hazards of various forms of electromagnetic radiation
e energy of electromagnetic waves carried in discrete energy packets (photons) whose energy is inversely

proportional to wavelength.

9. Know that each kind of atom or molecule can gain or lose energy only in discrete amounts.

10. Explain how wavelengths of electromagnetic radiation can be used to identify atoms, molecules, and the
composition of stars.

11. Understand the concept of equilibrium (i.e., thermal, mechanical, and chemical).
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Strand I1: The Content of Science

Standard I: (Physical Science): Understand the structure and properties of matter, the characteristics of energy, and the interactions
between matter and energy.

| 9-12 Benchmark I11: Understand the motion of objects and waves, and the forces that cause them. |
Grade Performance Standards
9-12 Forces

1. Know that there are four fundamental forces in nature: gravitation, electromagnetism, weak nuclear force, and
strong nuclear force.

2. Know that every object exerts gravitational force on every other object, and how this force depends on the masses
of the objects and the distance between them.

3. Know that materials containing equal amounts of positive and negative charges are electrically neutral, but that a
small excess or deficit of negative charges produces significant electrical forces.

4. Understand the relationship between force and pressure, and how the pressure of a volume of gas depends on the
temperature and the amount of gas.

5. Explain how electric currents cause magnetism and how changing magnetic fields produce electricity (e.g., electric
motors, generators).

6. Represent the magnitude and direction of forces by vector diagrams.

7. Know that when one object exerts a force on a second object, the second object exerts a force of equal magnitude
and in the opposite direction on the first object (i.e., Newton’s Third Law).

Motion

8. Apply Newton’s Laws to describe and analyze the behavior of moving objects, including:
o displacement, velocity, and acceleration of a moving object
e Newton’s Second Law, F = ma (e.g., momentum and its conservation, the motion of an object falling under

gravity, the independence of a falling object’s motion on mass)

e circular motion and centripetal force.

9. Describe relative motion using frames of reference.

10. Describe wave propagation using amplitude, wavelength, frequency, and speed.

11. Explain how the interactions of waves can result in interference, reflection, and refraction.

12. Describe how waves are used for practical purposes (e.g., seismic data, acoustic effects, Doppler effect).
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Strand I1: The Content of Science

Standard Il (Life Science): Understand the properties, structures, and processes of living things and the interdependence of living
things and their environments.

9-12 Benchmark I: Understand how the survival of species depends on biodiversity and on complex interactions, including the
cycling of matter and the flow of energy.

Grade Performance Standards

9-12 Ecosystems

1. Know that an ecosystem is complex and may exhibit fluctuations around a steady state or may evolve over time.

2. Describe how organisms cooperate and compete in ecosystems (e.g., producers, decomposers, herbivores,
carnivores, omnivores, predator-prey, symbiosis, mutualism).

3. Understand and describe how available resources limit the amount of life an ecosystem can support (e.g., energy,
water, oxygen, nutrients).

4. Critically analyze how humans modify and change ecosystems (e.g., harvesting, pollution, population growth,
technology).

Energy Flow in the Environment

5. Explain how matter and energy flow through biological systems (e.g., organisms, communities, ecosystems), and
how the total amount of matter and energy is conserved but some energy is always released as heat to the
environment.

6. Describe how energy flows from the sun through plants to herbivores to carnivores and decomposers.

7. Understand and explain the principles of photosynthesis (i.e., chloroplasts in plants convert light energy, carbon
dioxide, and water into chemical energy).

Biodiversity

8. Understand and explain the hierarchical classification scheme (i.e., domain, kingdom, phylum, class, order, family,
genus, species), including:
e classification of an organism into a category
e similarity inferred from molecular structure (DNA) closely matching classification based on anatomical

similarities

e similarities of organisms reflecting evolutionary relationships.

9. Understand variation within and among species, including:
e mutations and genetic drift
« factors affecting the survival of an organism
« natural selection.
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Strand I1: The Content of Science

Standard Il (Life Science): Understand the properties, structures, and processes of living things and the interdependence of living
things and their environments.

| 9-12 Benchmark I1: Understand the genetic basis for inheritance and the basic concepts of biological evolution.

Grade Performance Standards
9-12 Genetics
1. Know how DNA carries all genetic information in the units of heredity called genes, including:
e the structure of DNA (e.g., subunits A, G, C, T)
e information-preserving replication of DNA
e alteration of genes by inserting, deleting, or substituting parts of DNA.
2. Use appropriate vocabulary to describe inheritable traits (i.e., genotype, phenotype).
3. Explain the concepts of segregation, independent assortment, and dominant/recessive alleles.
4. ldentify traits that can and cannot be inherited.
5. Know how genetic variability results from the recombination and mutation of genes, including:
e sorting and recombination of genes in sexual reproduction result in a change in DNA that is passed on to
offspring
e radiation or chemical substances can cause mutations in cells, resulting in a permanent change in DNA.
6. Understand the principles of sexual and asexual reproduction, including meiosis and mitosis.
7. Know that most cells in the human body contain 23 pairs of chromosomes including one pair that determines sex, and that
human females have two X chromosomes and human males have an X and a Y chromosome.
Biological Evolution
8. Describe the evidence for the first appearance of life on Earth as one-celled organisms, over 3.5 billion years ago, and for the
later appearance of a diversity of multicellular organisms over millions of years.
9. Critically analyze the data and observations supporting the conclusion that the species living on Earth today are related by
descent from the ancestral one-celled organisms.
10. Understand the data, observations, and logic supporting the conclusion that species today evolved from earlier, distinctly
different species, originating from the ancestral one-celled organisms.
11. Understand that evolution is a consequence of many factors, including the ability of organisms to reproduce, genetic
variability, the effect of limited resources, and natural selection.
12. Explain how natural selection favors individuals who are better able to survive, reproduce, and leave offspring.
13. Analyze how evolution by natural selection and other mechanisms explains many phenomena including the fossil record of
ancient life forms and similarities (both physical and molecular) among different species.
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Strand I1: The Content of Science

Standard Il (Life Science): Understand the properties, structures, and processes of living things and the interdependence of living
things and their environments.

| 9-12 Benchmark 111: Understand the characteristics, structures, and functions of cells. |
Grade Performance Standards
9-12 Structure and Function

1. Know that cells are made of proteins composed of combinations of amino acids.
2. Know that specialized structures inside cells in most organisms carry out different functions, including:
e parts of a cell and their functions (e.g., nucleus, chromosomes, plasma, and mitochondria)
e storage of genetic material in DNA
e similarities and differences between plant and animal cells
e prokaryotic and eukaryotic cells.
3. Describe the mechanisms for cellular processes (e.g., energy production and storage, transport of molecules, waste
disposal, synthesis of new molecules).
4. Know how the cell membrane controls which ions and molecules enter and leave the cell based on membrane
permeability and transport (i.e., osmosis, diffusion, active transport, passive transport).
5. Explain how cells differentiate and specialize during the growth of an organism, including:
o differentiation, regulated through the selected expression of different genes
e specialized cells, response to stimuli (e.g., nerve cells, sense organs).
6. Know that DNA directs protein building (e.g., role of RNA).

Biochemical Mechanisms
7. Describe how most cell functions involve chemical reactions, including:

e promotion or inhibition of biochemical reactions by enzymes
e processes of respiration (e.g., energy production, ATP)
e communication from cell to cell by secretion of a variety of chemicals (e.g., hormones).
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Strand I1: The Content of Science

Standard 111 (Earth and Space Science): Understand the structure of Earth, the solar system, and the universe, the interconnections
among them, and the processes and interactions of Earth’s systems.

9-12 Benchmark I: Examine the scientific theories of the origin, structure, contents, and evolution of the solar system and the
universe, and their interconnections.

Grade Performance Standards

9-12 Structure and Function

1. Understand the scale and contents of the universe, including:.
e range of structures from atoms through astronomical objects to the universe
e objects in the universe such as planets, stars, galaxies, and nebulae.

2. Predict changes in the positions and appearances of objects in the sky (e.g., moon, sun) based on knowledge of
current positions and patterns of movements (e.g., lunar cycles, seasons).

3. Understand how knowledge about the universe comes from evidence collected from advanced technology (e.g.,
telescopes, satellites, images, computer models).

4. Describe the key observations that led to the acceptance of the Big Bang theory and that the age of the universe is
over 10 billion years.

5. Explain how objects in the universe emit different electromagnetic radiation and how this information is used.

6. Describe how stars are powered by nuclear fusion, how luminosity and temperature indicate their age, and how
stellar processes create heavier and stable elements that are found throughout the universe.

7. Examine the role that New Mexico research facilities play in current space exploration (e.g., Very Large Array,
Goddard Space Center).
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Strand I1: The Content of Science

Standard 111 (Earth and Space Science): Understand the structure of Earth, the solar system, and the universe, the interconnections
among them, and the processes and interactions of Earth’s systems.

9-12 Benchmark I1: Examine the scientific theories of the origin, structure, energy, and evolution of Earth and its atmosphere, and
their interconnections.

Grade Performance Standards

9-12 Characteristics and Evolution of Earth

1. Describe the characteristics and the evolution of Earth in terms of the geosphere, the hydrosphere, the atmosphere,
and the biosphere.

2. Recognize that radiometric data indicate that Earth is at least 4 billion years old and that Earth has changed during
that period.

3. Describe the internal structure of Earth (e.g., core, mantle, crust) and the structure of Earth’s plates.

4. Understand the changes in Earth’s past and the investigative methods used to determine geologic time, including:
e rock sequences, relative dating, fossil correlation, and radiometric dating
e geologic time scales, historic changes in life forms, and the evidence for absolute ages (e.g., radiometric

methods, tree rings, paleomagnetism).

5. Explain plate tectonic theory and understand the evidence that supports it.

Energy in Earth’s System

6. Know that Earth’s systems are driven by internal (i.e., radioactive decay and gravitational energy) and external (i.e.,
the sun) sources of energy.

7. Describe convection as the mechanism for moving heat energy from deep within Earth to the surface and discuss
how this process results in plate tectonics, including:
e geological manifestations (e.g., earthquakes, volcanoes, mountain building) that occur at plate boundaries
e impact of plate motions on societies and the environment (e.g., earthquakes, volcanoes).

8. Describe the patterns and relationships in the circulation of air and water driven by the sun’s radiant energy,
including:

patterns in weather systems related to the transfer of energy

differences between climate and weather

global climate, global warming, and the greenhouse effect

El Nifio, La Nifia, and other climatic trends.
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Geochemical Cycles
9. Know that Earth’s system contains a fixed amount of natural resources that cycle among land, water, the
atmosphere, and living things (e.g., carbon and nitrogen cycles, rock cycle, water cycle, ground water, aquifers).
10. Describe the composition and structure of Earth’s materials, including:
e the major rock types (i.e., sedimentary, igneous, metamorphic) and their formation
e natural resources (e.g., minerals, petroleum) and their formation.
11. Explain how layers of the atmosphere (e.g., 0zone, ionosphere) change naturally and artificially.
12. Explain how the availability of ground water through aquifers can fluctuate based on multiple factors (i.e., rate of
use, rate of replenishment, surface changes, and changes in temperature).
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Strand I11: Science and Society

Standard I: Understand how scientific discoveries, inventions, practices, and knowledge influence, and are influenced by,
individuals and societies.

9-12 Benchmark I: Examine and analyze how scientific discoveries and their applications affect the world, and explain how societies
influence scientific investigations and applications.

Grade Performance Standards

9-12 Science and Technology

1. Know how science enables technology but also constrains it, and recognize the difference between real technology
and science fiction (e.g., rockets vs. antigravity machines; nuclear reactors vs. perpetual-motion machines; medical
X-rays vs. Star-Trek tricorders).

2. Understand how advances in technology enable further advances in science (e.g., microscopes and cellular
structure; telescopes and understanding of the universe).

3. Evaluate the influences of technology on society (e.g., communications, petroleum, transportation, nuclear energy,
computers, medicine, genetic engineering) including both desired and undesired effects, and including some
historical examples (e.g., the wheel, the plow, the printing press, the lightning rod).

4. Understand the scientific foundations of common technologies (e.g., kitchen appliances, radio, television, aircraft,
rockets, computers, medical X-rays, selective breeding, fertilizers and pesticides, agricultural equipment).

5. Understand that applications of genetics can meet human needs and can create new problems (e.g., agriculture,
medicine, cloning).

6. Analyze the impact of digital technologies on the availability, creation, and dissemination of information.

7. Describe how human activities have affected ozone in the upper atmosphere and how it affects health and the
environment.

8. Describe uses of radioactivity (e.g., nuclear power, nuclear medicine, radiometric dating).

Science and Society

9. Describe how scientific knowledge helps decision makers with local, national, and global challenges (e.g., Waste
Isolation Pilot Project [WIPP], mining, drought, population growth, alternative energy, climate change).

10. Describe major historical changes in scientific perspectives (e.g., atomic theory, germs, cosmology, relativity, plate
tectonics, evolution) and the experimental observations that triggered them.

11. Know that societal factors can promote or constrain scientific discovery (e.g., government funding, laws and
regulations about human cloning and genetically modified organisms, gender and ethnic bias, AIDS research,
alternative-energy research).
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12. Explain how societies can change ecosystems and how these changes can be reversible or irreversible.

13. Describe how environmental, economic, and political interests impact resource management and use in New
Mexico.

14. Describe New Mexico’s role in nuclear science (e.g., Manhattan Project, WIPP, national laboratories).

Science and Individuals

15. Identify how science has produced knowledge that is relevant to individual health and material prosperity.

16. Understand that reasonable people may disagree about some issues that are of interest to both science and religion
(e.g., the origin of life on Earth, the cause of the Big Bang, the future of Earth).

17. Identify important questions that science cannot answer (e.g., questions that are beyond today’s science, decisions
that science can only help to make, questions that are inherently outside of the realm of science).

18. Understand that scientists have characteristics in common with other individuals (e.g., employment and career
needs, curiosity, desire to perform public service, greed, preconceptions and biases, temptation to be unethical, core
values including honesty and openness).

19. Know that science plays a role in many different kinds of careers and activities (e.g., public service, volunteers,
public office holders, researchers, teachers, doctors, nurses, technicians, farmers, ranchers).
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